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ABSTRACT 

Resource room programs are special programs which have operated 
in most Alberta schools for 10 years to aid classroom teachers by 
providing them a room to which they could refer those students who 
manifest difficulty in Reading and the other Language Arts. As many 
of these resource rooms have been funded in part by government money, 
the label "special" program has often become associated with these 
programs. One special program feature is the cooperative working 
together of the resource room teacher, classroom teacher and the prin- 
Cipal. This study spoke to the nature of this cooperative working 
together. / 

The purpose of this study was to investigate: the match or mis- 
match of perceptions among principals, classroom teachers and resource 
room teachers of the resource room teacher's role. The extent to which 
they were similar would suggest role satisfaction for the resource 
room teacher and the extent to which they were dissimilar would be 
interpreted as a possible indication of role conflict for the resource 
room teacher. Indications of role conflict would seem to imply the 
necessity for further study of the resource room teacher role, partic- 
ularly regarding the conmunication among resource room teachers, 
classroom teachers and principals. 

A descriptive study was carried out involving teams of three 
(a principal, classroom teacher and resource room teacher) from ten 
schools from the Edmonton, Alberta Public School System. Each of these 
30 participants was asked to respond to a partially unstructured 
questionnaire concerned with their perceptions of the resource room 
concept, resource room teacher role, referral and placement of students 


in resource rooms, termination of student's visits to the resource 
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room curriculum, and instruction. These responses provided the data 

for the study and were analyzed, interpreted and utilized in drawing 
general conclusions and implications regarding the resource room teacher 
in relation to role conflict and/or satisfaction. 

Findings indicated the suggestion of lack of consensus within and 
across the three groups on certain issues concerning resource room 
teacher's role and resource room function. Major findings indicated 
role conflict (1) between resource room teachers and classroom teachers 
regarding the planning and organization of resource room curriculum: 

(2) among classroom teachers versus resource teachers and principals 

of resource room curriculum content and philosophy, where the simeercast 
teachers preferred a subject matter focus and the resource room teachers 
and principals favored a student centered focus: (3) among resource 
room teachers versus principals and classroom teachers regarding resource 
room teacher expertise. These and other findings have raised questions 
for further research in relation to these issues, particularly regarding 
communication between resource and classroom teachers and their percep- 
tions of certain resource room related issues. Important questions 

were also raised concerning the resource room teacher's perceptions of 


themselves as "experts" in the school setting. 
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CHAPTER I 


INTRODUCTION AND BACKGROUND TO THE PROBLEM 


Over the past ten years resource rooms have become common- 
place in Alberta elementary schools. A resource room is a separate 
room within the elementary school where a teacher caters primarily to 
children of average to above-average intelligence who are displaying a 
noticeable discrepancy between their learning potential and academic 
achievement. Subject areas in which all children in resource rooms 
tend to be weak are Reading and the other Language Arts. Thus, these 
subjects are dealt with predominately in the resource room. Resource 
rooms are not home rooms but rather places where children are sent for 
one short time period (30 - 50 minutes), generally on a daily basis, for 
remediation activities. The resource room teacher, then, works with 
children referred to him/her by classroom teachers to develop the skills 
these children need to cope with regular class instruction. Two of the 
primary objectives of resource rooms outlined in the Resource Room 
Handbook for the Edmonton Public School Board are: 

(1) To overcome specific deficits in the Language Arts skills 
before these become crippling disabilities complicated by 
social and emotional factors. 

(2) To prevent a child's loss of self-confidence and to 
enhance his feelings of success. (Finch, Craig, et 
ei atwo75, p..1) 

The innovation of the resource room originated in many schools 
as a result of added funding by the provincial government for special 
education classrooms. The Alberta government through the Educational 
Opportunity Fund (E.O.F.) gives grants to be used in whatever capacity 


desired to serve particular needs of the schools. Many schools utilized 
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their E.O.F. grants for the resource room facility when such a room was 
considered a priority by the principal. 

Resource rooms have recently become a centre of controversy 
among various people concerned with education and children. Regular 
classroom teachers and other educators have often expressed concern 
that in attending resource rooms children run the risk of having 
ambiguous, unclear, yet highly suggestive labels attached to them 
because of their association with the resource room. For example, 
resource room students are considered by many to be "learning disabled, 
Slow learning, dyslexic, brain-damaged, etc." However, to warrant 
funding these labels are attached to the children so they can becone a 
part of the resource room program, The labels endure throughout the 
child's school career and may unfairly bias the perceptions of educa- 
tors, parents, and community members. Regular classroom teachers, then, 
have concerns that in attending any "special" room, the child is 
vulnerable to hurtful name-calling and labelling from peers, thus 
damaging the child's emotional and social development. Some resource 
room teachers feel that pressures from parents of resource room 
children have become too strong in that they often place unduly high 
expectations on resource room teachers who are remediating their 
children. Often there is a similar tendancy on the part of principals 
and regular class teachers to regard resource room teachers as 
reading specialists. 

Job pressures for resource room teachers may be external as 
from parents and governments, or they may be internal as from students, 
other staff members, and principals. The extent to which these pressures 


exist will vary widely with the situation. For purposes of this thesis, 


~ 


See ince) & Code ore ‘cfbbingas st ea Sgoabeaay elt ett Ny 
alates wk get etieabey &-i He 
Piso us tipped & mp oead Vigne shevnart er Benim 

telooe  .esblic dee neh be shite permendcs exif aiaaall 
tient hapwermite ceadic Rect Me we vihibes wih aeexicee? mm 
or etee 70 Marr ey i | herb Lit: wal. eee! gu iter at Sell 
i aladet dé Beeniae ciduiieg peels 4 uy : 

ey slot Ores Tow lise Laeke wt ele 

; I : 
fas)” anf cy aug, YC eae Sie SOI, HONE 2 


des K "tS a cates life .diteienh bine A 
i) an i, 
ee td ys, alleges oh Se «re 4 : i y oa Pe 
secre une vos Se nected ait od feletts ose 9 eet ae Gee 
a Phot ee ped ae (= on | ay) i 0 So ez 


maria titess, (ers: ant [ Poriend lappes an Ces Libs ay Ss, 
stiiesess S772 Sy ieedsTieapets igitee Sin Santee 2 Shady eit 
PT sin awia 7 samme hie ‘yet eeeeden fit hae? STS F 
cei. Wie) oak, i ita yaiete: or Pek peprans peri cf sane oe wie | 
Twaeuly eke Teeaasrt ae ah ltl (ret Smee 1) aro taeoRgee 
-pagialy % dung: af ee en eee eee 
2h eatplticer eat’ aang micah Ot gratered cocly wilyper baa’? 
. 

as eal la toye prelinar,. 
ee Letiagne eh paar rutin (OS: MaRS: 263 acer y sit, as 
ees ry Leesa! oc) aan at 3° eSaereiuy bee cance os | 


EOIN SHAE see) ieaisBeny eich bE, eB legeoneag: fete race ioe: mats 


= 


oe ee voto tk or be ame 1 


Ww 


ae . a 


tue 


the researcher is concerned with internal pressures, that is, pressure 
on resource room teachers from within the school setting. It seems 
logical that if ample professional support is available from within 
the school setting, the external pressures will be significantly easier 
to cope with for the resource room teacher. 

Resource room positions have either been full or part-time 
and their organization and instruction have been the responsibility 
of a resource room teacher who may have had experience working as a 
regular classroom teacher. The resource room teacher works in 
co-operation with the principal and other teachers in the school with 
the position in the school somewhat unique in that she does not have a 
regular home room class but rather several, small, temporary classes 
which are dealt with by the teacher in groups of usually no more than 
Six or seven students. The number of students requiring resource room 
assistance in the school regulates the resource room teacher's time- 
table and amount of instruction time available for each child. Not 
having a home room class could give rise to staff resentment as there 
is considerable added responsibility associated with the home room. As 
well, if these same classroom teachers were not clear as to the 
objectives, purposes, and usefulness of the resource room program, 
resentment could arise. For purposes of the following discussion the 
innovation referred to is the resource room program, the change agent 
is the person responsible for the introduction of the resource room 
program within the school, and the direct recipients of the innovations 
are the classroom teachers and students. 

Argyris (1970) identified three primary tasks for one 


attempting to introduce a change in any system of organizations, 
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in this case the individual school. Keeping the recipients in mind, 
the three tasks for the change agent were: 

1. To generate valid and useful information. 

2. To ensure the recipients of the possibility of free, 
informed choice over whether or not to attempt the innovation. 

3. To ensure internal commitment to the choices made. 
(OS, 79) 

Applying this to a resource room in an individual school, 
it would seem very important that the school staff be knowledgeable 
about many aspects of the resource room and its function in the school 
before that room became part of the school. The person most 
knowledgeable of the resource room concept in the school would seem to 
be the resource room teacher. Therefore, any vagueness among the staff 
members regarding the resource room concept would most likely stimulate 
questions or precipitate problems that would be directed towards the 
resource room teacher for solutions. 

It is the concern of the writer of this research report that 
the resource room innovation of Alberta schools may have been initially 
introduced without sufficient explanation to principals (PRs), regular 
classroom teachers (CRIs), and resource room teachers (RRTs) of its 
function as well as of the role of the resource room teacher. Asa 
result there may be a problem with the credibility of the resource room 
concept among school staff members including the resource room teachers 
themselves, A problem with the credibility of the resource room 
concept would in turn reflect on the credibility of the resource room 
teacher's role. One problem area for research then is the possible 


role perception incompatibility of resource room teachers among 
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principals and classroom teachers. The problem area addressed in 
this study is the perception of the role of resource room teachers held 


by principals, classroom teachers, and resource room teachers. 


PROBLEM AND PURPOSE OF STUDY 


Sargent (1951) defined a role as "a pattern or type of 
social behaviour which seems situationally appropriate to him in 
terms of the demands and expectations of those in his group" (p. 360). 
Thus, the resource room teachers' role will be influenced by other 
teachers, principals, supervisors, parents, and students. It would 
seem that if the resource room teacher failed to meet or was unaware 
of group demands and expectations, role conflict would likely occur. 
Grace (1972) refers to such conflict as "role incompatability" (p. 2), 
which involves an incompatability of expectations for a role, or an 
incompatability between the orientation of a role and a particular 
social or cultural context. The possible role perception incompata- 
bility of resource room teachers is the problem area addressed in this 
study which is an investigation of the resource room teacher's role 
in the context of Sargent's definition. That is, what role 
expectations do resource room teachers have of themselves? Do the 
expectations the resource room teachers have of themselves match those 
held of them by classroom teachers and principals? The answers to 
these questions should serve to show if indeed resource room teachers, 
classroom teachers, and principals share a common role perception of 
resource room teachers and, if a role conflict exists, to provide a 
description of specific problem areas in the role conflict. 


To ascertain these role perceptions, the need to allow free 


qh (eeteie aris ide 2 =a ioc Eat 
tect aettadeSsts 32> aigt-aly io poise ody ub 


Rial erste 


erpeti ub! wT Spee hag Below rex ae a oe 


nae alee » be eb). OGL) seas 
7 ae, (Press is: a, 4;LoS oi. Mm “2 yi sa a 
i] 
Saniectcaey han Blasco ae. dag! 
: -~ 


o+puluras Gue ,eorte. tbekersge veleckaicey qe 


1 
aay yas De el oe) |) Pe Se ae | 


7 : <i i 
; Apo pie T thy bi wri haeeee fire foment ay 
; { 
zp : ig : sid p 
to) af SHA JIA Sivek gato Lc Cae Gt sae evary 


‘ heoky? & WO a as 7%) = { 7 i ie es rf aw he 


YX ei? ule 9 ee S2ive -6Stal> gy 
abit cc: Emotions 0 ; reiiotye ott is <2 he + x Saree 9 0 rue 
Kira ! Se) the? eS Ae. Ac Legsi se gc) 1 
slic Jem ae Seri") ae PS h eee 4 SORTS att te 

- a oy Caw Laure, aver Cre St mos? See oF eonigumananed 
sey Gotos ewigenelS tee ae 4 oe, 2 one ee 

— ets wT ae ae Seis Weer Sertedals wl net ge en 
yetehiogt is ieset HeAba! 30 wile oe serge Swords a 

; = Aodtepates stn cai « a ees elaicacs; be ,swiioend masccumee Ess “Oe "d 
famines a) habe ifien afos sti .isns, ayant aot Sowden 
| ap febling: abot alt cub nena toners nition jo sattsimmeb 
7 Ni oh ts 380 LAREN Moot opeheorve. 8 


ag 7 x) 


. ae : ~~ cs 7 
7 - - : ge. TP we 
— =e, 2? _ 


Uy 


and wide ranging comments on the problem areas was recognized after 
which follow-up research studies could describe more definitively the 
problems and offer solutions. 

The particular purpose of this study then was to examine 
the extent to which resource room teachers (RRTs), classroom teachers 
(CRTs), and principals (PRs) understood the resource room teacher's 
role by exploring four areas: 

1. Perception by the RRT of his/her role and of the 
Tesource , LOOM. CONCEDE. 

2. CRI's perception of the RRT's role and of the resource 
room concept. 

3. PR's perception of the role of the RRT and of the 
resource room concept. 

4, Consensus among the three groups of the perceptions noted 
Oe! peace 3. 

In the process of exploring these four areas, five aspects of 
the research problem were addressed in terms of perceptions of 
principals, classroom teachers, and resource room teachers of the 


resource room teacher's role. 


RESEARCH QUESTIONS 


The five research questions posed reflected five aspects of 
the four areas identified above: 

1. What concepts do RRTs, CRIs, and PRs hold of the resource 
room program in terms of functions, efficacy, and physical features? 

2. What perceptions do the RRI, CRI, and PR hold of the RRT 


in terms of education, personality, and role responsibility? 
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3. What perceptions do the RRTs, CRIs, and PRs hold with 
regard to referral and placement of students in resource rooms? 

4. What perceptions do the RRTs, CRTs, and PRs hold of the 
criteria for the termination of students' visits to the resource room? 

5. What perceptions do RRTs, CRTs, and PRs have of resource 


room curriculum and instruction? 
DEFINITION OF TERMS 


Principals (PRs): The principal is the person holding the ultimate 
authority within a particular school of a particular community who 

is responsible for the effective operation and administration of that 
school. His/her responsibilities are to the students and teachers in 
the school as well as to the parents in the community in which the 
school is located. 

Classroom Teachers (CRIs): They are teachers within an elementary school 
who are responsible for the cognitive and affective development of 
students assigned to their classrooms for regular daily instruction. 
The classroom teacher's room serves as a home room for the students, 
and the classroom teacher has the ultimate responsibility for the 
cognitive and effective development of all the students in his/her 
class. 

Resource Room Teachers (RRTs) : These teachers are full or part-time 
staff members in an elementary school who instruct small groups of 
students referred by classroom teachers on a regular basis. The RRT 
has his/her own room within the school to receive referred students 
and works in co-operation with the principal and regular classroom 


teachers. 
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Role: A role is a coherent pattern of behavior common to all persons 
who fill the same position or place in society and is a patter of 
behavior expected by other members of the society. A role includes 

a position, a pattern of behavior associated with the position, anda 
pattern of expectations held of the occupant of a position which 
implies how he ought to act, not merely how it is anticipated that 
he will act (Havighurst & Neugarten, 1962, p. 127). 

Role Perception: Based upon Porter and Lawler's interpretation (1968), 
role perception is defined as "the direction of effort, that is the 
kinds of behavior and activities that teachers engage in to perform 
successfully" (p. 19). If the direction of effort matches the effort 
of other groups with whom the person works, role satisfaction occurs. 
If the direction of effort runs contrary to the group expectations, 
role conflict occurs. Role perception implies the interpretation of 
expectations and demands of self as resource room teacher and of 
others as he/she attempts to carry out his/her duties. 

Role Conflict: Role conflict occurs when the direction of effort 
runs contrary to group expectations. (Porter, Lawler, 1968) 

Bacon (1971) mentioned four specific occasions when role conflict may 
occur, all of which were pertinent to this study. For purposes of 
this study, role conflict includes: 

1. Disagreement within the referent groups defining the 
same role. With reference to this study, the question was: Did all 
resource room teachers agree upon and hold similar views on role 
responsibility and role function? 

2. Disagreement among referent groups, each having the 


right to define expectations for the same role. The referent groups in 
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this study were principals, classroom teachers, and resource room 
teachers, and the question was: Did all three groups agree and 
similarly define their expectations of the resource room teacher's 
role? 

3. An individual's own perception of the behavior 
expected of him in his role may differ from and conflict with the 
expectations of other groups. In this study, the question posed was: 
Does the resource room teacher's perceptions of his/her role conflict 
with those of classroom teachers and principals? 

4. Contradictions in the expectations of individuals about 
two or more roles which one person may be occupying at the same time. 
The question would be: Were the resource room teachers asked to 
assume one or more roles in addition to that of the resource room 
teacher? If they were, contradictions of role expectations could 
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RESEARCH DESIGN 


It was the intention of the researcher that this be a 
descriptive, not empirical study. That is, any results or findings 
were not to be interpreted as definitive statements, but rather 
statements pertaining to the extent of consensus or lack of it among 
RRTs, CRTs, and PRs of their perceptions of the RRT role in a large 
urban center, which could serve as catalysts for further research. 

In order to gather as much information as possible regarding important 
aspects of the resource room teacher's role, it was necessary to 
develop a lengthy, somewhat unstructured questionnaire which would 


be filled out by the respondents. This questionnaire served as the 
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research instrument for the study. For those questions in the question- 
naire which were more structured, respondents were always given an 
Opportunity to add "other" information which may have been omitted 

from any given question. This questionnaire was delivered in person 

by the researcher to the respective schools in the study from which 

the sample population was chosen, left with them for a period of 
approximately one month to be completed, and was later picked up by 

the researcher. By allowing respondents many opportunities to state 
freely their viewpoints the researcher hoped to become aware of 

aspects of the role perception problems that a more tightly structured 


questionnaire might not pemmit. 


SIGNIFICANCE OF THE STUDY 


If role conflicts are identified in this study, findings may 
Serve co: 

1. Indicate a more complete and precise description of 
conflicts associated with the role of the resource room teacher that 
may then be resolved. 

2. Aid administrators in providing appropriate support for 
resource room teachers. 

3. Identify necessary communication techniques to ensure 
adequate communication between classroom and resource room teachers. 

4, Aid others in understanding the role of the resource 
room teacher, thus making this role more credible. 

5. Aid resource room teachers in understanding their own 
role in terms of expectations of the princpals and classroom teachers 


with whom they work. 
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LIMITATIONS OF THE STUDY 


1. The results of this study can only be generalized to 
resource room teachers in a large urban school system in Alberta, 
as it was from a like system that the sample was chosen. 

2. The use of a lengthy, somewhat unstructured questionnaire 
with a smaller sample of educators makes it impossible to present any 
statistically significant findings with regard to the results of the 
study. The study, then, is descriptive and findings of the study that 
seem to indicate areas of role conflict can only be regarded as 
suggestions or hypotheses for follow-up studies. 

3. The study only includes a limited sample of groups with 
whom the resource room teacher associates, these being principals and 
classroom teachers. Perceptions held by other groups, i.e. parents, 
Department of Education personnel, central office personnel, 
representatives of specialist associations and so forth, would have 
provided richer data from which to draw resource room teacher role 


perceptions. 
SUMMARY OF CHAPTER ONE 


The concept of the resource room has been a source of 
controversy to some extent among educators in recent years in terms 
of its function and purpose as well as in relation to the question of 
whether or not they are actually necessary. The individuals most 
responsible for the resource room program have been the resource room 
teachers, whose duty primarily has been to make the resource room an 
integral and functioning part of the school. This thesis was 


concerned with the role perceptions of the resource room teachers in 
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the school from the viewpoints of principals, classroom teachers, and 
resource room teachers themselves. The purpose of this study was to 
compare and contrast the perceptions of the resource room teacher's 
role with the three previously mentioned groups in terms of how each 
views: 

L. The resource room concept. 

2. The resource room teacher. 

3. The referral and placement of students in resource rooms. 

4. The termination of students' visits to resource rooms. 


5. Resource room instruction and curriculum. 


This information generated by the study may be important in 
determining the consensus which exists among the three groups in 
interpreting the resource room teacher's role and which in tum may 
identify more precisely defined problems with the resource room 


teacher's role for future research. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 


INTRODUCTION TO CHAPTER IT 


To relate the concerns of role perception of this study 
to the existing literature it was necessary to consider role theory. 
What did social scientists who have been responsible primarily for 
role theory report about how people related to one another in their 
occupational roles? This chapter begins by defining role theory and 
then continues by relating that theory to the roles of classroom 
teachers, principals, and resource room teachers. Also, the latter 
section of this chapter reviews the recent research on the current 
status of the resource room teacher's role, noting implications for the 


future. 


ROLE THEORY 


There is considerable literature in the social sciences 
related to role theory which serves as a theoretical framework for 
this study. Biddle (1979) referred to role theory as "a science 
concerned with the study of behaviors that are characteristics of 
persons within contexts and with various processes that produce, 
explain, or are affected by those behaviors." (p. 3) He used role 
theory as an example to strengthen the relevance of the social sciences 
in society and to provide a theory that preserves the humanity of human 
beings and allows them to examine the social problems that concern 
us all. Bacon (1971) spoke of the importance of an individual's 


belonging in a society which is influenced to a large extent by 
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his personal satisfaction with his role in that society as an 
accepted, contributing, and respected member (p. 1). Hoyle (1969) 
viewed the concept of a role as important because it helped to explain 
one of the basic characteristics of social life, which is that we base 
our behavior towards the occupant of a particular role position on the 
assumption that, in general, he will tend to conform to expectations 
and fulfill certain obligations (p. 37). Foskett (1967) observed 
that "many of the problems experienced by school officials in the 
administration of an educational program and by teachers as they work 
with students and parents (...) are basic features of the context 
within which individuals and groups carry on their activities" (p. 1). 
He believed that by looking at the normative structure in the form of 
expectations that individuals have for themselves and each other, 
important information regarding inter-personal relationships could be 
drawn. 

Role theory, then, seems to be concerned with: 

1. A study of behaviors characteristic of people within 
various contexts. 

2. Role conflict and role harmony resulting from personal 
satisfaction or dissatisfaction in the role one occupies within the 
context of his work. 

3. Role expectations held of one by others associated with 
role positions where a particular role position implies particular 
expectations. 

In this study, it was within the context of the school where 


resource room teachers worked that their role has been studied with 
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classroom teachers and principals serving as a group of others with whom 
resource room teachers associated regularly. The social interaction of 
these groups was studied in the light of role expectations and 
responsibilities that principals, classroom teachers, and resource 

room teachers themselves had of the resource room teacher's role as 

well as role conflict and/or harmony which resulted from this role. 


LITERATURE RELATED TO THE ROLE OF CLASSROOM 
TEACHERS AND PRINCIPALS 


Waller (1932) was much concerned with the role of the 
teacher in the school setting in his book The Sociology of Teaching. 
He studied the social interaction of teachers and administrators 
within the school. The aim of his work in this context was "to 
enable prospective teachers and administrators to find their way 
more readily and accurately in the intricate maze of social life in 
school" (p.3). Grace (1972) borrowed the term "the sociology of 
teaching" from Waller and viewed this area as one which is important 
and growing but has yet to emerge as a systematic field of inquiry. 
Grace defined the sociology of teaching as being a systematic study 
of the problems and conflicts of the teacher role which, in his view, 
has been an unfashionable concern in the past (ix). That concern for 
conflict in the teacher role was unfashionable in the past seemed to 
imply that teachers and administrators have felt that teachers were 
hired to teach and not to question working conditions or administration- 
al procedures, regardless of how unfavorable they were. To admit to 
conflict was an admission of incompetence. There was an implication, 


however, in this statement that attention to the teacher role was 
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gradually gaining acceptance in the educational realm. Perhaps educa- 
tors are beginning to realize that if schools are to operate effectively, 
all of the members involved in their maintenance must be able to feel 
comfortable airing personal concerns and conflicts which may be 
affecting job efficiency and satisfaction. Communication among staff 
members, administrators, and all teachers seems to be an important and 
necessary factor in the effective conduct of a school. Questions 
dealing with the referral and placement of students in resource rooms, 
the termination of students' visits to resource rooms, and resource 
room curriculum and instruction were spoken to in this study and each 
of these had a separate section in the questionnaire research 
instrument. 

Knoblock and Goldstein (1971) studied the communication among 
teachers within schools and observed that it has been very difficult 
for teachers to obtain clear messages regarding how they could, should, 
and need to behave as well as to learn reward systems within the school. 
They expressed a concern for the teachers whose growth as professionals 
seemed to be neglected. That is, instead of teachers being able to 
feel as if they were progressing and learning through their experience 
as teachers, they were experiencing feelings of alienation and conflict. 
This may be one of the factors contributing to the recently developed 
term "teacher burnout". Knoblock and Goldstein stated, "No environment 
for children can accommodate the need for children's growth and 
development without an equal emphasis on an adult-centered process 
which allows for the continual growth of adults" (p.11). This 
"growth" would seem to imply a personal and emotional growth more than 


that of a professional nature. Being knowledgeable and competent in 
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terms of professional expertise is important; however, it also seems 
important that people know how to relate to one another on a more 
interpersonal level considering the amount of time teachers spend 
with one another on a daily basis. Knoblock and Goldstein gave an 
example of how teachers responded when confronted with problem 
situations in the classroom. "For things to get better for teachers 
who are confronted with difficult children in their classrooms, there 
needs to be a reversal of teachers automatically internalizing their 
reactions of what they are doing to children and translating such 
feelings into negative self-perceptions" (p.10). They suggested as 
an alternative that teachers begin communicating with one another more 
frequently, discussing among themselves conflicts with children and 
other job-related concerns. Through such sharing and interaction, 
teachers could learn from one another and ease job-related pressures. 
In relating this literature to the present study, there seem 
to be implications for teachers, administrators, and researchers in the 
education field to focus attention on structuring school situations 
such that communication channels are open among staff members, and that 
teachers be free to express job concerns without fear of losing 
professional status. Only when teachers' personal perceptions or 
feelings on a subject are openly aired can attempts be made to improve 
a Situation. Implications for principals are that as administrators in 
a school, they serve as catalysts in structuring their school environ- 
ment to foster such communication. That is, by encouraging discussion 
among themselves and their staff over concerns of students or 
community, principals are taking the first step in creating such an 


environment. 
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Therefore, for this present study, if the resource room 
concept is to function effectively in regular school settings, all 
three groups (PRs, RRIs, and CRIs) must be free to air their personal 
concerns over the RRT's role and his/her function in the school. An 
Opportunity to do this was given in this study through the relatively 
unstructured questionnaire. 


LITERATURE RELATED TO THE RESOURCE 
ROQM TEACHER'S ROLE 


Recent literature reveals that there is indeed reason to be 

concerned about resource room teachers and their role. Sabatino (1972) 
saw problems associated with resource rooms when he described them as 
"instructional nightmares" in which the teacher was expected to perform 
an impossible task by being all things to all children (p. 329). This 
description would seem to indicate that perhaps the role definitions 
and descriptions for resource room teachers have not always been clearly 
defined. Are they expected to be reading diagnosticians, psycho- 
metricians, language-arts specialists, or self-esteem builders? It 
is not difficult to understand how role conflicts could arise for 
resource room teachers when they themselves are unclear about their 
role descriptions. In this study, Section II of the research 
questionnaire dealing with various aspects of the resource room 
teacher's role was intended to explore the extent to which resource 
room teachers' perceptions of their role matched those of the 
classroom teacher and principal groups within the school setting. 

Apart from unclear explanations of role descriptions, there 


was also an indication in recent literature that a change in role 
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from that of diagnostician to classroom teacher consultant was 
necessary if resource rooms were to be successful in providing a useful 
service to students (Evans, 1980; Vance, 1979; Bauer, 1975; Reyer 
1972). Rhodes’ Alberta Special Education Study (1977) very strongly 
supported the notion that the role of the resource room teacher must 
change from that of a "block-scheduled tutorial" teacher to a "learning 
development" teacher, a term formulated by Swenson in 1968. The 
learning development teacher was defined as both a specialist in 
teaching and in the diagnosis of learning problems, whose responsibility 
it was to organize the special training of the handicapped child so as 
to keep him/her maximally involved in the regular school program 
(Rhodes, 1979). Such a role change would seem to have several impli- 
cations in terms of an increased necessity for school staffs, i.e. 
classroom teachers, special teachers, principals, to communicate and 
interact more closely in adapting to the change. There is also the 
possibility that the classroom and resource room teacher groups would 
be unwilling to accept the change as it would imply increased 
responsibility, particularly for the resource room teacher group. 
Although most resource room teachers in the sample of this 
study still operate in the block tutorial mode, recommendations are 
being made to school board officials that perhaps resource room teachers 
would function more effectively as classroom teacher consultants 
(Rhodes, 1979). Deno (1970) has proposed that decision-making 
responsibilities for selection, placement, and progranming for all 
children should be assigned to the special class teacher, but he 
questioned the willingness of resource room teachers to accept such a 


high degree of responsibility. Lilly (1975) suggested that these 
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decisions be made by regular class and special class teachers 
co-operatively. This research certainly has implications for the 
role of both regular and special class educators in terms of how each 
group will react to such proposed changes. Will special class 
teachers want the increased responsibility and will regular class 
teachers be willing to take the advice of special class teachers? 
How will decisions be made with regard to whether or not the role will 
be changed? Do resource room teachers desire such a change? Answers 
to these questions are necessary before the role as classroom teacher 
consultant becomes standard practice. However, it is doubtful 
whether these answers have been given or even the questions asked. 

The implications of this method of implementing role change 
could be extremely negative in that they allow minimal input from 
teachers with regard to decision-making in reference to their role 
change. Surely, if possible pitfalls were considered prior to 
implementation, there is a chance that they could be prevented or 
reconsidered. If, on the other hand, they are only encountered after 
the fact, changes must be made in mid-stream, detracting from the 
opportunity to work efficiently. Although these questions were not 
specifically addressed in the questionnaire, it was anticipated that 
Section II, Parts C and D of the research instrument on the 
perceptions of responsibilities each of the groups have of themselves 
and others would speak to these issues. 

McLoughlin and Kass (1978) stated that the resource room 
teacher's role required clarification and that confusion existed as 
to the function of this kind of personnel. As a result they examined 


the resource room teacher's role carefully in an attempt to 
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identify reasons for resource teachers finding themselves frustrated 
in their work. "... Even competent resource teachers can find them- 
selves frustrated by factors beyond their control" (p. 57). They 
urgently stressed the need for further research into the resource room 
teacher's role since resource room teachers are assumming an 
increasing amount of responsibility for special education services. 

(p. 61) This study was indeed an attempt to probe some aspects of 
the resource room teacher's role which may be of particular concer 
to resource room teachers. McLoughlin previously carried out a study 
on resource room teacher's roles in 1973 and found a disparity between 
the perceptions of the administration expectations and the resource 
room teachers' perception of their role. They found that there was 
also a disparity between what the resource room teachers seemed to be 
doing and what they felt was acceptable. In Section II of the 
questionnaire, this study dealt with the perceptions of the 
responsibilities which various staff members had of each other's role 
including resource room teachers and principals and was intended to 


further investigate aspects of resource room teacher-administrator 


communication and resource room teacher role acceptance as investigated 


by McLoughlin. 

Harris and Mahar (1975) noted problems involved with the 
implementation of resource rooms which in turn had an impact on the 
resource room teacher's role. They found the following four factors 
mostly responsible for the problems: 

1. Lack of organizational readiness. 

2. System shock. 


3. Inter-personal roadblocks. 
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4. Lack of trained personnel. 
Some attention has been given to each of these problems in this study. 
However, it primarily addresses itself to interpersonal road blocks; 
that is, the communication system among resource room teachers with 
classroom teachers and principals within a given school. Herr and 
Algozzine (1976) stated that the study of the role of the resource 
teacher could clarify and substantiate the teacher competencies 
necessary to serve in this capacity. This study, through the 
questionnaire, attempted to do this whn the resource room teachers' 
views on their role responsibilities were compared to principals' and 
classroom teachers' perceptions of resource room teacher role 
responsibilities (Section II, Parts C and D of questionnaire). 

Mattu (in preparation) is studying the resource room 
teacher's role in Alberta schools using Allport's theoretical model 
of role analysis as a guide. The four dimensions of role outlined 
by Allport (1961) and used by Mattu were: 

1. The role expected by administrators. 

2. The role perceived by resource room teachers themselves. 

3. The role performed by resource room teachers themselves. 

4, The role accepted by resource room teachers themselves. (p.20) 

His intent in doing this study was to clarify the role of the 
resource room teacher in terms of the expectations of other groups 
which he felt would influence the extent to which effective educational 
programs would be provided for resource room students (p.1). The 
"other" groups included in his study were: 

1. Regular classroom teachers. 


2. School and central office administrators. 
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3. Special education trainers at the University of Alberta. 

4. Educational personnel. 

5. ~- Parents of RR students. (p.10) 

The expectations of these groups were gathered through a structured 
questionnaire to be compared with the expectations the resource room 
teachers had of themselves gathered also through a questionnaire. The 
findings of this study were unpublished at the time of writing of 
this thesis. 

Although Mattu's purpose in doing his study was similar to 
that of this study, he considered the role of the RRT in greater depth 
using a structured questionnaire to include RRTs and CRTs from across 
one entire province and gathered information from a widely inclusive 
group of administrators and educators. Therefore, his results will be 
generalizable to the entire province while these apply to one large 
urban school system within the province. This study, on the other 
hand, with its somewhat unstructured questionnaire and smaller 
population sample, may be valuable in the sense that it allowed 
respondents to express themselves more freely regarding important 
individual concerns providing rich data which may not have resulted 


from a more structured questionnaire instrument. 


SUMMARY OF CHAPTER II 


A review of the literature revealed that although some 
attention was being given to the role of resource room teachers 
by researchers, it was not extensive. Efficacy studies of resource 
rooms indicated that resource room teachers must change their role 


from diagnostician to classroom teacher consultant if resource rooms are 
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to Maintain credibility. -(Rhodes7*1979; Lilly, 1975; Deno, 1979; 
Swensen, 1968). 

Those researchers who seemed to be seriously interested in 
the future of resource rooms as a part of our educational system 
stressed an urgent necessity for more research to be done in the role 
of the resource room teacher if this position is to maintain credibi- 
lity (McLoughlin and Kass, Mattu, Harris and Mahar, Herr and 
Algozzine). This study was conducted to add to the knowledge of the 
role of resource room teachers perceived by principals, classroom 
teachers and resource room teachers themselves in elementary schools 
in one large urban school system by permitting free comment to 


questions on a relatively unstructured questionnaire. 
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CHAPTER IIT 


RESEARCH DESIGN AND METHODOLOGY 


INTRODUCTION TO CHAPTER IIT 


This chapter describes the research design and methodology. 
The population used and the sample chosen from it will be described as will 
the research instrument, its administration and use in the pilot 


and the main study. 


SAMPLE FOR THE MAIN STUDY 


The sample chosen for the main study consisted of one 
principal, one classroom teacher, and one resource room teacher from 
each of 10 randomly chosen elementary schools throughout a large urban 
school system, the Edmonton Public School System in Alberta, forming a 
total sample of 30. These ten principals were chosen from a population 
of 135 elementary school principals in the school system, the classroom 
teachers from a total sample of 1750, and the resource room teachers 
from a total population of 55. This sampling by the Research and 
Development Department of the Edmonton Public School System provided 
the researcher with the names of schools and principals to be 
included in the study. Each respondent was required to have had at 
least one year's experience with resource rooms in some capacity so 
that responses would be appropriate for the kind of information 
required. For example, resource room teachers must have had a 
minimum of one year's experience teaching in the resource room; a 


classroom teacher must have referred children to resource rooms for 


29 


on i _ Ve ‘ 


a | | 
se all WP MOC DRaCRReME 


f ut? ify roxy Ste foots ala dtrhgeen ats ‘asttiundsd mega ad 


* Virals 


4 


ihe ee bedinmeesh ol 


Pin! Si peas, inagetf> siegiae = phy: be boas hee 
‘apee wit at -eed bre noideadeiminie eit Sapir ead * ey 
’ j 7 
hae ate 

Ons CT CF Hoe “Eee 


enn Sc beadaldros “Bode: Sian ean? necedo pfette sat 


rit yebiia? abet soTlee Ty somueRS. VTS ky, Meer SR 


We - 


NESE. SRL. Bacto CTs | EEO ie usd negel's nseALD yin ett ar” a ai 
; er nee ee mes eee SOU icles ont porn GG ) 
ie inte Stina rego ent fee! acter net soe? OE ee s Lege pec. 
* i ae 
pxriBesl> aly  mecdeve idevtes eg? iT ohana ick teas uae 
erexiune? moun setineSs ot bya, Ser) Bes. at Lestheet & mca 
ition WTKR wink Yet. ote nie aint ee 70 oie, te an 

Bees l Jocxi ea aye fae Luly iprancieant ef om AS : 
| = ot. (eben Fire. eh Aeulng Tov eae sly. fig eaden’ 
a6 bart. sitet a fetahugasgy aeeinages Nea ovis aly ae trond 
i yeotomaey Sie i yet TILE. itive caine atin ob ws 
seabed Ie Heer orks: “eh REE a bacin enema Se 


: a Darl sepes\. deem Ervextonuy' poe [Beatie elegans 1th, fartinape! | 


? 7 


james deminer ls ‘at gitar Siete wtadoy. aie) eambactan! | 
ee = sie camias SRt ign rina ga 7 


j 
1 ¥ = 


: a : iS ; ; A - . 7 / i 
: ii aioe ‘ ; i 
wes 7 _ ais ; 7 ee ’ 7 . - b. — : 


26 


at least one year's duration, and the principal must have had the 
resource room facility in his/her school for at least a year. Of the 
10 schools originally chosen, only eight of the principals in these 
schools agreed to participate. Subsequently, two additional elementary 
schools were chosen by the Research and Development Department of the 
school system to bring the sample size to the desired 10 schools and 

30 respondents. The decision to restrict the sample to one large urban 
school system, making the results generalizable only to a comparable 
system, was primarily taken for the sake of expediency. That is, given 
the time available to the researcher to complete the study in the 
schools as well as the nature of the research design and the 
administration of a lengthy relatively unstructured questionnaire, it 
was necessary to use a smaller sample which was easily accessible to 
the researcher. Of the 30 questionnaires distributed, 28 were 
completed, returned, and found suitable for analysis. As indicated in 
Table 1 below, 10 completed questionnaires were returned by the 
principal group and nine by each of the resource room and classroom 
teacher groups. The resource room and classroom teachers were chosen in 


each school by the principal of that school. 


Table 1 


Number of Responses to Questionnaire 
by Respondent Groups 


School Number Number Percentage 
group distributed completed returned 
PR 10 10 1002 
eigeiy 10 | 90% 


RRT 10 9 90% 
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Table 2 shows the teaching experience of each of the 
respondents to the questionnaire. 
RRT Group: The resource room teachers (RRIs) in the sample had an 
average of 7.9 years experience teaching in the regular classroom and 
3.5 years experience teaching in the resource room. As a group, they 
had all taught an average of 2.6 years in the school they are presently 
teaching in. All of the resource room teachers in the sample had 
experience as classroom and resource room teachers and in all but two 
cases their classroom teaching experience was greater than that of 
their resource room teacher experience. 
CRI Group: The classroom teachers in the sample had an average of 8.5 
years experience as regular classroom teachers. Two of the classroom 
teachers had had experience as resource room teachers. The classroom 
teachers as a group had taught an average of 2.1 years in the school in 
which they presently teach. 
PR Group: The principals were by far the most experienced teachers of 
the three groups and altogether had an average of 18.4 years experience 
as regular classroom teachers. One principal of the ten in the sample 
had experience teaching in a resource room also. The principals as a 
group had taught an average of 3.3 years in the school in which they 
presently teach, thus were in their present school slightly longer than 
both the classroom and resource room teachers in the sample. 

In summary, then, the RRT group had the least classroom 
teaching experience, the most resource room teaching experience, and 
as a group, were in their present school on the average five months 
more than the CRTs and seven months less than the PRs. The principal 


group had more than double the classroom teaching experience of the 
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RRTs and CRIs. Neither the CRIs nor the PRs had any appreciable 


experience teaching in the resource room. 


DESIGNING THE RESEARCH INSTRUMENT 


The major purpose of this study was stated as a comparison 
of perceptions of the resource room teacher role as seen by resource 
room teachers, principals, and classroom teachers in the elementary 
school. The method chosen to examine these perceptions was a 42-item 
questionnaire developed by the researcher and answered by each of the 
28 respondents in the sample. Personal experience by the researcher as 
both a classroom and resource room teacher as well as concerns expressed 
by colleagues regarding the resource room innovation served as major 
influences in choosing this particular subject as one worthy of 
researching further. 

The questionnaire was entitled "Perceptions of the Resource 
Room Concept and Teacher Role in Elementary School Resource Rooms." 

The questions were intended to explore each respondent's personal 

and philosophical orientations toward and understanding of the resource 
room concept and resource room teacher's role. Information was 
gathered through a variety of open and closed questions described in 
the following five sections as sequenced in the questionnaire which 
appears in Appendix B. (p. 183) 

Table 3 outlines the research instrument in terms of parts, 
sections, purpose and questions. The intention of including three 
different types of questions (open-ended, multiple-choice/rank order, 
"ves-no" checklist) in the questionnaire was to give respondents some 


guidance and structure when responding (multiple-choice/rank order, 
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"yes-no" checklist) but also to allow them freedom individually to 
express opinions on certain issues which may have been excluded in 
the questions or which required further comment. To provide this 
freedom, the open-ended questions, the "other" categories in the 
multiple-choice questions, and the room for further "comments" in 

the "yes-no" checklist questions were included. This intent to 

allow for freedom also considerable influenced the length of the 
questionnaire (17 pages) which attempted to obtain as much important 
information in each of the five sections as was possible. Also in 
keeping with the researcher's desire for freedom in answering, the 
respondents were not forced to make a pre-specified number of choices 
in the multiple-choice/rank-order questions, nor, generally, were they 
asked to rank-order a particular number of these choices. Because 
respondents were not consistent in how they ranked these multiple- 
choice responses and because some choices may have been considered 
equally important (i.e. 1, 1, 2, 2, 3, 4), it was necessary to weight 
these responses proportionately. Thus, all first choices were weighted 
10, second choices 9, third choices 8, and so forth throughout the 
study. 


SECTION I: QUESTIONS RELATED TO THE 
CONCEPT OF THE RESOURCE ROOM 


This section consisted primarily of five open-ended 
questions which allowed respondents to freely express their personal 
philosophical orientations toward the resource room concept. In 
Part A of Section I the questions were structured to probe whether 
or not the respondents' concept of the resource room had developed 


over time or was rigid and unlikely to change. The answers were 
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also intended to provide a comparison across the three groups of 
teachers and administrators of the nature of their individual concepts 
as well as an indication of the extent to which each group's concept 
remained stable. Part B of Section I included a rank-order question 
allowing each respondent to express his/her individual views on what 
the function of resource rooms should be. From these views on answers 
to the question of whether there was a consensus on the function of 
resource rooms across the groups was sought. Part C of the same 
section included two open-ended questions and allowed respondents to 
evaluate resource room programs as they knew them in terms of strengths 
and weaknesses and of the desirability of their remaining a part of the 
educational system. Responses from these questions then would provide 
some indication as to whether resource rooms, as they presently exist 
in Edmonton Public schools, are credible or necessary facilities as 
viewed by resource room teachers, classroom teachers, and principals of 
this system. Part D of Section I dealt with the physical features of 
resource rooms in terms of location in the school, physical size, 
physical appearance and arrangement of furniture, equipment and 
materials in the resource room. These physical features have signifi- 
cant bearing on how resource rooms are viewed in school settings as a 
lack of philosophical agreement between other educators in the school 
and resource room teachers creates role conflict. 


SECTION II: QUESTIONS RELATED TO THE 
RESOURCE ROOM TEACHER 


Section II focused on four aspects of the resource room 


teacher's role: 
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1. Teacher education of resource room teachers. 

2. Characteristics of a desirable resource room teacher's 
personality. 

3. Responsibility of resource room teachers to other groups. 

4, Responsibility of other groups to resource room teachers. 

Part A of Section II on teacher education consisted of four 
multiple-choice and rank-order questions inquiring into the respondents’ 
expectations of the areas and sources of expertise required by resource 
room teachers. Part B of Section II was a rank-order, multiple-choice 
question on personality characteristics necessary for resource room 
teachers. Part C of Section II considered role function and expectations 
of resource room teachers to other groups within the school--students, 
classroom teachers, parents, and principals. Five structured questions 
were asked to explore how each of the three groups perceived the duties 
of resource room teachers in relation to the four mentioned groups with 
whom they worked in the school setting. Part D of the same section was 
Similar in format to Part C in that it also consisted of structured, 
closed questions but was the reverse in content. That is, the respond- 
ents were asked for their views on the role of other groups (classroom 
teachers, principals, other specialists, central office consultants) to 
the resource room teacher in the school. Parts C and D then served to 
probe specific areas of interaction and communication among the resource 
room and classroom teacher as well as principal groups within the school 


setting. 
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SECTION III: QUESTIONS RELATED TO REFERRAL AND 
PLACEMENT OF STUDENTS IN RESOURCE ROOMS 

Section III of the questionnaire consists of seven structured 
questions concerned with criteria used in placing and scheduling stu- 
dents in resource rooms and was thought to be an important feature to 
be considered in exploring interaction and communication among princi- 
pals, classroom and resource room teachers. In a school setting 
misunderstandings could arise among staff if principals, classroom 
teachers, and resource room teachers did not agree on these criteria 
or if there was inadequate communication with regard to scheduling 
of resource room students, particularly between classroom and resource 
room teachers. 

SECTION IV: QUESTIONS RELATED TO TERMINATING 
STUDENTS VISITS TO RESOURCE ROOMS 

An issue of importance to students, resource room teachers, 
and classroom teachers was the termination of referred students visits 
to the resource room. Are resource room and classroom teachers able 
to mutually agree on the time when a child no longer requires the 
assistance of the resource room? Section IV of the questionnaire 
addressed this issue through structured questions specifically dealing 
with criteria used in making decisions to terminate resource room 
students! visits as well as the question of who held the responsibility 


for making such a decision. 
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SECTION V: QUESTIONS RELATED TO RESOURCE ROOM 
INSTRUCTION AND CURRICULUM 

Section V of the research instrument concerned resource room 
instruction and curriculum and consisted of seven structured rank-order 
and multiple-choice type questions on the following four aspects of 
this area: 

1. Areas of instruction. 

2. Resource room curriculum. 

3. Methods of instruction. 

4. Instructional materials in the resource room. 
As resource room teachers work with students referred by classroom 
teachers, both groups should be communicating with each other regarding 
curriculum selection and instructional methods to serve the best 
interests of the child. Constructive communication can occur only if 
the two groups are able to reach some consensus in these areas, parti- 
cularly in the area of curriculum which is in essence the basis or 
framework of the resource room program. The questions in this final 
section of the questionnaire were intended to explore the expectations 
of the resource room teacher, classroom teacher, and principal groups 
towards the selection of curriculum and instructional methods utilized 
in resource rooms. The views of the principals in the school on such 
matters are equally as important as those of the other two groups even 
though the principals generally do not work as closely with the resource 
room teacher as is the case with classroom teachers. However, unless 
the principal and resource room teacher are operating from a similar 
educational and philosophical base and can agree upon ways to best 


attain these philosophical goals, it is doubtful that the resource room 
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program will become an integral part of the school setting. 
PILOT, STUDY. 


A pilot study was conducted using educators from the same 
population as the main study, that is, elementary school principals, 
resource room and classroom teachers from the Edmonton Public School 
System. Two schools were chosen by the Department of Research and 
Development of the Edmonton Public School System and a princi- 
pal, classroom and resource room teacher were used to form a total 
sample of six educators. Neither of these schools was used in the 
main study. After receiving a list of schools and names of principals 
from the Research and Development Department, the researcher 
personally contacted the principals by telephone making arrangements 
to meet with the respondents in their respective schools, deliver the 
questionnaire, discuss briefly the purpose of the study, and provide 
directions for questionnaire completion. The one classroom teacher 
who completed the questionnaire for each school was chosen by the 
principal. At that meeting the researcher arranged to pick up the 
completed questionnaire. All six questionnaires were completed and 
returned. Comments on format, questions, and content of the 
questionnaire in general were carefully noted and recorded by the 
researcher. Although none of the original questions were deleted, 
minor changes in wording were made in several questions to provide 


greater clarity, a major influence in questionnaire validity. 
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QUESTIONNATRE VALIDITY 


The decision to implement a pilot study was undertaken 
primarily as a pre-test of the content of the testing instrument or 
aS a measure of the content validity of the questionnaire used in the 
study. The content was considered in terms of appropriateness and 
completeness of questions and categories used in the questionnaire 
and of the objectives and design of the study. Bloom, Hastings and 
Madaus (1971) stated that the task of the author of a test instrument 
was to specify the content as precisely as possible in order to convey 
clearly to both the test author and the user what was being measured 
(op. 103). The questionnaire instrument used in the pilot study included 
five major categories relating to resource room programs and teacher 
roles which were subsequently outlined in the opening letter to the 
respondents when they received their questionnaires. The validity of 
all of the questions was further tested by allowing blank spaces for 
"other" categories giving the respondents an opportunity to add other 
important information not considered by the investigator. All of the 
respondents in the pilot study utilized the "other" categories to some 
extent. There were no questions from the questionnaire which were 
ignored. No comments appeared by the respondents indicating that 
questions were unimportant or trivial. Minor changes were made in the 
wording and organization in some of the questions. The pilot study 
confirmed that the issues of concern to the investigator dealt with in 
the questionnaire were also important to the resource room teachers, 
principals, and classroom teachers who filled out the pilot 


questionnaire. 


oY 


ys 


alerindh: yoate telia kt 1 ea See ersten ayer’ 


ein 


ianileairsi eat Sgt ictes mente stv cot vaca bral — 
SO. aera cn tess = cn, 5 peat nie A sp se + eas] & Be Y 


Bel? abt) DSR a eiiew file See By yilibsies Kegs wid. SB 
fiw, efacmaitcmis 6 eqnyet a imma maw | SCS ees 
exignrp paar axis rt Lenny) ghee Lad epnatnimo Io se 
bie eke «net Tote ba 98 fisher ioe particles | 

(oaitvranth 223% 6 He “avtove Se fo Nene nied pay te deter Pee 

MPO OF Aa i, eldhkegint 26 ‘yaad Cream to se sset> wut 4 


. \ 
Earaieer nici ashton? att em Ete heii - met sisal oe 


vahinsy | SES kwiticuy Tat? Gages Saale aeienpmii 
eit cot Seat: cs ca Orie i Ghee, eye aati set 6 
i> VDE | Mir Lie Tha eres did anit Nie - 
semua sili Ti eid ds Sock Ds est gstheit pie oem aur 
(HAI. Wig Aides te eat rial le nig. paw eedieanmta 
a a Us Spaeth et we ito? sh vent tegiraiand | 

woe 1 @eleahios™ aallte edd Pes ieshy canta eas, bea ag ah Ls; 
eran Riel enenmt sae 4 Or Tekdeap cs eta eset. 
ap yeibnspibea’ Rirborggn suit a Pin ners odremince 168 
art? ti vem ene om ee ty yout os basins pe ‘anatarnget ay =a 1 

qeute eakba 2a? | .enutrenge igh ee tl enligs cine bvw 5 shivata 
| a 

fl debe Jima deheieeon. or od peta, Yo eee alt ber mo 

einen reer Save) wrt oF agetgerper cake saves os euveeitaune t= 


i a 


38 


PROCEDURE OF MAIN STUDY 


The principals in each of the 10 schools chosen in the main 
study were personally contacted by telephone by the researcher and 
their decision to participate or not in the study was made at this 
time. Similar arrangements to the pilot study were made in the 
delivery of the questionnaires to the schools. It was originally 
intended that the researcher would meet with the principal, the 
resource room teacher, and the classroom teacher as a group in each 
school to briefly discuss the purpose of the study and the expectations 
for respondents in completing the questionnaires. However, it was 
possible to meet as a group of three in only one school. In three 
schools it was possible only to meet with the principal. In five 
schools the researcher met with the principal and the resource room 
teacher, and in one school with the principal and the classroom teacher. 
In all cases personal contact was made between the researcher and 
at least one representative from the group of respondents. The reason 
for not being able to meet with all of the groups was not reluctance 
on the part of the respondents to co-operate, but rather was a result 
of difficulties which arose in scheduling a suitable time for all three 
to meet. The decision was left to the respondents as to when they could 
have the questionnaire completed. The majority were ready to be picked 
up by the researcher within two weeks of their delivery. At the time 
of delivery of the questionnaires, the respondents were informed 
that they could contact the researcher at any time if problems arose 
in completing the questionnaire. No calls were received. By 


personally picking up the questionnaires on completion, it was also 
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possible for the researcher to receive feedback from the respondents 
on their reactions to completing the questionnaires. Several comments 
were made in reference to the length stating that the questionnaire 
was too lengthy. Others commented that the questionnaire appeared 


interesting and the topic worthy of research. 


SUMMARY OF CHAPTER IIT 


Chapter III consisted of a description of the research 
design and methodology followed in the study. A description of the 
sample used in the main and pilot study was provided as well asa 
thorough description of the research instrument, its design, validity, 
and how it was used in the study. The procedure followed in both the 


pilot and main study was fully explained. 


32 


bs 


evnelnghod aly ment toaioaly ¥ 
esdegmin hexeyae eettieonistv pt 
arichictanas oolt terks ordinen het, ‘ae a oat a 9 
eens ot acini “hi-f Seip! sherleenertnces aul whg 

Bit J) Gis a4 CRN sat ‘tats 


i. ertysizn a): SEA 


‘ 


: 

cayyraeeoa, old to -aoivet Tigebss dail sali by GA sme 

aie A) YEE fhe" (iy Pent. t por: ip het 

lw oe bebivoss: eat vba 4a TOL. ie We, 4 é arSh, fh es 9 

f Bieae nie aes Ao Stee Say Tee 

eri tht at temo Lest erate ta | 13 pan at pi bipegu aa a 
" ee 


Ssalajurs. yLies Arw abide nee 


CHAPTER IV 


ANALYSIS OF DATA AND FINDINGS FOR SECTIONS I AND II 
OF THE QUESTIONNATRE 


INTRODUCTION TO CHAPTER IV 


Chapter IV reports and discusses the findings of Sections I 
and II of the questionnaire. In this chapter responses to each 
question in these two sections are tabulated and reported with the 
findings from each question discussed separately. Section I consists 
of five open-ended questions concerning the "Resource Room Concept". 
The remainder of the questionnaire is primarily multiple-choice and 
rank-order checklist questions. Section II is concerned with various 
aspects of the resource room teacher role. For reader convenience 


the questions are repeated at the beginning of each section. 
SECTION I: RESOURCE ROOM CONCEPT 


Section I consists of Parts A, B, C, and D. Part A deals 
with Concept of the Resource Room, Part B with Function of the Resource 
Room, Part C with Evaluation of Resource Room Program, and Part D with 
Physical Features of the Resource Room and its Location in the School. 
The findings from each part of Section I are reported subsequently. 
Section I, Part A: Concept of Resource Rooms: 

Part A of Section I consists of the following five 
questions: 


Part A, question 1: 


When I first heard the term "resource room" and before I 
had knowledge of it, I thought of a resurce room as... 
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Part A, question 2: 
Then I began to develop my concept of the resource room 
through a: (Check one or more of the following). 
a) resource room teacher 
b) superintendent 
Cc) resource room consultant 
= ©) principal 
e) other (s) (Specify) 
Part A, question 3: 
Through my initial encounters (1-3 months) with the 
person(s) identified above, I came to view a resource 
FOGKWASp...'s 
Part A, question 4: 
After having had at least one year's experience with 
the resource room by teaching in it or by other contact, 
my idea of a resource room is ... 
Part A, question 5: 
My present concept differs from former views I held 
about the resource room by ... 
The above five open-ended statements were completed by 
all three groups of educators in the study on the development of their 
concept of "resource room". Table 4 is a comparison of their responses 
to questions 1, 3, 4, and 5 in terms of percentages of responses per 
group to each question and specific categories of responses emerging © 
within and across groups to the questions. "Other responses" refer to 
those responses which were not possible to include in the specific 
categories. Percentages were used to serve as a method of comparing 


responses within and across groups. Question 2 is then discussed 


separately following discussion of questions 1, 3, 4, and 5. 
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Table 4 


Development of RR® Concept by RRTs,? crTs,¢ and PRs 


Responses % response by School 
Groups 
RRT CRE PR 
(n=9) (n=9) (n=10) 
Question 1: "First heard term" 
% responding 100 100 100 
1. Place for Reading and/or Language Arts 
instruction for weak students 335 = 10 
2. Materials center 33.3 ZL = 
3. Instructional center for low-average 
children = Boiss) = 
4, Knew concept when first proposed JL AL 10 
5. Other responses Wee 2 83223 80 
Question 3: "Initial encounters (1-3 months)" 
% responding 100 TRS: 90 
1. Place for Reading and/or Language Arts 
instruction for weak students 44.5 25.5 44,4 
2. Place for average to above-average children 
with reading problems 2252 28.9 2202 
3. Other responses 3343 42.9 Spo) 
Question 4: "One year experience in RR" 
% responding Stent) Bong 100 
1. Place for Reading and/or Language Arts 
instruction 25 L255 40 
2. Place for average to above-average 
children with reading problems 1255 3655 30 
3. Place for increasing students' self-concept 25 12.5 0 
4. Other responses 30.5 BO 30 
Question 5: "Present concept" 
% responding D2<6 9920 40 
1. RR program should have RRIs working more 
closely with CRIs in classrooms 40 40 25 
2. RRs may disappear because of school-based 
budgeting 20 0 25 
3. RR program should be more flexible 20 20 20 


4. Other responses 


2 RR refers to Resource Room 

RRT refers to Resource Room Teacher 
© CRT refers to Classroom Teacher 

PR refers to Principal 
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Part A, question 1: When I first heard the term "resource room" and 
before I had knowledge of it, I thought of a resource room as... 


All participants responded to this question. Four district 
categories of answers emerged which demonstrated some agreement either 
within or across the groups of respondents. From these categories 
evolved the following concepts of resource rooms. Resource rooms 
are: 

1. Places for Reading and/or Language Arts instruction 
for weak students. 

2. Materials centers. 

3. Instructional centers for low-average intelligence 
children. 

The fourth category was "Knew concept when first proposed". Answers 
not included in these four categories were classified as "other 
responses". The RRTI group displayed the most uniformity as a group 
with regard to the responses with 33% of this group agreeing upon 
categories 1 and 2, i.e. that resource rooms were (1) Places for Reading 
and/or Language Arts instruction for weak students and (2) Materials 
centers. There was slightly less agreement within the group by the 
CRTs where 22.2% and 33.3% of the CRIs agree to categories 2 and 3, 

i.e. that resource rooms were (2) Materials centers and (3) Instruction- 
al centers for low-average children. There was similarity across the 
RRT and CRT groups only with category 2, 1.e. that resource rooms were 
"Materials centers". None of categories 1, 2, and 3 were agreed upon as 
a group by the PRs and 80% of their responses were classifed as "other" 
indicating a lack of uniformity and a wide range in the perceptions of 


resource rooms within this group at this stage. 
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Other responses 

More uniformity in perception among the CRT and RRT groups 
than the PR group is again evident by the quantity of "other responses". 
Only 22.2% of the RRTs and 33.3% of the CRTs provided "other responses" 
while 80% of the PRs responses fell within this category. The 
responses by the PRs in this section indicated an extremely diversified 
and global view of resource rooms, including general responses such as 
"mini-clinic, a helping place, a room for remedial assistance" and an 
indication by two of the respondents that they had no "conception of 
resource room" before special meetings were set up by central office 
consultants. On the other hand, those of the RRT and CRT groups 
included more specific answers such as "room for helping average to 
above-average students in Language Arts" and "program for building 
individual skills to grade level". There were no responses from either 
the RRT or CRI groups which indicated that any of the respondents were 
without some understanding of the resource room when they first heard 
the term. 


Part A, question 3: Through my initial encounters (1-3 months) with the 
person(s) identified above, I came to view the resource room as... 


The number of responses to this question was less than for 
question 1 for the CRT and PR groups (77.8% for CRIs and 90% for PRs) 
but remained the same for the RRIs (100%). The idea that resource 
rooms (RRs) were places for Reading and/or Language Arts instruction 
(category 1) was the only category from question 1 which reappeared as 
a category in question 3. The notion that resource rooms were 
"Materials centers" or "Instructional areas for low-average children" 


was no longer included in the groups' concept of RR after 1-3 months. 
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A new category emerged, however, i.e. that RRs were places for "average 
to above-average children with reading problems" (Question 3, cate- 
gory 2). In contrast to question 1, there appeared to be some agreement 
by all three groups in the study to both categories 1 and 2, with the 
most agreement occurring between the RRT and PR groups with respect to 
category 1 -- that RRs were places for "Reading/Language Arts instruction 
for weak students". This response was given by 44.5% of both the RRTs 
and PRs. The number of "other" responses remained virtually the same 

as for question 1 for the RRTs and CRIs, but was considerably less for 
the PR group suggesting more uniformity in this group's perception of 
RRs after initial encounters with the RR after 1-3 months. 


Part A, question 4: After having had at least one year's experience 
with the RR by teaching in it or by other contact, my idea of a RRis... 


As set forth in Table 4, 89% of both the CRT and RRT groups 
and 100% of the PR group responded to this question. After having had 
one year's experience with the RR, three categories of responses 
resulted from the participants' answers to question 4, of which one was 
different from those responses in question 3. The new concept which 
respondents reported (category 3) was the idea that RRs were places 
for "increasing students' self-concept". This particular concept was 
mentioned only by the RRT and CRT groups. As in question 3, category 1 
("Place for Reading and/or Language Arts instruction for weak students") 
appeared to be most significant to the RRT and PR groups. The most 
uniformity among the CRT group appeared in category 2, 1.e. that RRs 
were places for "average to above-average children with reading problems." 
The percentage of "other" responses remained the same as in question 3 


(approximately one-third from each group) indicating that after one 
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year's experience with the RR program, there were still one-third from 
each group who had responses different from the remaining two-thirds 
of each group. 


Part A, question 5: My present concept differs from former views 
held about the resource room by ... 


Respondents were asked to answer this question only if their 
present concept was different from that which they held after one year's 
experience with the RR program. Approximately one-half from each 
group responded to this question (RRTs - 55.6%; CRTs - 55.6%; PRs —- 403) 
showing that these respondents held a concept of the RR which was in 
a state of change even after the program had been in the system for 
nearly ten years. It also reveals that the other half of each group 
has developed a somewhat stable concept of the RR program after having 
experienced it for one year. There were three new concepts of the RRs 
reported among those who responded to question 5. These were as 
follows: 

1. Closer cooperation between CRIs and RRTs is required. 

2. RRS may disappear due to school-based budgeting. 

3. Resource room programs should be more flexible. 

There was some uniformity of opinion across all three groups with 
respect to categories 1 and 3 and only between the RRT and PR groups 
to category 2. 

Part A, question 2: Then I began to develop my concept of a resource 


room through a: 
a) resource room teacher 


~ b) superintendent 

c) resource room consultant 
y. V@aprincipall: 
~@) other (specify) 


Each respondent was given the option of choosing one or more 
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of the four provided responses to this question. Four further 
sources which developed from the "other" category were: 

1. Interview conmittee. 

2. In-services. 

3. Supervisor. 

4, Reading specialist. 
Those sources mentioned most frequently by the members of each group 
will be said to have had the most influence on that group. 
RRT group (n=9): This group developed their concept through the 
following sources. ‘They appear below in order of greatest to least 
importance for the group. 

1. Resource room consultants. (Chosen by 6 RRITs.) 

2. Resource room teachers. (Chosen by 5 RRTs.) 

3. Principal; interview committee; in-services. (Each 
chosen by 1 RRT.) 
CRT group (n=9): The CRT group developed their concept from the 
following two sources: 

1. Resource room teachers. (Chosen by 8 CRTs.) 

Coe Prine oal.es(Chosen by 1.CRE.) 
PR group (n=10): The following sources influenced the PR group: 

1. Principals (Chosen by 5 PRs.) 

2. Resource room teachers; resource room consultants. 
(Each chosen by 4 PRs.) 

3. Supervisor; reading specialist. (Each mentioned by 1 RRT.) 
In summary, then, each group chose a different source as the most 
influential for their group. The RRI's seemed most influenced by RR 


consultants, the CRIs by RRTs, and the PRs by other PRs. 
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SUMMARY OF SECTION I, PART A: CONCEPT OF 
RESOURCE ROOMS 

1. (a) When the term "resource room" was first heard by 

the respondents, the following concepts were evident: 
i) A RR is a place for Reading and/or Language 
Arts instruction. for weak students. 
ii) A RR is a materials center. 
iii) A RR is an instructional center for low- 
average intelligence children. 
iv) Concept known when first proposed. 

(b) There was the most uniformity within the RRT group 
regarding the RR concept (i.e. what is a resource room), slightly less 
by the CRTs, and the least by the PR group. 

(c) The most similarity between groups was with the 
CRT and RRT groups. 

2. Each group in the study was influenced most by a 
different source in their RR concept development. RRT consultants 
most influenced the RRI's; RRIs most influenced the CRTs; and other 
PRs most influenced the principals. 

3. (a) After 1-3 months experience with RR programs, all 
three groups still perceived RRs to be places for Reading and/or 
Language Arts instruction. The notion that they were for "average 
to above-average I.Q. children with reading problems" emerged as 
well. There was some agreement across all three groups to these 


CONCeEPES. 


(b) The PR group were more uniform in their responses 
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after 1-3 months experience with the RR program. 

4, After having experienced a RR program for one year, the 
RR concept for all three groups was similar to that after 1-3 months 
(question 3) with the addition of the notion that it was "a place 
for increasing students' self-concept". 

5. Fifty percent of the respondents from each group had a 
"present" concept of the RR which differed from that held after one 
year's experience with RRs (question 4). The "present" concepts 
were: 

(a) RRS require closer co-operation between CRTs and RRTs. 

(b) RRs may disappear due to school-based budgeting. 

(c) RR programs should be more flexible. 


SECTION I, PART B: FUNCTIONS OF THE RESOURCE 
ROOM PROGRAM 


Part B of Section I consisted of two questions concerned 
with functions of the resource room. In question 1, respondents were 
asked to choose from a multiple-choice list, and in question 2 to 
rank these choices in order of importance. 


Part B, question 1: 

In your opinion, what SHOULD the functions of the resource room program 
be in the school? Below is a list of these functions taken from the 
EPSB Resource Room Teacher Handbook along with additional functions not 
listed in the handbook. There is also space for you to include 
additional functions if you wish. Including all the functions from a-k 
below, in Column 1 check those which you feel should be functions 

of the resource room. 

Part B, question 2: 

In Colum 2, rank those checked in Column 1 in order of importance, 
where 1 is the most important. 
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Column 1 Column 2 
(What (Rank-order 
functions of import- 
should be) ance) 


Resource Room Handbook (a-f) 

a) To help children in elementary grades overcome 
specific deficits in Language Arts skills be- 
fore these become crippling disabilities. 

b) To prevent a child's loss of self-confidence 
and enhance his/her feelings of success. 

c) To teach so the goals of academic excellence 
set by parents, teachers and students can be 
mec. 

d) To enable resource room teachers and classroom 
teachers to use diagnostic teaching methods. 

e) To acquaint more teachers with materials which 
can be used for remedial reading in a classroom 
as well as resource room setting. 

£) To plan and implement individual programs for 
pupils where required in co-operation with 
classroom teachers and specialists. 

Additional Functions (g-i) 

g) To provide instruction for students which will 
bring them up to their present grade level in 
Reading and Language Arts skills. 

h) To diagnose students' academic weaknesses and 
teach to them. 

i) To diagnose students' academic strengths and 
teach to them. 


Others 
j) Other (state) 


k) Other (state) 


The above questions were asked to determine each group's 
perceptions of the function of the RR program in the school. In order 
to compare the responses, each ranked answer was assigned a weighting 
factor. Any first choice by a respondent was ranked 10, second 
choice 9, third choice 8, and so on. Because there were 8 CRTs and 9 
RRTs and PRs who responded to this question, it was possible to compare 
responses only between the RRT and PR groups. The total possible weighting 


factors for CRTs was 80 and for PRs and RRIs, 90. References to the CRT 


group were made separately. 
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Table 5 


Perceived Functions of the RR by RRT, CRT, and PR Groups 


School Perceived functions of RR@ 

Group er meCmiEG wre Vai4 ig) oh.) views s(Otner) k (other) 
RRT g2b  g4 Oy 2 sO 8) P59. 20s a2 - 

(n=9) 

CRT 74 Ome Si oe As 36. 38 5 45 229 5 - 

(n=8) 

PR 86 Sag tT oO (480067.-:59 256 235 0 

(n=9) 


a List of functions appear in questionnaire. (Appendix B, p. 2) 

b Number 82 represents a weighting factor of 82. The highest possible 
weighting for the RRTs and PRs was 90 and for the CRTs 80. For further 
explanation of weighting system, see text, p. 50. 


These findings indicate that the three groups of respondents 
in the study had a wide range of perceptions related to how resource 
rooms should function as the choices ranged from a-j for both the CRT 
and RRT groups and from a-i for the PR group. ‘The weight of 
responses for the CRI group was somewhat lower than that of the other 
two groups in the study because there was one less respondent to this 
question from this group. Therefore, the responses of the CRT will be 
reported separately and not compared to the RRT or PR responses. The 
functions (a) "To help children in elementary grades overcome specific 
deficits in Language Arts skills before these become crippling disabi- 
lities" and (b) "To prevent a child's loss of self-confidence and 
enhance his/her feelings of success" were ranked by all three groups 
as either their first or second choices. For the CRT and PR groups (a) 
was ranked first and (b) second. The RRTs, on the other hand, ranked 
(b) first and (a) second. There was no uniformity of choice among 
groups beyond the first and second choice rankings. There appeared to 


be a strong concensus within all three groups that function (a) was 
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most important as over half of the respondents from each group ranked 
it number one. With respect to function (b), 100% of the 9 RRTs who 
answered, 89% of the 9 Prs who answered, and 65% of the 8 CRTs who 
answered ranked it as either choice 1 or 2, again illustrating strong 
consensus within groups. The RRT group had the most responses in the 
"other" categories, suggesting a broader range of functions of the 
RR program for this group. (See Appendix A, p. 164) Function (f), 
"To plan and implement individual programs for pupils where required 
in co-operation with CRTs and RRTs" was of considerable importance to 
the PR group, but of less importance to the CRT and RR groups. 
SUMMARY OF SECTION I, PART B: FUNCTIONS OF 
THE RESOURCE ROOM PROGRAM 

1. The primary function of resource rooms as perceived 
by the CRT and PR groups in the study was (a) "To help children in 
elementary grades overcome specific deficits in Language Arts skills 
before these become crippling disabilities". The RRT group, on the 
other hand, considered (b) of primary importance, i.e. that RRs are 
necessary to "prevent a child's loss of self-confidence and enhance 
his/her feelings of success". 

2. Second choice for the CRT and PR groups was (b) and for 
the RRT group (a). 


3. The PR group saw co-operative planning of RR programs 


between RRTs and CRTs as considerably more important than the RRT and CRT 


groups did themselves. 
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SECTION I, PART C: EVALUATION OF RESOURCE 
ROOM PROGRAMS 


Part C of Section I consists of two open-ended questions 
where respondents were asked to evaluate the RR program as they knew 
it in terms of strengths and weaknesses and to suggest changes or 
alternatives to the existing RR program. The questions were as 
follows and the findings are reported below. 


Bante C, question Lfa): 

What do you consider the educational and/or other strengths or the 
resource room program as you have experienced it/them? Give specific 
examples to support your opinion. 


Part-C,~question~1-(b)*: 
What do you consider the educational and/or other weaknesses of the 
resource room program as you have experienced it/them? 


Part C, question 2(a): 
Resource rooms as you know them should continue to be a part of the 
public school system. yes no 


Part C, question 2(b): 
Why or why not? 


HaGc Cr ouestion 2(c)s . 
What changes, if any, (philosophy, instruction, curriculum, function) 
would you like to see in RR programs? 


Part C, question 2(d): 
Tf you do not think resource room programs should continue, what 
altermatives to them can you suggest? 

The "response categories" referred to in Tables 6, 7, and 8 
to follow were formulated by the researcher from the original responses 
given to questions 1 and 2, Part C, Section I. 

Part C, question 1(a): 
What do you consider the educational and/or other strengths of the 


resource room program as you have experienced it/them? Give specific 
examples to support your opinion. 


The findings to question l(a) appear in Table 6 on the following page. 
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Table 6 


Strengths of RR as Seen by RRT, CRI, and PR Groups 


Responses by school groups 
expressed in percentages 
SRRT S$CRT SPR 

(n=7) (nm=8) (n=9) 


"Response Categories" of RR Strengths 


43 50 2252 a) Students receive individual attention. 
14.3 25 ales b) Allows students to make up skill deficits 
in Reading and/or Language Arts. 
14.3 00 Leet c) Builds positive self-concept in students. 
14,3 00 ican da) Helps improve students' reading ability. 
14.3 00 Vio i e) Students are instructed at success level. 
00 b2a5 00 £) Provides uninterrupted remedial teaching. 
00 Les 00 g) Exposes students to a variety of teaching 
methods. 


00 00 22.2 h) RRIs provide support to other staff. 


The perceptions of RR strengths appeared very diverse among 
the three groups of respondents as is illustrated by the number of 
different categories which evolved and the lack of consensus within 
and across the groups. The most uniformity among each group in terms 
of RR strengths was demonstrated in category (a), "Students receive 
individual attention." This category, as well as category (b) "Allows 
students to make up skill deficits in Reading and/or Language Arts", 
are the only two categories which all three groups agreed upon to 
some extent. The range of responses was greatest for the PR and least 
for the CRT group. The CRT group showed the most group consensus to 
a particular response (50%) of the three groups in the study. 

From these findings, then, it seems that the major strength 
of RRs as seen by all three groups is that students are able to 


receive individual attention. 
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Part €, question 1(5b)< 


What do you consider the educational and/or other weaknesses of the 
resource room program as you have experienced it/them? 


Table 7 below represents the findings to this question. 


Table 7 


Weaknesses of RRs as Seen By RRT, PR, and CRT Groups 


Responses by school groups 
expressed in percentages 
SRRT SCRT SPR 

m7) (n-6)  — (n=8) 


"Response Categories" of RR Weaknesses 


14.2 00 25 a) Lack of time and money to accomodate 
needy students. 

25.5 67 00 b) RRTs too "diagnosis" oriented. 

14.2 00 25 c) Length of daily RR time too limited. 

2025 L6e7 25 d) Lack of CRTI-RRT communication. 

14.2 LG. t/ 12.5 e) Mis-referral of students to RR. 

00 honey, das, £) Unsure of transfer of RR skills to 
classroom. 

00 3973 00 g) RR scheduling difficulties. 


Seven response categories evolved in this question as opposed 
to eight in question l(a) of this section. Of these seven categories, 
two were referred to by all three groups as weaknesses of the RR 
program. These were categories (d) "Lack of CRI-RRT communication" and 
(e) Mis-referral of students to RR." That the three groups conmonly 
referred to only two of the seven categories indicates less consensus 
among these groups regarding weaknesses of the RR program . The CRT 
group demonstrated the most "within-group" consensus of all the groups 
with 33.3% of this group referring to the notion that scheduling 
difficulties were a major weakness of RRs. This was not referred to as 


a weakness by either of the other two groups. 
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Part C, question 2(a): 


Resource rooms, aS you know them, should continue to be a part of 
the public school system. yes no 


Part C, question 2(b): 
Why or why not? 

All three groups strongly agreed that resource rooms 
should continue in the system. (100% agreement by CRTs and PRs; 
903% agreement by RRTIs.) The reasons given by the groups for 


continuing the program are categorized in Table 8 below. 


Table 8 


Reasons for continuing RR program in the Epss* 


Responses by school groups 
expressed in percentages 


" 7 Ww 
PRT SCRT 2DR Reasons toy continue: RR response 


(n=8) (n=9) (n=7) categories 

By ys) Sead 14.3 a) Meets students individual needs. 

25 . 3523 42.8 b) Positive results observed in children 
academically and emotionally. 

ZS ewok. 14.3 c) Provides useful support to school and 
community. 

00 SeyeS 28.6 d) RR concept a necessary component of 
education. 

tae 00 00 e) Should continue but must be flexible to 


needs of students and schools. 
2 Edmonton Public School System 
There appeared to be more consensus to this question than to 
question 1 on the RR strengths and weaknesses as was indicated by fewer 
response categories as well as more uniformity of responses both within 
and across the groups. With the exception of category (e) there was 
agreement to some extent on all of the categories by all groups. 


Category (a), that RRs do meet students individual needs, was 
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considered most often by the RRT group (37.5%) and category (b), that 
RRs do produce positive results in children academically and 
emotionally was the most frequent choice for the PR group (42.8%). 
The CRIs responded most frequently to categories (b), that RRs do 
produce positive results in children academically (33.3%), and 


(d), that RRs are a necessary component of education (33.33). 


Part C, question 2(c): 


What changes, if any, (philosophy, instruction, curriculum, function) 
would you like to see in RR programs? 


Of the total participants in the study, 78% of the RRTs, 
89% of the CRIs, and 100% of the PRs responded to this question. The 
majority of those who responded stated that they would like to see 
changes to the existing RR program in some capacity. All of the RRT 
responses suggested specific changes of some nature while approximately 
25% of each of CRT and PR groups' responses indicated that the program 
should remain as it is at present. One concern of all three groups of 
respondents was that the present program be expanded to accommodate 
more students and allow more instruction time. This concern was 
most important to the PR group (33.3%) and least important to the 
RRTs (14.3%). The changes most frequently referred to by the RRTs 
were: 

1. A desire for more flexibility in the program to meet the 
needs of school and students. 

2. The desire to remove the RR program from school-based 
budgeting. 
(Of the total respondents, 28.6% referred to each of these changes.) 


The most frequently mentioned desired change by the CRI group was that 
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the role of the RRT had to change (37.5%). The PRs were most concerned 
that the program should be expanded to accommodate more students and 
allow more instruction time (33.3%). 


SUMMARY OF SECTION I, PARI C: EVALUATION 
OF RESOURCE ROOM PROGRAMS 


1. In general, RRTs, CRIs, and PRs perceived the strengths 
of the RR program differently. Eight categories of responses were 
formulated and agreement was shown across the groups to two of these 
eight categories. The RR strengths perceived by all three groups 
were: 

a) That students receive individual attention. 

b) The program allows students to make up skill deficits 
in Language Arts and Reading. 

2. The responses to question 1(b) on RR weaknessess were 
Similar to l(a) on RR strengths. The range of response was wide for 
all of the groups, and, as in l(a), the three groups commonly agreed to 
two RR weaknesses: 

a) The RR program displays a lack of RRI-CRT conmunication. 

b) There is mis-referral of students to RR. 

3. All three groups strongly agreed that the RR program 
should continue in the system. 

4. The responses regarding reasons for continuing the RR 
program in the EPSS were more uniform across groups than were those 
concerning the strengths and weaknesses of the program. (Responses 
were condensed into five categories, with agreement by all three 
groups to four of those categories). 


5. Even though all groups strongly favored continuing the 
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RR program within the system, they also strongly favored changes to the 
existing program. The nature of these changes, however, were diverse 
and perceived differently by the responding groups. 
SECTION I, PART D: PHYSICAL FEATURES AND 
LOCATION OF RR IN THE SCHOOL 

In this final part of Section I respondents were asked to 
express their views on four physical features of the RR: 

1. Location of the RR in the school. 

2. Physical size of the RR. 

3. Physical appearance of the RR. 

4. Physical arrangement of RR furniture, equipment and 
materials. 
The question appears directly and the findings are reported following 
the question. 
Section I, Part D: 
Comment on each of the following aspects of resource room physical 
structure and location in terms of what you would consider ideal and 
functional in a school setting and why these aspects are important. 
Location of resource rooms in schools. 
Physical size of resource rooms. 
- Physical appearance of resource rooms. 


Physical arrangement of resource room furniture, equipment and 
materials. 


fm WN 


Pare D, question J: Location of RR in the school 
(RRT: n=9: CRI: n=8: PR: n=10) 

The response which occurred most frequently for all three 
groups regarding location of the RR was that it be centrally located 
within the school as this was most convenient for students travelling 


from their classrooms to the RR. Approximately half of each group 
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mentioned this as being important (RRTs 45%; CRTs 50%; PRs 50%). 


Part D, question 2: Physical size of RR 
(RRT: n=9; CRI: n=8; PR: n=10) 

In terms of physical size of the RR, the CRT and PR groups 
agreed strongly to one condition concerning RR size while the RRT group 
favored something different. The feature of size mentioned most 
frequently by both the CRT and PR groups was that the resource roam 
be "the same size as the regular classroom". (PRs 50%; CRIs 633) 

The RRT group, on the other hand, mentioned most frequently that 
resource room space be "adequate for small groups of students as well 


as for sufficient materials and equipment". (77.8%) 


Part D, question 3: Physical appearance of RR 
(RRT: n=9; CRT: n=8; PR: n=9) 

The most consensus across all three groups with regard to 
physical appearance of resource rooms was that they be attractive, 
bright and pleasant places for students to attend (RRTIs 40%; CRIs 783; 
PRs 40%). The most frequent reasons for this choice seemed to be a 
common belief within the groups that an attractive atmosphere is 
motivating and stimulating to students, thus enhancing learning. Of 
equal importance to the RRT group was that the room exhibit a wide 
range of reading materials and book displays. 


Part D, question 4: Physical arrangement of the RR furniture, equipment, 
and materials 


It is difficult to make accurate statements concerning the 
respondents' answers to this particular question because of the nature 


of responses given and the uneven response to the three parts of the 
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question by the three groups of respondents. Only 33% of the C&T 
group responded to each aspect of the physical arrangement (furniture, 
equipment, materials) suggesting that this group placed limited 
importance on this feature of resource room organization. This 
question specifically asked what was important in the physical 
arrangement of the resource room in terms of furniture, equipment, and 
materials. All three groups, however, tended to give answers 
specifying particular furniture, equipment, and materials rather than 
commenting on their importance to effective RR functioning. 

SUMMARY OF SECTION I, PART D: PHYSICAL FEATURES 

OF RESOURCE ROOM AND LOCATION IN THE SCHOOL 

1. The consensus of the three groups in the study was 
that the RR be "centrally located" in the school for the convenience 
of students travelling from their respective classrooms to the RR. 

2. With respect to the size of the RR, the PR and CRT 
groups most frequently mentioned that the RR be the same size as the 
regular classroom while the RRT group wanted "adequate space for 
small groups of students and sufficient materials and equipment". 

3. All three groups in the study preferred that RRs be 
bright, attractive and pleasant places for students, seeing this 
environment as motivating and stimulating to students. 

4. The quality of answers given to question 4 on the 
arrangement of equipment, furniture, and materials made it difficult 


to report them accurately. 
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SECTION II: RESOURCE ROOM TEACHERS 


Section II includes fourteen questions in which the 
respondents were asked to express their perceptions of several aspects 
of the resource room teacher role. Part A is concerned with the 
Teacher Education of the Resource Room Teacher, Part B with Personality 
Characteristics of Resource Room Teachers, Part C with Responsibilities 
of Resource Room Teachers to Others, and Part D with Responsibilities 


of Others to Resource Room Teachers. 


SECTION II, PART A: TEACHER EDUCATION OF RRTs 


Part A, question l(a): 

Resource room teachers must have knowledge and expertise different 
prom that Oo: the classroom teacher. 9 yes ,7 no 

Part A, question 1(b): 

If no, why not? 

Part A, question l(c): 

If yes, go on to questions 2, 3, and 4. 


There was considerable agreement that RRTs must have knowledge 
and expertise different from CRTs expressed by the three groups in the 
study--75% by the RRTs, 88% by the CRTs, and 80% by the PRs. One 
respondent from each of the RRI and CRT groups neither agreed nor 
disagreed but commented that CRIs must also have a strong background 
in Reading and child development, implying that CRTs need expertise 
as well as RRTs. The group which disagreed most with question 1 was 
the RRT group where 25% replied "no", that the knowledge and expertise 
of the RRT did not have to be different from that of the CRI. Those 
who disagreed felt that teaching experience was more important than 
special knowledge and expertise and that it was also important that 


CRIs have a strong background in Reading and child development. 
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Part A, question 2 
Fields or areas in which resource room teachers must have knowledge and 
expertise are: 
(Check those which apply in Colum 1 and rank in order of importance 
in Column 2 where 1 is the most important.) 
Column 1 Column 2 
(Essential (Rank order 
fields) of import- 
ance) 

a) Reading and the other Language Arts 

b) Child psychology 

c) Language development process 

dad) Special education 

e) Diagnostic testing and assessment 

£) Clinical teaching 

g) Other (Specify) 

h) Other (Specify) 

The first choices were given a weighting factor of ten, the 
second choice of nine, the third choice of eight, and so on. Table 9 
below represents the choices of each group. As the same number from 
each group responded, it was possible to compare the results both 
within and across groups. 

The areas of (a)"Reading and the other Language Arts" and 
(c)"Language development" revealed the most agreement among groups as 
fields in which RRTs required knowledge and expertise as is indicated 
by similar weighting factors by all three groups to these choices. Of 
the responses to (a) by all three groups, 75% or more were ranked either 
as first or second choice as were over 60% of those by all three groups 
to choice (c). There was more diversity in opinion, however,, among 
the groups regarding the areas (b)"Child psychology", (d)"Special 
education", (e) "Diagnostic testing" and (f) "Clinical teaching" as 
being areas in which RRTs required expertise. There was considerable 
agreement among all three groups with regard to their first, second, 


and third choice rankings. The first choice for all three groups was 


(a) "Reading and the other Language Arts"; second choice for all three 
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groups was (c)"Language development"; and third choice for all three 
groups was (e)"Diagnostic testing and assessment". Choices (b) "Child 
psychology", (d)"Special education", and (f)"Clinical teaching" were 


ranked considerably lower by all three groups. 


Part A, question 3: 

Outlined below are several categories of sources from which resource 

room teachers receive education. Under the categories outlined below: 

(a) Check at the margin if you think the category from (a) - (g) is 
effective. 

(b) List specific sources in the outlined categories from which you feel 
resource room teachers can gain effective education. 

(c) Specify the nature of the sources. 


SOURCES NATURE 
mae (a), Courses: (Cate- ~— Numberoof Kind/level of subject matter of 
gory or number) half courses course 
eg. Educational 3 Child development 
Psychology 
(b) Assistance from other people 
~ @g. consultants Provide ideas for resource room 
activities 


(c) Observation of resource room 
teachers in the classroom 
While teaching small groups 


(d) Inservice training from... ; 
eg. Central office personnel Diagnosis procedure 


(e) Conferences/Conventions 
eg. Learning disabilities Identification of L.D. children 


(£f) Other (Specify) 
(g) Other (Specify) 
Table 10 below represents responses to question 3. Findings 


pertaining to each of the sources (a) - (f) are reported separately 


following the table. 
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Table 10 


Sources of Effective Education as Seen by RRTs, CRTs, PRs 


Sources of RRT education 4 Percentage of responses chosen by 


each group 
SRRT (n=8) %CRT (n=7) $%PR (n=9) 


a) Courses 6265 100 Vine: 
b) In-service training from... S755 71.4 88.9 
c) Observation of RRTs in classroom 50.0 jie 88.9 
d) Conferences/conventions 100 ORL 88.9 
e) Other 50.0 42.9 PLES 
f) Other 25-0 - - 


4 Percentage totals exceed 100% as number of choices per respondent 
were not limited 


The original number of participants in the study were nine 
RRIs, nine CRTs, and 10 PRs. Of these, eight RRTs, seven CRTs, and 
nine PRs responded to question 3. Thus, all numbers referred to in 
the following discussion of findings represent a proportion of those 
who responded to this question and not of the original participants. 
a) Courses: Of those who responded from each group, all of the CRTs, 
62.5% of the RRTs, and 77.8% of the PRs considered "courses" an 
effective source of RRT education. The CRI group provided the 
examples to support all of their choices, while the RRT and PR groups 
provided examples to support only half of their choices. Of the 
examples provided, "Reading Curriculum and Instruction" courses 
were mentioned most frequently by both the CRT and RRT groups while 
"Educational Psychology" courses were mentioned most frequently by 
the PR group. 
b) In-service training: The "in-service" choice was most frequent for 
the PRs (88.9%) and the RRTs (87.5%) and favored slightly less by the 


CRTs (71.4%). The examples provided were varied; however, "reading 
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specialists" were mentioned by all three groups. The RRT examples were 
related entirely to Reading, the CRTs to Reading and/or Language Arts, 
use of materials, and testing, while those of the PRs included Reading/ 
Language Arts, testing and teaching strategies, organization of the RR, 
and evaluation. 

Cc) Observation of RRTs in the classroom: The wording of this 
particular choice appeared incorrectly in the question as "observation 
of RRTs in the RR". Therefore, it is not possible to make any accurate 
statements regarding the response to this choice. 

d) Conferences/Conventions: Of those who responded, 100% of the RRTs, 
88.9% of the PRs, and 71.4% of the CRTs chose (d) as an effective 
source of RRT education. Less than half who responded from each group 
provided examples to support their choice. The example "learning 
theory" was mentioned once by all three groups in the study. "Reading" 
as a conference or convention topic was an example cited by the RRT 
and CRT groups but was not mentioned by the PRs. The PR examples, 

like those in the "courses" option, were mostly concerned with "Educa- 
tional Psychology" related topics. 

e) and (f£) Other categories: The RRT group provided six responses in 
the "other" categories, CRIs provided three responses, and the PR 
group provided two responses. The "CEL" (Child-centered experienced- 
based learning) summer program was a response common to the RRT and PR 
groups, the remainder being different. The CRT groups suggested 

three "other" topics which were distinct from those of the RRT and 

PR groups and all were concerned with "teaching experience" as being 


an "other" important source of RRT education. 


In summary, these findings seem to indicate more agreement 
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between the RRT and PR groups regarding sources of effective RRT 
education than between the RRT and CRT or CRT and PR groups. Both 
the RRT and PR groups responded strongly in favor of the "In-service" 
and "Conference/convention" choices, while the CRIs strongly favored 
"Courses". With regard to examples given by respondents to support 
their choices, there appeared to be more agreement between the RRT 
and CRT groups than between PR and RRT or PR and CRT groups. ‘The 
RRT and CRT groups made more references to "Reading and Language 
Arts" as pre-requisites for effective RRT education, while the PRs 
more often referred to "Educational Psychology" (particularly courses 
and workshops on child development) as being of primary importance. 
Part A, question 4: 
Choose three categories from question 3 which you consider to be the 
most effective in the education of resource room teachers, and rank 
them in order of importance. 
eed) st ctfective ee), Wiis) pleast-ertective: 

The findings in question 4 cannot be interpreted accurately 
because of the improper wording of (c) Observation of RRTs in the 
classroom. Thus, the findings of this question are not reported. 


SUMMARY OF SECTION II, PART A: TEACHER 
EDUCATION OF RRIT's 


1. Between 75% and 90% of respondents from all three groups 
perceived it necessary that RRTs have knowledge and expertise different 
from regular classroom teachers. There was considerable agreement 
across groups on this point. 

2. The most agreement across the three groups in the study 


regarding “areas of RRT expertise" were in the areas of Reading and 
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the other Language Arts and in Language Development. There was also 
agreement across groups regarding first, second, and third choice 
rankings. They were the same for each group and were, first, "Reading 
and the other Language Arts", second, "Language development", and, third, 
"Diagnostic testing". 

3. The most effective sources of RRT education were not 
perceived similarly by the three groups. "Courses" was chosen as the 
most effective by the CRIs, while "In-services" and "Conferences/ 
conventions" were of primary importance to the RRT and PR groups. 

4. All three groups seemed in reasonable agreement that 
RRIs have expertise and what the expertise should consist of. However, 
there was less agreement among the groups regarding the sources of this 
expertise or methods of obtaining these sources. 

SECTION II, PART B: DESIRABLE RRTI PERSONALITY 
CHARACTERISTICS 

Part B of Section II consists of the following multiple-choice, 
rank-order question dealing with RRT personality characteristics. 
Part.C;y questions: 

Of the following personality characteristics listed below 
(a) Choose 3 which you feel are most beneficial to the resource room 
teacher in his/her role and check them in colum 1. 
(b) Rank them in colum 2, where 1 is the most important. 
Colum 1 Colum 2 
(Desirable (Rank order 
character- of import- 
istics) ance) 
a) Has patience 
b) Is well-organized 
c) Has good communication skills 
dad) Gets along well with other people 
e) Is enthusiastic about teaching program 


f) Is encouraging to students 
g) Realizes and accepts limitations of self 
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h) Is flexible 

i) Is creative 

j) Is firm with students 
k) Other (specify) 

1) Other (specify) 


Table 11 reports the findings to question 1, Part C. Each 
number appearing in Table 11 above is weighted. Any choice ranked 1 
was weighted ten, choice 2 was weighted nine, and choice 3 was weighted 
eight, and so forth. The number in the table respresents the total 


weight for each choice for that group. 


Table II 


Desirable RRT Personality Characteristics 
as Seen by RRITs, CRIs, PRs 


Personality Characteristics of RRTs School Group 
appearing in questionnaire, page 7 RRT CRT PR 
(n=9)" (n=9) © (n=8) 

a) Has patience Bi 85 8 
b) Is well-organized 36 39 Nigh 
Cc) Has good communication skills iby, 8 7) 
da) Gets along well with others 45 0 33 
e) Enthusiastic about teaching program 53 56 68 
£) Encouraging to students 65 63 55 
g) Realizes and accepts limitations of self 0 0 0 
h) Is flexible sles 26 9 
i) Is creative 18 8 0 
j) Is firm with students ) 0 0 
k) Other (Sense of humor) 0 8 0 


All three groups in the study agreed rather extensively on 
which personality characteristics were necessary for successful RR 
teaching. First and second choices were similar for each group. First 
choice was (e)"Enthusiastic about the teaching program" and second choice 
was (f)"Encouraging to students." Third choice was similar for PRs and 
RRTs only: - (d)"Gets along well with others." Choice (d) was not mentioned 


by any of the CRT group. The third choice for the CRT group was (b)"Is 
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well-organized," The two choices receiving no response from any of 
the respondents in any of the groups were (g)"Realizes and accepts 
limitations of self" and (j)"Is firm with students." 
SUMMARY OF SECTION II, PART B: DESIRABLE RRT 
PERSONALITY CHARACTERISTICS 

1. The RRT personality characteristic of primary importance 
to all three groups in the study was that the RRT be "enthusiastic 
about the teaching program". 

2. Second choice for all three groups in the study was that 
the RRT be "encouraging to students". 

3. The PRs and RRTs ranked "Gets along well with others" as 
third choice while the CRTs ranked "Is well-organized" as third. 

4, "Realizes and accepts limitations of self" and "Is 
firm with students" were not considered by any of the groups in the 


study as desirable RRT personality characteristics. 
SHeTION 21; PART Gt “RESPONSIBILITIES OF RRs. TO OLNERS 


Part C of Section II consists of four "yes-no" checklist 
questions intended to probe the respondents' views of RRT responsibility 


to RR students, CRIs, parents, and PRs. 


Pane, Ce 
Responsibilities of Resource Room Teachers to Others 
The following questions are concerned with your perceptions Of what the 
resource room teacher's goals should be in fulfilling their responsibi- 
lities to: 

(a) Resource room students 

(b) Classroom teachers 

(c) Parents 

(d) Principals 
For each of the groups above (a, b, c, d) state whether the goals listed 
below should or should not be adhered to by resource room teachers when 
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dealing with these groups, 


Part C, question 1: 
Responsibilities of resource room teachers to resource room students 
while students are attending the resource room should be to: 


(a) 


(b) 


(c) 


(d) 


(f) 


(g) 


Provide a special resource room 
program for those students with 
average to above-average I.0Q. 
who are having difficulty in 
reading and/or language arts. 


Assess and measure student's 
ability in reading/language 
arts in relation to his/her 
peers. 

Work with students until their 
reading ability is on par with 
their grade level. 


Structure activities for stu- 
dents to strengthen their self- 
confidence. 


Provide extra drill in the area 
of the language arts. 


Other (Specify) 


Other (Specify) 


v2 


Comment on your answer. 


Dyes Comment : 


Table 12 provides the results of question 1, Part C. ‘The 


percentage of agreement and disagreement by each group with each of 


the stated "responsibility goals" appears in this table. 


All three groups in the study were strongly in favor of 


choice (a) that RRTs "provide a special RR program for those students 


with average to above-average I.Q. having difficulty with Reading 


and/or Language Arts". 


Choice (d) that RRTs "structure activities 


for students to strengthen their self-confidence" was also mentioned 


frequently by all three groups. 


The choice least favored by the CRT 


group was (b) "Assess and measure students' ability in relation to 


his/her peers", 


by the PR group choices (b) and (c) "Work with 
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students until their reading ability is on par with his/her grade 
level" and by the RRT group choice (e) "Provide drill in the 
Language Arts area". There was a considerable difference of opinion 
between the CRI and RRT groups with (b) "Assess and measure students 
ability in Reading and Language Arts ..." (77.7% agreement for RRTs 
versus 33.3% for CRIs). Choice (e) "Provide extra drill in the 
area of the language arts" also appeared to be considerably less 
important to the RRTs than to the CRT and PR groups. ‘Two further 
responsibilities of RRIs to students were added by the CRT group 
stressing the importance of "having fun with and getting to know 


the RR students". 


Further comments to question lL: 

Several comments were made by the respondents in this 
question in addition to the "yes-no" responses. Twenty were added 
by the RRTs, nineteen by the CRTs, and thirteen by the PRs. They 
are set forth in detail in Appendix A, p. 167. Approximately half 
of these comments showed some similarity across the groups while 
the other half were unrelated. One comment which was mentioned most 
frequently by each group was that "it is not realistic to expect 
RRTs to bring RR students up to 'grade level' in reading." There 
was skepticism in all three groups as to what comprised "grade 


level". 
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Part C, question 2: 


Responsibilities of resource room teachers to classroom teachers should 
be to: 


yes/no Comment 


(a) Assist them by providing reme- 
dial instruction in the resource 
room for those students who are 
underachieving in reading and the 
other language arts. 

(b) Alert them to the resource room 
program and its function in the 
school. 

(c) Schedule meetings with them to 
discuss progress of students while 
child is attending the resource room. 
(d) Familiarize them with different 
materials and methods to be used 
with underachievers. 


(e) Be available to them for consul- 
tation regarding students. 


(£) Accept all referred students. 
(g) Consult with them regularly 
regarding students' classroom 
progress in general after students 
no longer attend the resource room. 
(h) Work with classroom teacher to 
structure a program for child when 
she/he returns to the classroom. 
(i) Other (Specify) 


(j) Other (Specify) 


Table 13 below provides the findings of question 2, Part C 
concerned with the perceptions by RRTs, CRIs, and PRs of RRTs' 
responsibilities to CRTs. In general, there appeared to be considerable 
consensus among all three groups regarding the RRT's responsibilities 
to the CRT with (a) through (e) of the listed RRT role responsibilities 
to CRTs. Briefly, then, all three groups felt RRTs had responsibilities 


to CRTs.to: 


75 


Pat 
Th |; Sees selehcilic le sad neta Lapse 
i 4 wh sdeoayl bo. Seve 
a 7 Sl 

. 

| 


eas He were 
aa) lowe 2 06 
noe Se tae 


ib cy ts Agee a) srg are writ Lob a 
Suis st sd ebradocan b eS . 


<< 


i we he 
7) . 
es i 

oer 


+ 


—$ eAtr) Yee = a Petes, | 
ped EMIS eels; 
weer frets as ec 


yen hg 7am 


ee 
——— nnn 


a 


ok. DER lk eed, ee 
‘we, Yo wi Gas ust i ih siti aes a 
stirambthee: od ot Seamsipgh tres Lavage OR od wehalh 
~ iawiteh beekeeper TT adr kbs aquoip qe Un me 
steal Aah Ath No aby 
et 


Of. i | 
me yh aa Saar AT 


76 


g9T °d ‘wv xTpueddy ces *squaMUoo ,7eyWO, HUTATH SIND JO % OF SAOJSY - 9 

sdeyuzed ‘soutjowos ‘emnS JON OF StTOyJorT SN - Gq 

osucdssy ON OF SASjoA UN - e& 

ne ae ee. ee se eee ae ee ee ee SS ee 


- OOT - - - OOT ~ ~ - OOT ~ - zamo (C 
- OOT - - - OOT ~ - - 8°Ll = @°le5 zou30 (T 
02 - OT OL Z°@C LS ACCC ae Tele | BE Cac CMe a *WOOTSSPTO OF Sumner 


oys/ey ueUuM PTTYO zoy werbozd 

e omyonazys 03 TO UTM yom (YU 

0¢ 0¢ Ov O0¢ = | pkl oo Goce 5 ass CCC MUA, "yy pue}ye AebhuoT ou 
squepnjs teqye Tezoush ut sserzboard 

WOOASSETO S,quUepnas buTpreberz 

AjTzeTnberz weuy yA yTnsuop (6 


= = 06° OT == Let OLE Lat = = O8T = *squspnjs pertteyer TTe ydeosoy (5 
a 3 = .00T = =< = OOT atl - - 6°88 *squepnys bhutpzeberz uot Ie IINS 

-uOO JOF Wey OF STGeTTeAe og (9 
OT = == 06 = = = = OOL CaCe = =e ISL *sToASTYOeASpuN YAM poesn 


oq OF SpoljaU pue STeTA9}eU Jue 
-TesFTP UFIM Wey} ezTzeTT We, (Pp 

= = - 00T = = = 9.01 = my = = 00Y "uy buTpuszze ST PTTYO STTYM 
squepnjs Jo ssezbord ssnostp of 

wey} UFIM shuTjZesu eTNpsyos (O 


ee a OT 06 ot ae eae Bs =e OSC eS = = —geU0 0 *Tooyos ey} UT UOTIOUNF S4T pue 
werboid yy Sua OF WeUy VOeTW (qd 
= = = =5503 = = =a OOE = ses =~ BUGLE “SUV 


obenbue] 1eujO ey pue butpesy 

uT buTASeTYyOeZepuN eTe OYM SjUepNyS 
osou} AZOF VA UT UOTIONASUT TeTP 
-auert butptaorad Aq wey} FStssy (e 


SN UN ou sof SN UN ou sof SN UN, OCU Sed (g -d ‘D Weg ‘II uot Des) 
(OT=u) ud (6=U) uO 2 (6=U) Br aITeUUOTYSENb wor SLA 0F 
sdnory TooydsS setytTtqrsuodsexz eTor Iway peqystt 


Sid pue ‘smo ‘smm Aq peateoteg se SIND OF SINY JO SoTFTTTQTSuCdsoy 
€T STOeL 


leh 


1. Provide them with a remedial Reading/Language Arts 
program for underachievers in their classrooms in these areas. 

2. Make them aware of their RR program and its function 
in the school. 

3. Take the initiative to schedule meetings with them to 
discuss students' progress. 

4, Familiarize them with RR materials. 

5. Be available for consultation regarding RR students. 

All three groups disagreed strongly with (f) that it was the RRT's 
responsibility to accept all referred students (% disagreement: 

RRTs 1003; CRIs 77.8%; PRs 90%). There was considerably less agreement 
among all three groups that the RRIs had a responsibility to consult 
with CRIs regularly after a student no longer attended the RR 

(RRTs 44.4%; CRTs 55.5%; PRs 20%). Of the RRTs, 33.3% were not sure 
whether this was their responsibility. On the other hand, 55.5% of 
the CRIs were certain this was not a RRT responsibility and there 
were no "Not Sure" responses for this group. The PR group was more in 
favor of the RRTs providing RR students with a remedial program when 
they no longer attended RR (70% agreement) than were the CRTs and 

Reis (CRlo 44.207 RRIS 95.5%). 

Further comments to question 2: 

The CRT group provided the most elaboration in the "comments" 
column (25) followed by the RRTs (23) and the PRs (17). ‘There was 
more disagreement by all groups with (f - h) as more comments appeared 
for these statements than for (a - e). In reference to (f) that RRIs 
"accept all referred students", comments added by all three groups were: 


1. Screening and testing were important before acceptance of 
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RR students to RR, 

2. Time and numbers were necessary considerations for 
RRTs when dealing with referred students. 

Comments regarding (g) that RRTs "consult regularly with 
CRIs on students’ progress after returning to regular program" included: 

1. Time was too limited for such an occurrence. 

2. Consultation may be feasible occasionally, if possible 
and necessary. 

Two CRIs and PRs made the comment that the CRI should take the 
initiative in this form of consultation, not the RRT. Further conments 
to (h) "Work with CRT to structure a program for child when she/he 
returns to the classroom" included: 

1. Unfeasible because of tire. 

2. Possibly, depending on situation. 


3. Should be the CRT's responsibility. 


Part C, question 3: 
Responsibilities of resource room teachers to parents should be to: 


yes/no Comment 


(a) Alert them to and familiarize 
them with the school's resource room 


program. 


(b) Consult with them regularly re- 
garding child's progress. 


(c) Ask their consent before 
referring child to resource room. 


(da) Offer suggestions to them for 
working with their child at hore. 


(e) Other (Specify) 
(£) Other (Specify) 


Table 14 below provides findings from question 3, Part C on 
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the perceived role responsibilities of the RRIs to parents by the RRT, 
CRT, and PR groups. Responses were somewhat uniform across all three 
groups to (a) and (c) in the list of responsibilities of RRTs to 
parents. All three groups strongly agreed to (a) that it was the 
responsibility of the RRT to "alert parents to the school's resource 
room program" (% agreement: RRTs 100%; CRTs 88.9%; PRs 80%) and 
agreed less with (c) that RRTs "ask the consent of parents before 
their children were referred to the resource room" (% agreement: 

RRTS 33%; CRIs 55.63; PRs 50%). There was more agreement within 

the RRT and PR groups and less within the CRT group to (b) and (d). 
That is, the RRIs, and PRs felt more strongly than did the CRTs that 
RRTs were responsible for (b) consulting with parents regularly 
regarding their child's progress in the RR (RRTs 88.9%; PRs 80%; versus 
CRTs 55.6%) and (d) offering suggestions to parents for working with 
their children at home (RRTs 77.8%; PRs 100%; versus CRIs 55.5%). 

The most "other" suggestions were offered by the RRT group. 

Further comments to question 3: 

Seventeen further comments were added by the RRTs, fifteen 
by the CRIs, and twelve by the PRs (See Appendix A, p. 169-70.) All 
three groups commented on the importance of parents being aware of how 
the RR program functions and the necessity of their co-operation if 
the RR program was to operate effectively. CRIs and PRs alike commented 
that they felt a responsibility to consult with parents regarding their 
child's RR progress and ask parental consent for sending their child to 
the RR. Respondents from three groups made one or more comments that 
RRTs, CRTs, and PRs have a joint responsibility to parents regarding 


the school RR program, 
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Part C, question 4; 
Responsibilities of resource room teachers to principals should be to: 


yes/no Comment 


(a) Provide a remedial language arts 
program in the school to deal with 
underachieving students. 


(b) Provide him/her with goals and 
functions of the resource room 
program. 


(c) Meet with him/her regularly to 
discuss students' progress. 


(d) Request that she/he visit the 
resource room to observe resource 
room activities and instruction. 
(e) Provide him/her with written 
reports and files of students' 
progress. 

(£) Other (Specify) 


(g) Other (Specify) 


The findings from question 4, Part C appear in Table 15 
below. Of the five listed role responsibilities of RRTs to PRs, 
there was most agreement across all three groups with (a) that RRTs 
had a responsibility to PRs to provide a remedial Language Arts 
program in the school for underachieving students (% in favor: 

RRTs 88.9%; CRIs 77.8%; PRs 60%). There was less agreement by all 
three groups to (d) that RRIs request PRs to visit and observe RR 
activities in progress and (e) that RRTs provide PRs with written 
reports and files of RR students' progress. There was more agreement 
by the RRT and CRT groups with (b) that RRIs provide PRs with the 
goals and functions of the RR program (RRTs 88.9%; CRIs 77.8%) 

than by the PRs themselves (60%). On the other hand, the PRs were 
strongly in favor (80% agreement) of RRTs meeting with them regularly 


to discuss RR students' progress, while only 55.6% of both RRTs and 


81 


Toth aed bliette a Laer ead 
i EAA: __ ahs i 


¥ ‘idee n> ety le PET Ae ea at his cilia se . 
aE aT ee aprsiele | eet a toni owas. Siliend a 
Jovi, GMa? ih? Mle erguclat ih Le ifs bias: cuersbencsh 
ats ‘ nS LS tose & maa x sai pea 


a 
} 


seers ted SY Sania te iphevenubipas wage “tow seach 

Lis 22h deetpaeae 205! aig eat toda ERS sits PY ene. i 

4 pon fant athe de om, Saasgorr em) ee 
retehhawe tbe 2 siohiong ergy Seca) te) Bike sesonong uh 
ileemmernis oti pave efeewth, cabitomyctey) ai ie ee 
ss ceil aR wbetceeg tan dee si ia epic wo bag 
Lech. Clay 4d Pe aT Meena in nein | 


82 


*TLT-TILT °*d ‘wv xtpueddy ses “*sryD Aq sosucdsez ,7eu,O, JO % OF SAdjJoy - 


Pp 

“ZLT-IL1T °d ‘Ww xtpueddy ses “*siyy Aq sosuodser ,7eyWO, JO % OF SASjoyY - 5 

soutqauos ‘ATTeuotseo00 ‘sdeyted ‘aans JON Of SAeyJOAT SN - Gq 

asucdsay ON OF SASTOT YUN - ke 

- OOT - - - OOT - - =" 001 - - zeyAO (6 
= OOT = =F =" 6°36 = TTL, = O1.OG me CCG. aTaujA0O (5 
- - 0S 0S =< Tl Sec. 9° SS Taal - tee 9°99 *ssorboid 
,SquepnjAS JO SeTTJ pue syWode7z 

U899TIM UTM ADU/UTY spTtaAorg (ae 

OT OT OT OL he One aa are) SRE ee’, = 9° 99 *UOTIONAASUT 
pue SOTITATIOeS WY SATSSGO OF Wi 

SUA FISTA oyus/ey 3euQ ysoenbey (p 

= OT OT 08 a aL Chee 9 65S Cae o -C5CGwr 92-SS *ssorborad ,squepnqs ssnosTp 
oj ATzAeTNbez Asu/WTY UATM JooW (9 

07 < 0c 09 = (AW ee aoe MeL. = ee ene ee Olas © *wexrboid yy sy JO suoTyouN; 
pue sTeoh yqTM Aou/WTYy eptaorig (q 

OT < OT 08 = GC Cae OMEL = = 1. Wise 6 Ss *squepnys buTASeTyoOerZepun YIM 
Teep OF TooyoS suy UT wesrborid suv 

obenbue] [TeTpwMIet e SpTAOAg (we 

SN MIN ou Sod SN IN ou sof SN UN, ou Sod (6 *d ‘9D 9aeg ‘IT, UlT{D0S) 
(OT=U) Ud (6=U) IYO a (6=U) Ia sAteuuoTysenb worzsy Syd OF 


sdnoriy Tooyuos setytTtqrsuodsez eTor TYY peqsTl 


Sid pue ‘sIyo ‘stu Aq peAteorteg se sud OF SIN JO SeTATTTqQtTsuodssay 


ST PTOeL 


_ see inticmes § tied fe 
fea cc fate ars veer 
_ > eee ar onto a: 


a fjeie oknest sagt ane 
im wosiwira 2 Be, 
eu ica ee. 


Ps sues athe id eas df eee = 


oe 


etawirre 3 rg ap rakes 


CRTs saw this as a RRI responsibility. Additional "other" role 
responsibilities were added by the RRT and CRT groups. 
Further comments to question 4: 

Fifteen further comments were added to question 4 by the PR 
group and thirteen by both the RRT and CRT groups. (See Appendix A, 
p. 171-172) Comments were made by respondents from both the RRT and 
PR groups that the "goals and functions of the RR program should be made 
jointly by the staff and not by the RRTs only." All three groups 
commented that "time" was a factor in preventing RRTs from meeting 
regularly with PRs to discuss RR students' progress. The PRs commented 
that they should "visit the resource room without necessarily having 
been invited by the RRIs just as they visit regular classrooms." They 
also commented that it was not necessary for RRTs to provide them with 
written files and reports of RR students' progress, but these should be 
available by the RRT on request. 
Part,C,iquestion 5: 
In my opinion, resource room teachers should be responsible to: (Rank 
in order where #1 is person or group to which you feel the resource 
room teacher would have the most responsibility: 
a) Principal 
b) Students 
c) Classroom teachers 
d) Parents 
e) Central office personnel 


f) Other (Specify) 
Comment: 


In Table 16 appear the weighted scores representing the 
findings of question 5 above. Every first choice was weighted 10, 
second nine, third eight, etc. The responses to each of the groups 


were weighted and totalled with the total weight appearing in Table 16. 
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Table 16 


Ranking of RRT Responsibility to "Other" Groups 
as seen by RRT, CRT, and PR Groups 


et ne | a eG I 


"Other" groups to whom RRTs are Rankings by School Groups 
responsible RRT CRT PR 
(n=9) _ (n=9) (n=8) 
a) Principals “78 55 58 
b) Students 89 86 69 
c) Classroom teachers 79 us: 5p 
d) Parents 69 53 45 
e) Central office personnel 36 42 36 


£) Other cs os us 


a - The numbers in the table represent a weighted score, not a 
percentage or frequency count. Each first choice was weighted 10, 
second 9, third 8, and so on. 

First choice: 

All who responded to question 5 ranked first choices. Over 75% of 

the total who responded from each group ranked "students" as the 

groups to whom RRIs should have the most responsibility. 

Second choice: 

Of the total responding in each group, 75% of the PRs and 100% of both 

the RRTs and CRIs ranked second choices. Both the RRT and CRT ranked 

"classroom teachers" as second choice while the PR group ranked 

themselves as second choice. 

Third choice: 

Third choices were ranked by 75% of the PRs,78% of the CRIs, and 

100% of the RRTs. As in the second choice, the CRI and RRT groups 

had similar third choices, this being the "principal" group. The 

third choice for the PR group was the "classroom teacher" group. 

Fourth and fifth choices: 


Approximately 75% of all three groups chose fourth and fifth rankings. 
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There was agreement among the three groups regarding these choices, 
"Parents" was weighted the fourth choice for all three groups and the 
scores comprising the weighting factors appearing in Table 16 were 
evenly distributed for the three groups. "Central office personnel" 
was ranked fifth by all respondents--a unanimous decision across all 
three groups that RRTs should be least responsible to central office. 
All three groups agreed that the RRT should be firstly 
responsible to "students", fourthly to "parents", and fifthly (least) 
to "central office personnel", There was some disagreement regarding 
second and third choices. The RRT and CRI groups agreed that RRTs 
should be responsible secondly to CRTs, while PRs saw themselves in 
this position. RRTIs and CRIs ranked PRs as third choice while PRs 
ranked CRTs as third. 
SUMMARY OF SECTION II, PART C: RESPONSIBILITIES 
OF RRTs TO OTHERS 
Responsibilities of RRTs to RR students: 
1. All three groups in the study agreed that the following 
were important aspects of RRT role responsibility to RR students: 
a) That RRTs provide a special RR program for those students 
with average to above-average I1.Q. having difficulty with 
Reading and/or Language Arts. 
b) That RRTs structure activities for students to strengthen 
their self-confidence. 
2. The RRTs felt more strongly than the CRIs that assessing 


and measuring students' ability was an important RRT responsibility. 
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3. The providing of Language Arts skills "drill" was seen 
as more important to CRIs and PRs than to RRTs, 
Responsibilities of RRTs to CRTs: 

1. All three groups in the study felt RRTs had responsibili- 
ties to CRTs to: 

a) Provide them with remedial Reading and/or Language Arts 

programs for underachievers. 

b) Make them aware of the RR program and its function 

in the school. 

c) Take the initiative to schedule meetings with them to 

discuss students' progress. 

d) Familiarize them with RR materials. 

e€) Be available for consultation regarding RR students. 

2. All three groups agreed less that RRTs had a responsibi- 
lity to consult with CRIs after the student no longer attended the RR. 
Responsibilities of RRTs to parents: 

1. All three groups in the study strongly agreed that RRTs 
had responsibilities to parents to alert them to the school's RR 
program and agreed slightly less that it was not important that RRTs 
ask the parents' consent before a child was referred to a RR program. 

2. RRT and PR groups agreed more strongly than the CRT 
group that RRTs were responsible for consulting with parents regularly 
regarding their child's progress in the RR. 

Responsibilities of RRTIs to PRs: 

1. All three groups agreed most strongly that RRTs had a 

responsibility to PRs to "provide a remedial Language Arts program in 


the school to underachieving students" and agreed least that RRI's must 
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request that PRs visit and observe RR activities in progress and 
provide PRs with written reports and files of RR students' progress. 

2. The PRs were more in favor of RRTs meeting with them 
regularly to discuss students' progress than were the CRTs or the 
RRTs themselves. 

3. The CRIs and RRTs thought it important that the RRTs 
provide PRs with the goals and functions of the RR program while the 
PRs themselves saw this as less important. 

Responsibilities of RRTs to "Other" Groups: 

1. All three groups in the study agreed that RRTs should 
be primarily responsible to students. 

2. RRIs and CRIs agreed that next to students, RRTIs should 
be responsible to CRIs, while PRs named themselves. CRTs and RRTs 
agreed RRTs should be thirdly responsible to PRs wnile PRs said CRTs. 
Parents were ranked fourth by all three groups and central office 
personnel fifth, 

SECTION IL, PART D> RESPONSIBIGITIES OF OTHER 
GROUPS TO THE RRT 

Part D of Section II consists of four questions whereby the 
respondents are asked to comment on their perceptions of the 
responsibilities of other groups to RRIs. The other groups included 
CRTs, PRs, other specialists, and central office consultants. 
Part D, question 1: Responsibilities of CRIs to RIS 
Classroom teachers should: 
Responsibility yes/no ——_—sComment 
(a) Utilize the resource room 
service in the school. 


(b) Co-operate with the resource 
room teacher by meeting him/her 


ons alee ue eu sad 
aera: “eetelarat nit te <a | 
nee fee pete wen, bic} a 


ofts sh RS ert eee id 20 


F iy we 
& 


wih, et Joy dum whet: a anata bite a - 
eeeraey. a Ge 3 aia Ps BE oe, my fine — 
nico onal jaa waded ‘teas amie 

i iedger ne) 

page in ate oo eee 
Bint hr it Biers yee ce i ks kenzo: mie IA a fe mn 
Lpietathosd Oltttenegue: iinet 

: ‘ad inh es mes 
he SP ventas Cd ieee cote eee ey Stee ett 7 rd Ae | 
weg blew ahi asians Binet a “athe ern ges 
ee ea i ie ees ak aS en Sotinerts << 
doe Wice iraiexy fy eeorrty ett il an rd Uepeeneer tyspRientee mob 


i - 


fits to ec Tea “ain seo 
ror | ay CURT 


acl etm igehs opt taney wide . tpg sf beri ana Suet 
#9 Fe suighscpro ety sd: te SIMA OD faves oh he: 


‘reiathart Say sti gt si oF siglo nentso is combat 
Stra teteR I: tosy (ude Pith ete rnye seis se 


yon Sa 


88 


regularly to discuss students' 
progress. 

(c) Observe students who are under- 
achieving and consider them for 
resource room referral. 


(d) Assume responsibility for child 
when she/he returns to classroom. 


(e) Listen to resource room teacher 
suggestions for classroom instruction 
of child and attempt to implement them. 
(f) Other (Specify) 


(g) Other (Specify) 


Findings from question 1 above on the respondents perceptions 
of the role responsibilities of CRIs to RRTs appear in Table 17. 
There was a high consensus of opinion among all three groups to four 
of the five listed "role responsibilites". There was between 89% and 
100% agreement within all three groups that CRIs were responsible to 
RRTs for the following: 

(a) To utilize the RR service in the school. 

(b) To co-operate with the RRT by meeting regularly to 
discuss students' progress. 

(c) To observe underachieving students and consider them 
for RR referral. 

(d) To assume responsibility for child when she/he returns 
to classroom. 

The PRs also strongly agreed to (e)"Listen to RRT suggestions 
for classroom instruction of child and attempt to implement them" (100% 
agreement). However, the RRT and CRT groups were less sure that this 


was a necessary CRT responsibility (RRTs 66.6%; CRIs 77.8%). Two 
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"other" suggestions were offered by the CRT group. (See Appendix A, 
Dx ELLs 
Further comments to question 1: 

Sixteen further comments to question 1 were provided by the 
CRI group, thirteen by the RRT group, and nine by the PR group, There 
were several comments made in reference to this question by the RRT and 
CRI groups, primarily on the necessity of RRTs and CRTs working 
co-operatively to maintain an effective RR program in the school. In 
response to (e)"That CRIs listen to and attempt to implement RRT 
suggestions" all three groups commented that this was a "two-way 
process"; that is, CRI's and RRTs should be listening to each other 
respectively if they are communicating as they should be. These 
comments appear in detail in Appendix A, p. 173-174. 


Part D, question 2: Responsibilities of PRs to RRTs 
Principals should: 


Responsibility yes/no Comment 
(a) Provide a physically adequate 
room in the school for the functioning 
of the resource room program. 


(b) Support the program philisophically. 
(c) Support the program financially. 


(d) Become aware of the activities and 
instruction of resource room program. 


(e) Integrate the program within the 
school with the regular school 
programs. 


(£) Interpret the resource room 
program to staff within the school. 


(g) Other (Specify) 


(h) Other (Specify) 
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Table 18 respresents the findings from question 2: PRs' 
responsibilities to RRTs as perceived by RRIs, CRTs, and PRs. There 
was perfect agreement (100%) within and across all three groups in the 
study in favor of four of the six listed role responsibilities in 
question 2. All three groups strongly agreed that PRs should: 

(a) Provide a physically adequate room in the school for 
the RR program. 

(b) Support the program philosophically. 

(c) Support the program financially. 

(d) Become aware of the activities and instruction of the 
RR program. 

All three groups, however, agreed less strongly with (e) that 
PRs "integrate the RR program within the regular school program" 

(3 agreement: RRTs 66.7%; CRIs 66.7%; PRs 70%) and (f) that PRs "in- 
terpret the RR program to the staff within the school" (% agreement: 
RRTs 66.7%; CRTs 55.5%; PRs 70%). The percentage of agreement was 
uniform across groups for all listed choices in question 3. There were 
no additional "other" suggestions in (f) and (g). 

Further comments to question 2: 

In question 2, ten further comments were offered by PRs, nine 
by RRTs, and seven by CRTs. (See Appendix A, p. 173-173). The majority 
of comments were made in reference to (e) and (f) on the PRs responsi- 
bility in integrating and interpreting the RR program within the school. 
Several comments were made by all three groups that RRTs had more of a 
responsibility to integrate and interpret the RR program in the school 
than did the PRs. The PR group in particular commented that they felt 


they could help RRTs in this role and that "CRTs should also be included 
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in deciding how the RR program should function within the school." 


Part D, question 3: Responsibilities of other specialists to RRTs 
Other specialists (psychologists, reading specialists, etc.) should: 


Responsibility yes/no Comment 
(a) Provide further specialized 
testing of referred students. 


(b) Assist with the development of 
remediation for children who have 
been assessed by offering sugges- 
tions for materials and techniques. 


(c) Act as consultants to resource 
room teachers... 


(d) Become acquainted with resource 
room teachers and the children re- 
ferred for testing before testing. 


(e) Follow the progress of the stu- 
dents who have assessed. 


(£f) Other (Specify) 


(g) Other (Specify) 


As is shown in Table 19, all three groups in the study 
strongly agreed that "other specialists" should be responsible to RRTs 
for the following: 

(a) To provide further specialized testing of referred RR 
students. 

(b) To assist in the remediation of RR students by suggesting 
special materials and instructional techniques. 

(c) To act as consultants to RRTs. 

The CRT and RRT groups agreed less that it was the specialists' 
responsibility to become acquainted with RR students before testing 
(3 agreement: CRTs 66.7%; RRTs 55.6%) while the PRs as a group 
considered this very important (80% agreement). All three groups 


considered it less important that specialists follow up assessed 
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students after assessment (% agreement: RRTs 66.73; CRIs 55.6%; 

PRS 60%). An additional "other" role responsibility was added by the 
CRT group: "That other specialists help RRTs in accordance with and to 
assist the major school philosophy." 

Further comments to question 3: 

Question 3 contained seventeen further conments by RRTs, twelve 
by PRs, and eleven by CRTs. (See Appendix A, p. 175-176.) PRs often 
commented that other specialists should help RRTs only “if required" 
while RRIs commented that their help was "very important". As there was 
less agreement by all three groups to (d) that other specialists be 
responsible to RRTs for becoming acquainted with RRTs, and RR students 
prior to the testing of students and (e) that they follow students' 
progress after testing occurred, most comments appeared for these 
Suggested responsibilities. All three groups appeared to be somewhat 
skeptical that these were necessary responsibilities of other 
specialists, perceiving them to be "hardly realistic", with "time" 
being a factor in preventing them from being carried through. 


Part D, question 4: Responsibilities of Central Office personnel to RRTs 
Central office consultants should: 


yes/no Comment 
(a) Assist resource room teachers 
in the planning of the program. 


(b) Inform the resource room teacher 
of his/her responsibilities and 
duties. 


(c) Assist the resource room teacher 
with the ordering of materials for 
resource room. 


(d) Check regularly on the resource 
room teacher's management of the 
resource room, 
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(e) Provide in-service training for 
resource room teachers for the job. 


(£) Assist resource room teachers 
with problems which may occur in 
the resource room. 

(g) Provide feedback on the resource 
room teacher's performance of his/ 
her duties. 

(h) Other (Specify) 


(i) Other (Specify) 


Table 20 contains the results of question 4. Of the 
provided list of seven role responsibilities of central personnel 
to RRTs, all three groups in the study strongly agreed only to 

(a)"Assist RRTs in the planning of the program" (% agreement: 

CRIs 77,83; RRTS 77.8%; PRs 100%), (e)"Provide in-service training 
for RRIs" (% agreement: RRTs 100%; CRTs 77.8%; PRs 100%), and 

(£) "Assist RRTs with problems which may occur in the RR" 

% agreement: RRTs 100%; CRIs 77.8%; PRs 100%). The percentage of 
agreement to the remaining four listed responsibilities was varied 
across groups. There was a considerable discrepancy in the perceptions 
of the RRIs versus that of the CRIs and PRs in choices (b) and (g). 
The RRTs strongly favored (b) (88.9% agreement) perceiving the role of 
central office to "Inform the RRT of his/her responsibilities and 
duties" while CRTs and PRs perceived this as only slightly important 
(CRTs 33.3%; PRs 40%). Similarly, 77.8% of the RRTs versus 22.2% of 
CRTs and 40% of the PRs agreed to (g) that central office was 
responsible for providing feedback to RRTs on the performance of 


his/her duties. The following "other" function was added by the CRT 


group: "To help support major school philosophy." 
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Further comments to question 4: 

Question 4 contained twenty-three further comments by PRs, 
twenty-two by CRIs, and fifteen by RRTs. Comments were distributed 
evenly across all choices (a - g) in question 4. Respondents in each 
group commented that central office consultants should be "asked to 
assist only if necessary" and "in accordance with the "school's plane 
and that the "RRT role responsibilities should be decided by the school 
and not by central office." PR and CRT respondents mentioned that it 
was the "principal's job" to check on how RRs were being managed. Sever- 
al comments were made by RRTs that "resource room consultants were no 
longer available since school-based budgeting has been established 
within the system." Members from all three groups commented that "PRs 
should be providing RRTs with feedback, not central office consultants." 
(Appendix A, p.. 176-177). 

SUMMARY OF SECTION II, PART D 
RESPONSIBILITIES OF OTHERS TO RRTs 
Responsibilities of CRTs to RRTs 

1. There was considerable agreement between all three 
groups in the study that CRIs were responsible to RRIs for the 
following: 

a) To utilize the RR service in the school. 

b) To co-operate by meeting regularly with RRT to discuss 

students' progress. 

c) To observe underachieving students and consider them for 

RR referral. 
d) To assume responsibility for student when she/he returns 


to the regular classroom. 
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Responsibilities of PRs to RRTs 

1, All three groups were strongly in favor of the 
following role responsibilities of PRs to RRTs. PRs should: 

a) Provide a physically adequate room in the school for 

the RR. 

b) Support the program philosophically. 

Cc) Support the program financially. 

d) Become aware of the activities and instruction in the 

RR program in their school. 

2. There was less agreement across all three groups that 
it was the PRs responsibility to "integrate the RR program within 
the regular school program" and interpret the program to the staff. 
Responsibilities of other specialists to RRTs 

1. All three groups in the study strongly agreed that 
other specialists should be responsible to RRTs for the following: 

a) To provide further specialized testing of referred 

RR students. 

b) To assist in the remediation of RR students by suggesting 

special materials and instructional techniques. 

C)= To"act yas consultants to RRIs: 

2. All three groups considered it less important that 
specialists follow up students after assessment. 

Bes pole pi litics of “central office consubtants to RRs 

1. Of the list of seven role responsibilities of central 
office personnel to RRTs, the following three were agreed to by all 
groups in the study: 


a) To assist the RRT in the planning of the RR program. 
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b) To provide in-service training for RRTs. 
c) To assist RRIs with problems which may occur in the RR. 


2. The remaining choices in the list were varied across groups. 
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CHAPTER VY 


SECTION III: REFERRAL AND PLACEMENT OF 
STUDENTS IN RESOURCE ROOM 


Section III was intended to solicit the respondents' 
perceptions of the following two aspects of the referral and placement 
of students in RRs: 

1. Criteria for initial placement of students in RRs. 


2. Scheduling of students in RR. 


SECTION III, PART A: CRITERIA FOR THE INITIAL 
PLACEMENT OF STUDENTS IN RESOURCE ROOMS 


Part A, question 1: 
Check those characteristics from the list below, some of which you 
think teachers should see when considering children for resource room 
placement. ar 
The children 
a) Are of average I.Q. or above but are not achieving accordingly 
academically. 
b) Are in the Grade 1-4 range. 
_ C) Are achieving below peers in reading achievement. 
da) Have a short attention span and poor listening skills. 
e) Are hyperactive. 
£) Have poor writing skills. 
g) Have poorly developed oral language and speaking skills. 
h) Rarely finish assignments. 
i) Have poor physical coordination skills. 
j) Are disruptive in class. 
Re) BOckers  (Specity) 


Part A consists of three questions concerned with criteria 
for the placement of students in general in RRs. In question 1 above 
respondents were given the option of choosing as many of the listed 
criteria (a - j) as they felt were important. Findings to question 1 
appear in Table 21. ‘The numbers in the table represent the percentage 
of the total respondents from each group who chose each of the 10 


listed criteria, 
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Characteristics listed in questionnaire 4% 


Table 21 


Criteria for Considering Students for RR Placement 
as Perceived by RRTs, CRIs, and PRs 


(Section III, Part A) as criteria for 
RR placement 


SS ea aE ee ee ee ee ee ee ee ee 


The children: 


*Q) 


*b) 


*c) 


* Either a first, second, or third choice by one or 


are of average I.Q. or above but are not 
achieving accordingly academically. 


are in the Grade 1 - 4 range. 
are achieving below peers in Reading 


have a short attention span and poor 
listening skills. 


are hyperactive. 
have poor writing skills. 


have poorly developed language and 
speaking skills. 


rarely finsih assignments. 
nave poor physical coordination skills. 
are disruptive in class 
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Each of the ten listed criteria were chosen at least once 
by respondents from all three groups. No "other" suggested criteria 
were added by respondents from any group. The findings of each group 
to question 1 are reported in Table 22 which represents their first, 


second and third choices. 


Table 22 


First, Second, and Third Choices of Criteria for RR 
Student Placement by RRT, CRT, and PR Groups 


ae ee ee ee ee ee 
OOD 


Group First Choice Second Choice Third Choice 
Responding *Choice % Choice z Choice &% 

a fe th a 1 8 i og a ee Gas) oe 
RRT (n=9) (a)F, a (6) 88.9 (g) Tints) (f£) 66s] 
CRT (n=9) (a) aC) par( Le 8 o59 (D) jonah leas (d) 44.5 
PR (n=10) (a) 100 (g) 90 (b) 80 


*See Table 21 for criteria for RR placement (a - }). 


These findings indicate that a primary consideration by all 
three groups in the study regarding criteria necessary for the 
placement of students in the RR was that these children be of average 
I.Q. or above, but not be achieving accordingly academically (a). 

The RRTs and CRTs considered it equally important that these children 
be achieving below their peers in Reading (c). That children have poor 
writing skills (f) was also equally important to the CRT group. The 
second most frequently chosen criteria by all three groups was (g) that 
Children have poorly developed meaning "oral" language and speaking 
skills. The third choices for the three groups were varied. (See 
Table 22.) In summary, the findings from question 1, Part A suggest 
that (a), (b), (c), (d), (£), and (g) (see Table 21) are considered 
important criteria for the placement of children in general into RRs 


as perceived by the RRIs, CRTs, and PRs in this study. 
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Part A, question 2: 

From those characteristics checked above, indicate below those which you 
feel should be manifest in each child who is referred to the resource 
room. 

While question 1 above referred to some of the characteristics 
respondents would expect to see in RR children, question 2 concerns 
itself with the essential common core of characteristics respondents feel 
should be manifest in each child who was being considered for RR referral. 
Table 23 below represents these responses giving the percentage of 
response to the listed criteria (a - j) (see Table 21) for each of the 
three groups in the study. 

The range of responses to question 2 was most limited for 
the CRT group followed by the RRT group and was greatest for the PR 
group. Choosing only those characteristics from Table 23 identified 
by 50% or more of the respondents from each group, it can be seen that 
the majority of the respondents in each group considered the following 
(stated in order of importance) as necessary criteria for placing a 
particular student in a RR program: 

(a) That the child be of average I.Q. or above but is not 
achieving accordingly academically. 

(b) That the child is achieving below peers in Reading. 

(c) That the child is in the grade 1 - 4 range. 


Over 50% of the PR group also referred to (g) that the child 


have poorly developed language and speaking skills. 


Part A, question 3: ; 
(a) Do you feel that there are certain ages or grade levels when children 


should benefit most from resource room instruction? 


Yes No 
(b) If yes, specify when and give a reason for your choice. 
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All respondents from each group answered question 3(a). 
Of the respondents from both the RRT and PR groups, 100% agreed that 
there were certain ages or grade levels when children benefit most 
from RR instruction. Of the CRT group, 77.8% agreed and 22.2% dis- 


agreed with this statement. 


Table 24 


Grade Levels Most Beneficial for RR Instruction 
as Perceived by RRI's, CRIs, and PRs 


School SEOL Grade Levels Most Beneficial 
Group Response 
RRT LT9 Grades 1 - 3 
(n=9) Dee "The younger the child, the more chance for 
remedial success." 
CRT 87 eo Grades 1 - 3 
(n=8) ioe 5 "Whenever a problem develops." 
PR 60 Grades 1 - 3 
(n=10) 20 Grades 1 - 4 
10 "The earlier a problem is detected, the easier it 
can be remediated." 
10 "The lower the grade level, the better." 


The reasons given in question 3(b) above were considered by 
the investigators and collapsed into the following four statements. An 
indication of the proportions of references by members from each group 
is also included. 

1. Primary grade level students respond most quickly to RR 
instructions (RRTSS33<3S;eCRTs 1255%70PRsr 10) 

2. The younger the student, the more chance of remedial 
success. (CRTs 37.5%; RRIs 22.2%; PRs 203) 

3. EPSB study shows students in late grade one and grade 


two benefit most from RR instruction. (RRTs 33.3%; CRIs 12.5%; PRs 10%) 
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4. Good basic skills foundation is required in the early 


grades. (CRTs 12.5%) 


SECTION III, PART B: SCHEDULING IN RESOURCE ROOMS 


Part B of Section III of the questionnaire consisted of 
four questions concerned with scheduling students in RRs. Basically, 
the questions asked the following: 

1. Should students attend RRs on a daily or weekly basis? 

2. What length of time is reasonable for a student to 
attend a RR (daily, weekly)? 

3. What are appropriate times during the school day for 
sending students from the classroom to the RR? 

4, Who decides on the RR schedule? 

Part B, question 1: 

If referred for resource room assistance, the child should attend the 
resource room: 

a) On a daily basis. 

b) On a weekly basis. 

c) Bi-weekly. 

d) Whenever the child is having difficulty in the classroom. 


e) Other (Specify) 
£) Other (Specify) 


The results from question 1 above are reported in Table 25. 
The majority of respondents from each of the three groups in the study 
agreed that students should attend the RR on a daily basis. However, 


it was the PRs who provided the most "other" suggested times. 
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Table 25 


Appropriate RR Scheduling Times as Perceived 
by RRT, CRT, and PR Groups 


SCHOOL .# SuOL, Scheduling Times for RR Students 

Group Response 

RRT 88.9 Should attend RR on a daily basis. 

(n=9) bd "As frequently as can be scheduled." 

CRT 88.9 Should attend the RR on a daily basis. 

(n=9) ee: Should attend the RR bi-weekly. 

PR 70 Should attend the RR on a daily basis. 

(n=10) 10 Should attend the RR 4 out of 5 days per week. 
10 "Ideally on a daily basis, but 3 out of 5 days 

sufficient." 

10 "As often as RRI's can provide the service." 


Part B, question 2: 

How long (minutes, days, hours, etc.) do you feel a child should attend 
the resource room? 

(a) Daily 

(b) Weekly 


The reason that question 2 asked for time on a daily and 


weekly basis was because it was speculated that some of the respondents 


would feel that students should attend the RR on less than a daily basis, 


possibly two or three times per week. The responses to question 2 
appear in Table 26. The RRT group agreed most strongly as a group on 
the daily length of time for RR instruction; 75% of the RRTs agreed that 
30 minutes per day was sufficient. The most agreement by the PR group 
was 44.4% within the group for 30 minutes per day. The most frequent 
choice of the CRT group was "more than 30 minutes per day." 

Question 2, Part B (appropriate RR time weekly) was responded 
to by less than half of the respondents from each group; the most 


frequent response was "150 minutes per week" by all three groups. 
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Table 26 


Length of Daily RR Attendance for Students as Perceived 
by RRIs, CRIs, and PRs 


Length of Time Per Day % of Response by School Groups 
RRT (n=8) CRT (n=8) PR (n=9) 

30 minutes per day aS CAS) 44.4 

More than 30 minutes per day 1259 50 Says 

Less than 30 minutes per day - - 222 

"Other" responses 

Whole Language Arts program eS) wea = 

Depends on child - - less 


Part B, question 3: 
If a child is referred for resource room placement, which criteria 
should classroom teachers use in deciding when to send the child from 
the classroom to the resource room? That is, are there times to 
schedule the child which are more appropriate than others? Indicate 
from the list below which of these criteria should be used and comment 
by writing yes or no for each line mentioned. The child should attend 
the resource room: 
yes/no Criteria Comment 
(a) During Language Arts 
(b) During phys. ed and/or music 
(c) During classes which involve 

novel activities, experiences 
(d) During the first class of the day 
(e) During the last class of the day 
(£) Other(s) (Specify) 


The respondents were very inconsistent in their manner of 
responding to question 3 above. Several failed to respond correctly 
with "yes" or "no" responses to each of the five provided criteria 
(a - e) as requested. Often only one or two of the five provided 
choices were responded to with "yes" or "no" responses. This accounts 
for the high percentages of "No response" which appear in Table 27. 
Table 27 reports the findings to question 3. To determine the total 
percentage of responses per group for each of the suggested choices 


(a - f), it is necessary to read the table across and not down. 
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There was the most consensus within the RRT group with 
(c) that children should not attend the RR during classes which involved 
novel activities and experiences (62.5% disagreed). Within the CRT 
group most consensus appeared with (b) that the child should not attend 
the RR during phys. ed and/or music (87.5% disagreed) and with (a) that 
the child should attend the RR during Language Arts (75% agreed). 
Within the PR group, 87.5% of those who responded made "other" 
comments (see Appendix A, p. 178) in which most of the respondents' 
comments suggested an unstructured and flexible RR timetable. 
Part B, question 4: 
The child should attend the resourse room: 


a) Whenever scheduled by the classroom teacher. 
b) Whenever scheduled by the resource room teacher. 


c) Whenever resource room teacher and classroom teacher 
co-operatively decide. 
d) Other (Specify) 


All of the CRIs and RRIs from each group and seven of the ten 
PRs responded to question 4. There was 100% consensus with the CRIs 
and RRTs with (c) that the child should attend the RR whenever the RRT 
and CRT co-operatively decide. Of the PRs who responded, 87.5% agreed 
with (c) while 12.5% mentioned (b) "whenever scheduled by the RRTI". 

SUMMARY OF SECTION III, PART A: CRITERIA FOR THE 
INITIAL PLACEMENT OF STUDENTS IN RRs 

1. Below are the first, second and third most important 
considerations for referral and placement of students in general in 
RRs as perceived by the various groups involved in this study. 
First choice: 

a) The children are of average I.Q. or above but are not 


achieving accordingly academically. (RRTs, CRTs, PRs) 
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c) The children are achieving below their peers in Reading. 
(CRTs, RRTs) 
£) The children have poor writing skills. (CRTs) 
Second choice: 
g) The children have poorly developed language and speaking 
skills. (RRTs, CRTs, PRs) 
b) The children are in the Grade 1 - 4 range. (CRTs) 
Third choice: 
d) The children have a short attention span and poor 
listening skills. (CRTs) 
£) The children have poor writing skills. (RRTs) 
b) The children are in the Grade 1 - 4 range. (PRs) 


2. Fifty per cent or more of the respondents from each 


group considered the following as pre-requisite characteristics evident 


in "any child" before she/he should be considered for RR placement: 

a) The child must be of average I.Q. or above but not 

achieving accordingly academically. 

c) The child must be achieving below peers in Reading. 

b) The child must be in the Grade 1 - 4 range. 

Over 50% of the PR group considered poorly developed language and 
speaking skills as a necessary characteristic as well. 

3. Over 75% from all three groups in the study agreed that 
students in the Grade 1 - 3 range benefit most from RR instruction for 
the following reasons: 

a) Primary grade students respond most quickly to RR 

instruction. (RRIs, CRIs, PRs) 


b) The younger the student, the more chance of remedial 
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success. (RRIs, CRIs, PRs) 
c) Late Grade 1 and Grade 2 students benefit most from 
RR instruction. (EPSB study) (RRTs, CRTs, PRs) 
d) Good basic skills foundation is required in the early 
grades. (CRTs) 
SUMMARY OF SECTION III, PART B: SCHEDULING 
OF STUDENTS IN THE RR 

1. Between 70% and 88.9% of the respondents from the 
three groups in the study agreed that students should attend the RR 
on a daily basis. The RRT and CRT groups agreed most strongly with 
this scheduling (88.9% agreement) while 70% of the PRs agreed. The 
PR group seemed less definite and seemed more concerned with the 
"administrative technicalities". (See comments, Appendix A, p. 177-78.) 

2. (a) Regarding length of time students spend in RRs 
daily, RRTs and PRs most frequently mentioned "30 minutes per day" 
while CRTs mentioned "more than 30 minutes per day". 

(b) The most frequent responses to amount of time weekly 
were "150 minutes per week" across all three groups in the stuy. 

3. There were different perceptions among the three groups 
in the study regarding appropriate times during the school day to send 
students from the classroom to the RR. The RRTs felt strongly that 
children not attend RR during classes involving novel experiences and 
activities, the CRTs that the child not attend during physical 
education or music but should attend during Language Arts, and the 


PRs considered no particular time of major significance but made 


more "other" comments concerned with various considerations when 
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scheduling RR students. (See Appendix A, p. 178-80.) 

4, All three groups strongly agreed that the CRI and RRT 
should co-operatively decide when a child should attend the RR. 

SECTION IV: TERMINATING STUDENTS' VISITS 
TO RESOURCE ROOMS 

Section IV has only one part and includes two questions 
concerned with: 

1. The criteria to be used in deciding when RR students 
no longer require RR assistance. 

2. Who is responsible for making this decision. 
Section IV, question 1: 
What criteria should resource room teachers use to decide that their 
students are ready to remain in their regular classroom full time and 
cease their regular visits to the resource room? Indicate yes or no 
to the criteria below and comment on your answer. 
A child should not continue resource room visits when: 

Criteria yes/no 


(a) She/he has reached her/his grade 
level in reading achievement. 


Comment 


(b) She/he seems to be achieving on 
par with her/his peers in most 
subjects. 


(c) She/he has regained her/his 
self-confidence in academic ability. 


(d) She/he has developed good class- 
room work habits. 


(e) She/he does not co-operate with 
the resource room teacher. 


(f£) Her/his classroom work does not 


improve after 2-3 months instruction 
in resource room. 


(g) Other (Specify) 


(h) Other (Specify) 
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The findings for question 1 regarding criteria for decisions 
regarding the termination of RR students' visits appear in Table 28. 
As in Table 27, the percentages across in rows represent the total 
response for each particular group to each of the suggested choices 
(a - g) from question 1, Section IV. 
RRT (n=9): The RRI's agreed most strongly as a group that children 
should discontinue RR visits when (a)"She/he has reached her/his grade 
level in reading" and (c)"She/he has regained her/his self-confidence 
in academic ability" (75% agreement to each). There was least agreement 
with (e)"When she/he does not co-operate with the RRT." Only 33.3% 
agreed with this choice. Ten comments were made regarding responses 
(see Appendix A, p. 178-79) where the most appeared to support "no" 
responses to (f) which was concerned with discontinuing RR visits by 
students if they do not progress after 2 - 3 months. 
CRT (n=9): The choices made most frequently by CRIs were (a) "When she/ 
he has reached grade level in Reading"... and (b)"When she/he seems to 
be achieving on par with her/his peers" (88.9% agreement to each). 
There was the most disagreement (44.4% to each) with (d) "When she/he 
has developed good classroom work habits" and (e)"She/he does not co- 
operate with the RRT." Sixteen comments were offered in addition to 
"yes/no" responses. (See Appendix A, p. 179.) As with the RRIs, most 
comments appeared in relation to (f) and opinions were divided 
concerning whether to continue or not after 2 - 3 months with no 
improvement in RR student progress. 
PR (n=10): There was most agreement among the PRs to (c) that "the 
child discontinue RR visits when she/he has regained her/his self- 


confidence in academic ability" (80% agreement). There was also 
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considerable agreement (70%) within the group to (a) that children 
discontinue RR visits when they have reached their grade level in 
Reading and (b) when they seem to be achieving on par with peers. 
Most disagreement (40%) occurred for (f) that "RR visits discontinue 
after 2 - 3 months if progress not evident." Thirteen of the 
respondents commented on their choices. (See Appendix A, p. 179.) 
As with both the CRT and RRT groups, the most comments were made in 


reference to (g). 


Section IV, question 2: 

(a) Should the resource room teacher be responsible solely for deciding 
when a student no longer requires assistance in the resource room? 
yes no 

(b) If no, who else should be responsible for deciding? 

(c) In your school, who generally makes this decision? 

(ad) Are you satisfied with this procedure used in your school? 
yes no 

(e) Why or why not? 


Findings, from parts.a,.b, c, d,.and.e of.question 2 above, 
concerned with who should be responsible in deciding when RR students 
no longer require assistance, are reported below: 


(a) Should the RRT be responsible solely for deciding when a student 
no longer requires assistance in the RR? 


RRT (n=9) : "yes" response 0 3 
"no" response 100. % 
CRT (n=9): "yes" response LL das 
"no" response 88.9% 
PR (n=10): "yes" response 30 as 
"no" response iO0e ms 


Between 70% and 100% from all three groups disagreed that RRTs 
should be solely responsible for terminating RR students' visits. The 
RRTs felt the least in agreement (0%) followed by the CRIs (11.1%) while 
the PRs were most in agreement (30%) that RRTs should have this 


responsibility. 
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(b) If no, who else should be responsible for deciding? 

The responses to question 2(b) included references to several 
individuals and groups of individuals. ‘The following groups were 
referred to by the respondents in the Study as individuals responsible 
for assisting the RRT in the decision to terminate students' visits to 
the RR. (RRT n=9; CRT n=8; PR n=7) 


(1) CRIs only -6% of the RRTs 


55a6 
62. 5euOEsthercRis 
57.13°0O£ the PRs 


(11) CRTs and parents 2.2% of the RRTs 
4.2% 


of the PRs 
(iii) CRIS and students 11.13% of the RRTs 
(iv) CRTs and PRs 11.1% of the RRTs 
Coe eeOim the reRTs 

% of the PRs 


(v) CRIs, PRs, parents 11.1% of the RRTs 
1S 


so OL) the.CRITs 

(vi) CRT and counsellor 14.2% of the PRs 
The majority of those responding from each group referred to "CRTs" 
as responsible for assisting RRIs in their decision regarding the 
termination of students' RR visits. "Students" were mentioned only 


by an RRT and "counsellors" only by a PR. 


(c) Who generally makes this decision in your school? 
The following groups were mentioned as being responsible for deciding 


when students discontinue RR visits. 


(1) RRTs only 22.2% of the CRIs 
20 % of the PRs 

(11) CRTs and RRTs 55.5% of the RRTs 
66.73 of the CRTs 


40 .-% of the PRs 


(111) CRIS, RRTs, parents 11.1% of the RRTs 
10 % of the PRs 
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(iv) CRIs, RRTs, PRs 11.1% of the RRTs 
11.1% of the CRTs 
20 % of the PRs 
(v) RRT, PR, parents 10% of the PRs 
(vi) SCRE, REE, student, 
parents 11.1% of the RRTs 
(vil) Don't know 11.1% of the RRTs 


Results from question l(a) and (b) indicate that the majority of 
respondents from each group feel CRIs should assist RRTs in deciding 
when students no longer require RR assistance and that this is 
generally the procedure taken in the respective schools of the 


respondents in the study. 


(d) Are you satisfied with this procedure in your school? 
There was 100% agreement to (d) for the RRT and PR groups and 87.5% 
agreement by the CRIs. One of the CRI respondents commented that 
CRIs should be free to "pull the child out" of the RR if the child 
does not appear to be benefiting from the RR program. 
SUMMARY OF SECTION IV: TERMINATING STUDENTS' 
ViSiis 20 THE RR 
1. (a) The criteria for terminating RR students' visits to 
RR of primary importance to the RRT group was that the child: 
(i) Had reached his/her grade level in Reading 
achievement. 
(ii) Had regained his/her self-confidence in academic 
abu ey. 
(b) Of primary concern to the CRIs was that the child: 
(1) Had reached grade level in Reading achievement. 


(ii) Seemed to be achieving on par with his/her peers. 
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(c) The PRs were concerned mostly that the child had 
regained self-confidence in his/her academic abiaiivty. 

2. All three groups in the study disagreed the most with the 
notion that RR students should discontinue attending the RR after 
2 - 3 months if they haven't improved substantially by this time. 

3. Over 70% of the respondents from all three groups 
responded that RRTs should not be solely responsible for terminating 
RR students" visits to the RR; the majority from each group agreed that 
CRIs should be responsible for assisting the RRT in this decision. 

4, Between 40% and 66.7% of the respondents from all three 
groups stated that the decision to terminate RR students' visits was 
made in their school jointly by the RRT and CRT. Although 20% of the 
CRIs and PRs saw RRTS as being solely responsible for this decision, 
none of the RRTs perceived this to be the case. In general, the 
responses to this particular question were varied and rather 
inconsistent across groups. 

5. All of the RRTs and PRs and 87.5% of the CRTs were 
satisfied with how decisions to terminate RR student visits were made 


in their respective schools. 
SECTION V: RESOURCE ROOM INSTRUCTION AND CURRICULUM 


Section V of the questionnaire has four parts, each dealing 
with one aspect of RR instruction and curriculum: 

1. Areas of RR instruction. 

2. Resource Room Curriculum. 

3. Methods of Instruction in RRs. 


4. Instructional Materials in the RR. 
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The findings from each section are reported separately on the following 


pages. 
SECTION V, PART A: AREAS OF INSTRUCTION 


Part A, question 1: 

In which areas (school subjects or personal development) below should 

resource room teachers be responsible for instructing? 

(a) Check those which you feel are important in Colum 1. 

(b) Rank in Column 2, those checked in l(a) in order of importance 
where 1 is the most important. 


Colum 1 Column 2 
(Important (Rank order 
areas) of importance) 
(a) Language arts with an emphasis on reading 
skill.s 


(b) Language arts with an emphasis on writing. 
(c) Language arts with an emphasis on deve lop- 
ment of oral language. 

(d) Language arts with an emphasis on reading, 
writing, and oral language. 

) Mathematics. 

) Perceptual-motor training. 

) Social and/or self development. 

) 

) 


All areas in which child appears to be weak. 
Other(s) (Specify) 

The findings to question 1 above appear in Table 29. The numbers in 
the table are the ranked scores which have been weighted. Any first 


choice was ranked 10, second choice 9, third choice 8, and so on. 


Table 29 


Important Areas of RR Instruction as Perceived 
by RRIs, CRIs, and PRs 


School Areas of Instruction provided in questionnaire 
Groups (Section IV, Part. A, question], p. 15) 
*a *b xc “13 *e ef zo gia *i (other) 
RRT (n=9) 46 35 26 89 LT 16 41 8 0 
CRT (n=9) S77 42 39 64 oH) 22 24 9 0 
PR (n=10) 73 29 29 1) 21 24 61 4 10** 


* "Areas of instruction" listed in questionnaire, p. 15. 
** "Other" responses by a PR. (See Appendix A, p. 180-181). 


7 ‘ 4c i : : 7 : i : 5 Ae 
7 oo | : inves ¢ : i 
1 | A ; : : ; ‘= > ‘ ai ¥ ly - NE 

rn ; Phas i : 


, | ) a ‘aa 
sete xv i lg 
: Pa =. 


2 | \ 


arte > thy Nami w wren 


5 Sipoce Meu aeS LINDL S*yeK> ag mis ; 
Bb jbate re Ba wd be 

NORA) TLE coe . 

yruTe sll oe a tell ag tm 


willie: oo Weta me ie Soe 


_ gine ae ahi) aiatisiw wee aiake 
“Coie oh winch as bi ook 
» Shera ESS “hte 1 Ber ety 
vwlheet) io Hine bs in ta ikaw ee epee le) 
emia, LPR bab. algal he 
Peat a4 tha 4 
pocihrckents vipat tasers 5 ee ae 
Vey ORI TRNAS Otic Poke ates ae Dy cps fy 
(dtme of et sreeriag Birt ea At pete ALA {ay | 
Seiten! iat anit ee 


nd aie aT? « ES elebey ql eStie BMarele of Weiter «ath 
feck% yon. Leedpiay reed evar fio pie arses baxeen outs ou 
oh es Des qt, seaciais Baa (debe fidewhe it ‘buckinn sane send 


=: Wt ue 
~ 


es Chat 
biter on ba ig topes Wen Pa,amt 


| | Sind ¥ 


siineonaey a bai Eee fy bass’ 
7 2 ee t Oh. Cen gusest 


22 


The area of instruction which appeared to be most important 
to the RRE, CRI, and PR groups was (4d) "Language Arts with an emphasis 
on Reading, Writing, and Oral Language." The PR group found (a) "Language 
Arts with an emphasis on Reading" as equally important. The second 
Choice for the RRT and CRT groups was (a) while the PRs chose (gq), “Social 
and/or self-development." The choice made least frequently by all three 


groups in the study was (h) "All areas in which the child appears to be 


Part A, question 2: 
In your opinion, instruction given children in resource rooms should be: 
(Check those which apply) 


a) The completing of written seatwork activities. 

b) Mostly oral with an emphasis on discussion. 

c) Combination of both written and oral activities. 

d) Student-initiated, self-paced instruction (i.e. programmed 
fearing SRA Rdg. Kits) 

e) In small groups where children are grouped by ability. 

£) With individualized programs for each student developed by 


resource room teacher. 

g) Combination of all of the above. 

) Other(s) (Specify) 
Table 30 reports the findings from question 2 regarding forms of RR 
instruction perceived as appropriate by the three groups in the study. 
The numbers represent the total percentage from each group who responded 
to each of the seven provided choices (a - h) in the questionnaire. 
The highest percentage in each column represents the most frequent 
choice for the respective group. Results in Table 30 indicate that the 
choice favored most strongly by all three groups in the study was (c) 
that the most appropriate instructional techniques in the RR were "a 
combination of both written and oral activities" (88.9% agreement by 
RRTs and CRTs; 90% by PRs). (g) "Combination of all of the above" was 
mentioned by 70% of the PRs. All three groups unanimously disagreed 


with (a) "The completion of written seatwork activities." (0% response 
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Table 30 


Appropriate Instructional Techniques for RRs 
as Perceived by RRTs, CRTs, and PRs 


ere Need Mee OE ee 


*Instructional Techniques Listed in % Of School Group Response 

Questionnaire (Question 2, p. 15) RRT GRE PR 
(n=9) (n=9) (n=10) 

me en eee NS CE J eee WK Teachers ae mde iin. 

a) ... completing of written seatwork... 00 00 00 

b) Mostly oral...emphasis on discussion. Zoe a. 10 

c) Combination...written...oral. 88.9 88.9 90 

d) Student-initiated, self-paced... leh 22ae 10 

€) In small groups ... 44,4 35.03 30 

£) ... individualized programs. Boca iid gt 20 

g) Combination of all the above. 33.3 44.4 70 

h) ** (Other) PST 00 10 


*See questionnaire (page 15) in Appendix B, p.200. 
**"Other" suggestions - See Appendix A, p. 181-82. 


SECTION V, PART B: RESOURCE ROOM CURRICULUM 


Part B, question 1: 
Who do you feel should be responsible for deciding resource room 
curriculum? 
_a) Resource room teachers as a group. 

—_ b) Resource room teachers individually. 
c) Combination of a and b above. 
d) Classroom teachers. 
e) Classroom teachers and resource room teachers together. 
£) Curriculum committee of specialists and teachers. 

g) Reading specialists or psychologists. 
____h) Other(s) (Specify) 


The respondents were given the option of making as many choices from the 
list in question above as they felt necessary. All respondents from 
each of the three groups in the study responded to this question. Of 
the RRTs and CRTs, 66.6% chose (e) as did 90% of the PRs. That is, the 
majority of all three groups believed the RR curriculum should be 
decided by CRTs and RRTs working together. The responses to all other 
choices were minimal for all three groups. An "other" comment was made 


by one member of each of the three groups that the PR should be included 
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in the curriculum planning. (See Appendix Ae Ds.181.) 


Part B, question 2: 

Should the resource room curriculum: 

a) Complement classroom teachers’ curriculum? 

b) Supplement classroom teachers! curriculum? 

Cc) Replace classroom teachers' curriculum? 

d) Be written up officially by central office personnel listing 
goals and objectives for resource room teachers as guidelines 
with suggestions for instruction? 

e) Be left to the discretion of the resource room teacher and 
classroom teacher working together? 

___ £) Other(s) (Specify) 


The respondents were given the freedom to check as many of the provided 
choices (a - e) as they felt were applicable. The percentages reported 
below refer to the proportion from each group who responded to a 
particular choice. All members of the PR and CRT groups responded while 
88.9% of the RRTs did likewise. The choice first in importance to the 
CRI and PR groups was (e), (PRs 80%; CRTs 55.6%) while the RRTs 
considered (e) and (a) to be equally important (75% response to each.) 
Choice (a) was of second importance to the PRs and CRTs (PRs 603; 

CRIs 44,4%). These findings indicate that all three groups felt that 
RR curriculum should (e), "Be left to the discretion of the RRT and CRT 
working together" and (a), "Complement CRTs' curriculum." There were 
no "other" suggestions added by members from any of the three groups 


in the study. 


SECTION V, PART C: METHODS OF INSTRUCTION 


PartsG, Guestionml: 

The following instructional techniques are generally considered to be 

acceptable forms of resource room instruction. 

(1) Rank them in order of importance in terms of your priorities for 
effective resource room instruction. 


(2) Comment on your choice. 
Comment 


a) One to one tutoring of child by 
teacher, 


—_— 
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nes b) Teacher “instructionin small 
student groups. 

c) Programmed instruction (pre- 
planned, structured program 
providing inmediate feedback 
in Distar, SRA, Sullivan Rdg. 

d) Teaching and learning through 
games, 

e) Learning through oral and 
written drill. 

£) Teacher provision of each student 
with pre-planned, written program 
planned especially for student to 
suit his/her needs, which child 
follows in checklist fashion. 

ae, 9) Other (Specify) 

___h) Other (Specify) 


The ranked choices in question 1 above were weighted with all first 
choices weighted 10, second choices 9, third 8, and so forth. The 
numbers appearing in Table 31 represent the total weight for each 
Suggested instructional technique (a - f) based upon a total possible 


weight of 90 for RRIs and CRTs and 100 for PRs. 


maple sl 


Acceptable Forms of RR Instruction as Perceived 
by RRTIs, CRIs, and PRs 


School *Instructional Techniques as listed in questionnaire, 

Group ae 7 b S d e i g h 
(Other) (Other) 

RRT (n=9) 23 90 5 62 30 eee at) - 

CRT (n=9) 42 aS) 22 65 oi 25 - ~ 

PR (n=10) 60 O3 Sa 53 48 50 - ~ 


* See questionnaire, p. 16 in Appendix B, D. 201 
** "Other" suggestion by CRT. See Appendix A, p. 181-82. 


Findings from Table 31 indicate that (b), "Teacher instruction in small 
groups" was most strongly favored by all three groups in the study and 
(a), "Teaching and learning through games" was second choice for all 


three groups. The choice of least importance to all three groups was 
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(c), "Programmed instruction." There appeared to be a considerable 
difference between the PR and RRT groups regarding the importance of 

(a), "One-to-one tutoring of child" and (b), "Teacher-made, pre-planned 
programs "whereby the PR groups favored these choices much more than the 
RRTs. Eight comments by the RRTs, seven by the PRs, and 11 by the CRTs 
were provided for question 1 to expand on their choices regarding methods 


of RR instruction. (See Appendix A, p. 181-82.) 
SECTION V, PARI D: INSTRUCTIONAL MATERIALS IN THE RR 


Part D, question 1: 

For question 1 below 

1. Check those materials you consider to be important aids to resource 
room instruction in Colum 1. 

2. Of those checked, rank them in order of importance in Column 2. 


1. The kinds of materials which should be used in the resource room 

are; 

Colum 1 Colum 2 

a) Complete language arts/rdg. programs which are 
the same as those used in child's regular 
classroom. 

b) Complete language arts/rdg. programs which are 
different from those used in child's regular 
classroom. 

Cc) A wide variety and range of language arts/rdg. 
programs and materials. 

d) A wide variety and range of library and leisure 
reading books to suit varied reading levels. 

e) More instructional games than "work-like" 
paper-pencil activities. 

£) More paper-pencil "work-like" activities than 
games. 

g) A complete oral language development program 
i.e. Peabody. 

h) Materials to aid perceptual-training. 

1) Self-concept, personal development programs 
i.e. Duso Kits 

J) Wide selection of A-V materials. 

k) Other (Specify) 

1) Other (Specify) 
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The ranked choices from question 1 regarding RR materials were 
weighted with all first choices given a weighting factor of 10, second 
choice 9, third choice 8, and so forth. Table 32 below represents 

the total weight of choices (a-l) in question 1 for each group in 

the study. The total possible weight for the RRT group was 90, 


for the CRT group 80, and for the PR group 100. 


Table 32 


Appropriate RR Materials as Perceived 
by RRIs, CRTs, and PRs 


School *Listed materials from questionnaire (question 1, Ded?) 

Group a b C d e is g h it = k i 
RRT (n=9) 8 Ls 87 84 43 0 19 25 5 26 **q 
CRE (n=9) 30 9 76 7p 32 0 Z2 18 5 28 RET = 
PR (n=10) 20) 301195). 824 ay ee Oe a0 pire 27 - - 


* See questionnaire, p. 17 in Appendix B, p.200 
** "Other" comments by CRT and RRT groups. See Appendix A, p. 182 

The first, second, and third choices were ranked similarly 
for all three groups in the study. Of primary importance to all three 
groups in the study was that the RR materials consist of (c), "A wide 
variety and range of Language Arts/Reading programs," secondly, that 
they consist of (d), "A wide variety and range of library and leisure 
books to suit varied reading levels," and thirdly, that they consist of 
(e), "More instructional games than "work-like" paper-pencil activities." 
The CRT and PR groups perceived (a), "Complete Language Arts/Reading 
programs which are the same as those used in child's regular classroom" 
to be considerably more important than the RRIs perception. "Personal 
development programs" (i), were of limited importance to all three 


groups in the study. 
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Part D, question 2: 

(a) Resource room materials should be restricted for use by resource 
room teachers. 
yes no 

(b) If no, who should use them and how? 

All respondents from the three groups in the study answered 
question 2(a) which stated that RR materials should be restricted for 
use by RRTs. All of the RRTs and PRs (100%) and 77.8% of the CRTs 
responded "no" to question 2(a). That is, all three groups felt 
strongly that RR materials should not be restricted for use by RRTs. 
Question 2(b): If no, who should use them and how? 
ee hou Use oem and now 

Question 2(b) was answered by all to the RRTs and PRs (1002 
from each group) and by 77.8% of the CRTs. Responses to this question 


were collapsed into the following five categories. The percentage 


from each group responding to each category is also included. 


RRT (n=9) CRT 9n=8) PR (n=10) 
1. CRTs in co-operation with RRTs: RRTS 55. 6 
CRTs 71.5% 
PRs 60 & 
2. Only CRIs having RR students: RRTS JL Ls 
3. CRIs and Parents: RRTS UP PES 
PRs 10 3% 

4. CRIs and RRIs, with RRTs having 
PpELOGI ty: RRTs Ja. 13 
CRTs 14.2% 
5. Anyone; whoever needs them: PRS Oe 
CRTs 14.2% 


The range of responses by the three groups in the study was great- 
est for question 2(b). However, the largest percentage from each group 


mentioned CRTs in co-operation with RRTs. 
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Part D, question 2(c):; 

For a resource room to operate effectively, the instructional materials 
should be: 

a) The central element of instruction with or without the teacher. 
b) Support to effective instruction by the teacher. 

c) Other (Specify) 

d) Other (Specify) 


All of the respondents from the three groups in the study 
responded to question 2(c). There was perfect consensus (100%) within 
all three groups with (b) that RR materials must support effective 
instruction if the RR program is to operate effectively. 

SUMMARY OF SECTION V: RESOURCE ROOM 
INSTRUCTION AND CURRICULUM 
A. Areas of Instruction 

1. The area of instruction considered to be of primary 
importance to RRTs, CRTs, and PRs collectively was Language Arts with 
an emphasis on reading, writing, and oral language. There was least 
agreement within all three groups that RRs should cater to "all areas 
in which child appears to be weak". 

2. In tems of specific types of RR instruction, there was 
most agreement within all three groups that it should consist of a 
combination of both written and oral activities and least agreement by 
all three that it should consist of "the completing of written seatwork 


activities”. 


B. Resource Room Curriculum 

1. There was a consensus within the three groups in the 
study that CRTs and RRTs together should be responsible for RR 
curriculum building and that it should be developed at the discretion 


of these two groups. 
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C. Methods of Instruction 

1. The method of instruction most strongly favored by 
respondents from all three groups in the study was "teacher instruction 
in small groups". "Teaching and learning through games" was of 


secondary importance. 


D. Instructional Materials in the RR 

1. All three groups in the study agreed that a wide variety 
and range of Language Arts/Reading programs and materials were of 
primary importance. A wide variety and range of leisure reading books 
to suit various reading levels were also considered important by all 
three groups. "Games" was the third most frequent choice by all three 
groups as important RR materials. 

2. There was almost unanimous agreement among all three 
groups in the study that RR materials should be shared with CRTs in 
particular and others who may find them useful (i.e. parents, students, 


principals). 
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CHAPTER VI 
CONCLUSIONS AND IMPLICATIONS 
INTRODUCTION TO CHAPTER VI 


Chapter VI includes the following: 

1. A brief overview of the study. 

2. A reporting and discussion of the major findings from 
the five sections and fifteen sub-parts of the questionnaire, 
Perceptions of the Resource Room Concept and Teacher Role in Elementary 
School Resource Rooms. 

3. General conclusions 

4, Significance of the study and implications of 
further research. 


5. Concluding statement. 
OVERVIEW OF THE STUDY 


The problem addressed in this study was an investigation 
of role conflict or role agreement in relation to the role of the 
resource room teacher. This was done by examining the extent to 
which RRTs, CRIs, and PRs understood the RRT's role by exploring 
four areas: 

1. Perception by the RRT of his/her role and of the RR 
concept, 

2. CRIs' perception of the RRT's role and of the RR 
concept. 


3. PRs! perception of the role of the RRT and of the 
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RR concept. 

4. Consensus among the three groups of the perceptions 
Moted in 1,423 ‘and? st 

These perceptions were examined through the use of a 42-item 
questionnaire entitled Perceptions of the Resource Room Concept and 
Teacher Role in Elementary School Resource Rooms and designed to 
gather information on the following five aspects of the four areas: 

1. Concepts of the RR program in terms of functions, 
efficacy, and physical features. 

2. The RRT in terms of education, personality, and role 
responsibility. 

3. The referral and placement of students in RRs. 

4, The criteria for the termination of students' visits 
to the RR. 

5. RR curriculum and instruction. 

The same questionnaire was filled out by a RRT, a CRT, and a PR 
in the same school. Their responses to the questions were compared 
within and across groups. A pilot study was undertaken to test the content 
validity of the questionnaire. The sample for the pilot study consisted 
of three three-member teams of one RRT, one CRT, and one PR from the 
Edmonton Public School System. The questionnaire allowed respondents 
to express their opinions freely by providing blank spaces for "other" 
Suggestions and further comments to "yes-no" checklist questions and by 
the provision of several open-ended questions. Minor changes in the 
wording and organization of certain questions were made in the question- 
naire after the pilot study. However, the general response rate and 


quality of responses to the pilot questionnaire confirmed the researcher's 
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beliefs that the questions included were important in relation to the 
purpose of the study. 

The sample chosen for the main study by the Research and 
Development Department of the Edmonton Public School Board consisted 
of 10 RRTs, 10 CRIs, and 10 PRs from the Edmonton Public School 
System. After the researcher was provided with the names of the 
schools to be used in the study, the PRs of these schools were 
contacted and the questionnaire was personally delivered on a pre- 
arranged date by the researcher to the respective schools. If 
participants in the study had any questions regarding the questionnaire 
or the purpose of the study, they were able to ask these questions 
when the questionnaire was delivered. After a period of three weeks, 
28 of the 30 questionnaires were completed by the respondents and 
picked up personally by the researcher. The results from the 
questionnaire were then reported and analyzed for the study. Each 
question item from the questionnaire was reported on and analyzed in 
Chapters IV and V. The major findings are reported and discussed in 
the next section. 

DISCUSSION OF MAJOR FINDINGS AND CONCLUSIONS 
SECTION I: CONCEPT OF THE RESOURCE ROOM PROGRAM 
Section I, Part A: Concept of Resource Rooms 

1. The RRT and CRT groups displayed more uniformity than 
the PRs in the original development of their concept of "resource 
room" and preceded the PRs in the development of new concepts 
associated with the RR. 


2. The three groups in the study were all influenced most 
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strongly by different groups in the development of their concept of 
RR; the RRTs by RR consultants, the CRTs by RRTs, and the PRs by other 
PRS. 

3. Findings suggested that the RR concept was not stabilized 
in the Edmonton Public School System as was indicated by the recurrence 
of "other" responses throughout questions 1, 3, 4, and 5 (questionnaire, 
p. 1) and the finding that approximately 50% of the respondents from 
all three groups stated that their present concept of RR had changed 
subsequent to one year's experience with the program. 

The findings, that more consensus appeared to exist between 
the RRT and CRI groups in the development of their concept of RR than 
among all three groups (CRIs, RRIs, PRs) and that the RRTs were a 
stronger source of influence on the CRTs than on the PRs, suggest that 
when the three groups were developing their concepts of RRs, more 
communication occurred between RRIs and CRIs than among all three 
groups (RRTs, CRIs, PRs). Perhaps because the PRs are less directly 
involved with the students attending the RR and with the RR program 
itself, they chose to involve themselves less than the CRT and RRT 
groups. It seems, however, that if the RR program is to serve the 
school effectively the PRs should provide time when PRs, RRIs, and 
CRTs can discuss collectively their perceptions of the RRT role and, 
in doing so, increase each group's understanding of the RRT's role 


and prevent conflict for that role as much as possible. 


Section I, Part B: Functions of the RR Program 

1. The RRT, CRI, and PR groups saw resource rooms functioning 
to "prevent a child's loss of self-confidence and enhance his/her feelings 
of success" and "to help children in elementary grades overcome specific 


deficits in Language Arts". 
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2. There was a strong consensus of opinion among all three 
groups in the study only to the first and second ranked choices of 
important RR functions mentioned previously in point 1; that is 

(a) "To help children in elementary grades overcome 
specific deficits in Language Arts skills before these become 
crippling disabilities." 

(b) "To prevent a child's loss of self-confidence and 
enhance his/her feelings of success." | 

3. The PR group perceived "joint RR program planning among 
RRTs, CRIs, and specialists" as an important RR program function, 
while the CRT and RRT groups considered it less important. The RRTs 
appear to have a somewhat different view of the function of the RR 
program than the CRI and PR groups in that they place more emphasis 
on the child (i.e. "to prevent the child's loss of self-confidence...) 
While the other two groups seemed to concern themselves more with 
subject matter (i.e. "the acquisition of deficient Language Arts 
skills.") The implication of this finding may be that CRIs see them- 
selves as responsible for developing the child's self-confidence in 
the classroom while RRTIs should restrict themselves to thier students' 
academic development. However, some role conflict appears to exist 
and instructional strategies taken by the RRT in fulfilling these two 
"role functions" could differ significantly because the expectations 
of the RRT may not necessarily match those of the CRT and PR groups. 
For example, if the RRT felt that by "drilling" students in their weak 
areas, they were serving to destroy the student's self-concept further, 
they may choose a different approach by which the student's areas of 


strength were emphasized instead, but the CRT may feel the RRT has time 


chy Ji. wee sessile ts 
ia ae ore, eta Uri: se « Ta oe otis sa ‘ele 4 
if one ‘4 oh ay coe We data terse workmen red 


Ss 


Suronee Arcabiecety Cae aM apts ‘yet om. int ; 7 


ft anohseed aaa et Seu. me weiatt 
ipte +(5. Sigel wees irewny a" de 
besa i ep wet } . 
se LA) ve LitaEs bible sr - isc ighina Guay. a ec) r 
Lie: NT le. heated ete, dee chee ‘aga fier v0 
ee Ce ee ee be a | eer “gee: fig Tata «2 . 
“5 
bewettctps bribal\: cna Rs gris: Se hn ey 4 es: rg ats, neil, 
y 


; ae P ‘ aloe Ad My PY Die ° f) ‘ y : 
an a Meher he is ee a ate eae”, a 


UT iy ates ae | cree yues- oa Panne Brgy! § * spittes ett th 


i 


semjaaiyiaet Ieuudee iets." sent otalape PUL) innit’ ‘nash 
itty eine amas cheat ad pai ye  Picaies ue ay: sity gl mt? 4%; i 
Snip dine Ls Figs pats seth e aby S oo. pea AB Gl 
\ bo Queal sister teres ay fin Gutsy pact gcm ty es Bt elias mae 
7 Tem 3) Fae 44> TF ety val gc ys ‘esotegl ye vache ala eS Mi 
wert eels Pryaal Nm . fil PAY. ee, oad | oe let oa nila 
waite at) alte Vien risie8 A Cg res: Pal toes ‘ns ASOD. salost. 
ep at hos ThS Git eo sexi feted yiicebessen Bi hi Ta at to 
A sie nl SERee “Coble oe shart TH sets. 04 caegrens ait ‘ 
tas Ta sTieGe Otis at ad ad — eokerew acme yantte eet. | 
age oPeatedit oes. muito gt ieee opie. % ee 


nd al OS ioe: freer SR a ties pea oe paren 
aes ae 


| - — 
a . 


{ 


136 


to reinforce skills through drills and should do so. This is not to 
imply that CRTs think drill is more necessary to RR instruction than 
to RRTs, but is merely one interpretation of this finding. 

The expectation by the PR group that RRTs, CRTs, and other 
Specialists should plan RR programs jointly appears to be of lesser 
importance to the RRT and CRI groups than to PRs. This could be a 
factor contributing to strained staff relations if placed on RRTs and 
CRTs without their approval. An evaluation of the RR program in the 
Edmonton Public School System by that system's Research and Deve lopment 
Department (Blowers, 1979) indicated that PRs perceived a "great deal 
of co-operation was evident between resource room and classroom 
teachers" (p. 14) and that RRTs and CRTs were provided with time 
during school hours to meet and discuss issues related to the RR 
program. This may explain why this expectation of joint planning by 
RRTs and CRTs would be feasible to PRs, but does not clarify why it 
is a problem for RRTs and CRTs when school time is provided for such 
meetings. Perhaps this is an area where further research into 
RRT-CRT communications systems is required. Blower's report also 
indicates that RRIs and CRIs considered time available for 
communication was adequate in the system (p.11) which again leads 
one to want to further explore the nature of the RRI-CRT 


communication. 
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Section I, Part C: Evaluation of the RR Program 

1. From the eight categories of responses indicating RR 
strengths, two were agreed upon by all three groups in the study. The 
one most strongly agreed upon was that "students receive individual 
attention" and the second was that "the program allows students to make 
up skill deficits in Language Arts and Reading." 

2. The range in responses regarding RR strengths and 
weaknesses was wide for all three groups in the study. The CRTs 
seemed more focussed on "subject matter" (c,d - questionnaire, p. 12) 
and RRTs and PRs on "students" (e, f, G —-questionnaire, p.12). The 
finding that PRs are more concerned with the student than with subject 
matter is a shift in their view from Section I, Part B, where they 
perceived RR programs functioning primarily "to overcome deficits in 
Language Arts skills ..." On the other hand, the responses by the CRI 
and RRT groups are in keeping with those in Section I, Part B where the 
primary function of RRs as viewed by CRTs was helping students overcome 
"specific deficits in Language Arts" (subject matter emphasis) and by 
RRTs ad "preventing students' loss of self-confidence" (student 
emphasis) . 

3. Of the seven categories of RR weaknesses, two were agreed 
upon by all three groups in the study: 

(a) Lack of CRI-RRT communication. 
(b) Mis-referral of students to the RR. 

This finding that all three groups consider "lack of CRT-RRT 
communication" a problem supports the PRs in their constant 
encouragement of the need for more co-operation between the two groups, 


but conflicts with the EPSB evaluation (1979) which seemed to indicate 
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that communication between the two groups is satisfactory (p. 12). 
Keeping in mind that the time is available for RRT-CRI communication and 
yet is still perceived by all as a problem further suggests the need 
for more research on the nature of the communication. Are the groups 
perhaps not communicating because they appear to have somewhat different 
perceptions on how the RR should function with the RRTs' philosophy 
being more child-centered versus the CRTs' which is more centered on 
"subject-matter"? Is it feasible that agreement can be reached when 
basic philosophies are in opposition? 

4. All three groups in the study were strongly in favor of 
RRs continuing in the system and were able to provide reasons for the 
importance of their continuing. These reasons, however, varied with 
each group. For the RRTs "meeting students’ individual needs" was most 
important and for the CRIs and PRs "positive results observed in 
children academically and emotionally" was of primary importance. 

The RRIs' emphasis on the individual needs of the students is 
consistent with former findings of their concern for the student; the 
concern with "positive results..." is consistent with CRIs' previous 
focus on acquisition of subject-matter. The RRTs seem more interested 
in finding methods for meeting students’ needs which will in turn help 
the student master the program (i.e. making the program fit the child) 
while the CRTs are mainly concerned that the child "fit the program" as 
measured by increased academic performance. The PRs seemed to deviate 
from their former concern with "student" versus "subject-matter". 

5. All groups agreed that changes to the existing RR program 
were necessary. However, there was limited agreement across as well as 


within the groups regarding the specific nature of the changes. One 
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recommendation, however, agreed upon by all three groups was that "the 
program should be expanded to allow more instruction time." 
This particular finding is consistent with latter concerns 
by the CRTs in Section III (Scheduling of Students in RRs) who 
expressed that more than 30 minutes per day in the RR was necessary 
but conflicts with concerns of the RRTs and PRs who felt 30 minutes per 
day was adequate. Are CRIs asking for more time because they feel 
students aren't progressing adequately in the time given and that with 
more time, achievement could be accelerated? This would appear to be 
in keeping with their constant emphasis on achievement. Or perhaps they 
feel that the RR should be responsible for a larger part of the students' 
Reading and Language Arts program. 
Section I, Part D: Physical Features and Location of RR in the School 
1. A "central location" in the school for the RR was favored 
by the majority of the respondents from each group in the study. The 
agreement by all three groups that the RR should be centrally located 
suggests that RRIs, CRIs, and PRs alike perceive the RR as an integral 
part of the school setting. PRs and CRIs further support this in 
their perception that RRs shouls be the same size as regular classrooms. 
2. There was a discrepancy between the RRT group versus the 
PR and CRT groups in their views relating to the size of the RR. The 
PRs and CRTs most frequently suggested "regular classroom size" while 
the RRTs only asked that it be "adequate for small groups with sufficient 
materials and equipment." 
The difference between RRIs versus CRIs and PRs in their 
interpretations of appropriate RR size suggests either a mis-match of 
expectations between these groups regarding RR size or that the RRTs are 


being careful not to appear as if they are imposing on the school by 
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asking for space which may be limited, If CRTs and PRs perceive regular 
classroom size to be the appropriate size for RRs and RRTs feel they 
should be smaller, are CRTs and PRs expecting RRTs to provide "regular 
classroom-like instruction" as opposed to "remedial, individualized 
programs"? Or perhaps they would like to see RRTs with a regular-type 
classroom to give the RRT a feeling of staff solidarity? If RRTs are 
being reticent in asking for necessary space, are they not compromising 
their program? 

3. With regard to physical appearance, all three groups were 
in agreement that RRs be "attractive, bright and pleasant" places for 
students to attend as these were important qualities in "motivating and 
stimulating learning". The RRTs, to the exclusion of the PR and CRT 
groups, equally stressed the importance of an "exhibit and wide range 
of reading materials and book displays." 

This finding supports the earlier view by CRTs and PRs that 
RRs should be like the regular classroom as the notion that classrooms 
also be attractive, pleasant places to stimulate learning is held by 
most educators at present in this country. It also supports later views 
held by PRs who stress the importance of "educational psychology" 
(learning theory, motivation) which they feel should be included in the 
curriculum of RR programs. The emphasis by RRTs on a wide range of books 


and book displays is consistent with findings in Section V on RR materials. 


SECTION II: RESOURCE ROOM TEACHERS 
Section II, Part A: Teacher Education of RRTs 
1. The majority of the respondents from each of the three 
groups in the study agreed that RRIs must have expertise and knowledge 


different from that of regular teachers in the fields of: 
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(a) Reading and the other Language Arts, 

(b) Language development. 

(c) Diagnostic testing and assessment. 

This relates to earlier findings in Section I, Part A (Concept 
Development) where Reading and Language Arts were closely associated 
with RRs, as well as to Section I, Part B (Function of the RR Program) 
where "helping children overcome specific deficits in Language Arts" was 
agreed upon by all three groups in the study as an important RR function. 
In keeping with responses in Section V, Part A (Areas of Instruction) 
all three groups perceived "Language Arts with an emphasis on Reading, 
Writing, and Oral Language" as an important area of RR instruction. 

2. “In-service training" and "conferences/conventions" were 
the sources of effective RRT education mentioned most frequently by RRT 
and PR groups while "courses" were of most importance to the CRT group. 
Conferences/conventions were particularly less important to CRTs than 
to RRTs and PRs. 

3. In terms of examples given by respondents as preferable 
topics for in-services, conferences, courses, etc., the RRTs most 
frequently mentioned "Reading and/or Language Arts" while the PRs 
stressed topics related to educational psychology (i.e. child 
development, learning theory). 

These findings suggest that the expectations for effective 
RRT education in terms of specific areas of expertise held by CRTs and 
PRs match fairly closely these expectations of the RRTs themselves. 

What is not known is whether or not RRTs actually have this expertise 
which would be a question worthy of further research. If the expertise 


is lacking (i.e. RRTs fail to have adequate training and knowledge in 
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these areas), it would not be possible for RRTs to consider themselves 
"experts" in these areas which is the obvious expectation of them by 
CRIs and PRs, 

The overwhelming choice of "courses" among CRIs as an 
effective source of RRT training and the clear indication that they 
favored "conferences and conventions" considerably less and in-services 
somewhat less than courses may be interpreted in several ways. Do CRTs 
question RRI's taking school time to fulfill these training requirements 
by attending conferences, conventions or in-services? RRTs, by not 
having home rooms, can certainly do this easier and with less expense 
to the school board than CRIs. As courses can be taken in evening 
classes or during summer school, the CRIs may view these times as more 
appropriate as this is when they, as classroom teachers, must further 
their own education, 

The finding that PRs suggested topics related to educational 
psychology is consistent with their emphasis in Section I, Part C on 
the importance of the student receiving "individual attention". The 
suggestions by RRTs and CRIs that topics be related to "Reading and 
Language Arts" is in keeping with their original concept in Section I, 
Part A and with the CRTs' perception of RR function in Section I, Part 
B. It is interesting to note that the RRTs did not suggest topics 
dealing with child development in the light of the fact that they were 
consistently stressing the importance of the student more than the 
program. 

1. All three groups in the study agreed that the two most 


important personality characteristics of RRTs should be that they are: 
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(a) Enthusiastic about the teaching program. 
(b) Encouraging to students. 

2. The RRT and PR groups favored "getting along well with 
others" as an important feature of RRT personality while all CRTs 
failed to consider this important. Point 1 above is consistent 
with findings in Section I, Part B (Function of the RR) where all groups 
emphasized the program (to help children overcome specific deficits) 
as well as the student (to prevent a child's loss of self-confidence) . 
Point 2 which stresses the importance of getting along well with 
others is consistent for the PR group with findings in Section I, Part 
B (Functions of the RR) where they emphasized the importance of RRTs 
and CRTs co-operatively planning RR programs. 

Section II, Part C: Responsibilities of RRTs to Others 

1. There was most agreement among the three groups in the 
study in their perceptions of the responsibilities of RRTIs to CRTs, 
students, and PRs. 

2. There was more agreement between PRs and RRIs in relation 
to their perceptions of RRT responsibilites to parents than between 
all three groups or any other combination of groups. CRIs saw RRTs 
as less responsible for consulting with parents regarding RR students' 
progress and for offering parents solutions for working with their 
child at home than did the RRT or PR groups. 

The finding that the groups are able to agree upon the 
responsibilities of RRTs to CRIs, PRs, and students is in keeping with 
earlier findings that RRTs, CRIs, and PRs agreed on the concept, 
function, and strengths of the RR program with students always being 


a consideration. The finding, that less agreement is apparent among 
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CRIs regarding responsibilities of RRTs to parents than between PRs and 
RRTs, Suggests that perhaps CRIs felt they, rather than RRTs, should 
be responsible for some of the listed RRT duties. The decision of who 
is responsible for consulting with parents regarding RR students’ 
progress requires communication among CRTs, RRIs, and PRs. If CRTs' 
perceptions are different, the implication is that this is not 
happening and both RRTs and CRTs are experiencing "role conflict" 
regarding responsibilities to parents. 

3. The perceptions of the CRIs and RRTs were more in 
agreement regarding RRT responsibilities to CRTs and PRs while the PRs 
agreed with the other two groups less on these issues. 

4, PRs felt more strongly than RRTs or CRIs that RRTs 
should "work with CRIs to structure a program for the child when he/she 
returns to the classroom." 

5. The finding that CRIs and RRTs agree upon the duties of 
RRTs to CRIs while PRs agree less with either of the two groups on this 
issue seems evident as RRI's and CRTs are frequently directly involved 
with one another regarding students' progress. That the expectations 
by the PRs of RRIs are different from those of RRIs and CRIs implies 
lack of communication between PRs with RRIs and CRIs. PRs seem to be 
indicating that they desire to be more involved with the RR program in 
ways that RRTs and CRIs feel are less important. For example, 80% of 
PRs versus 55.6% of both the CRI and RRI groups mentioned they would 
like to be regularly informed by RRTs of students' RR progress which 
indicates different expectations by PRs and RRTs of the RRT role and 
provides an opportunity for role conflict to present itself. 


6. The RRT and CRT groups felt that RRTs should be 
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responsible to CRIs before PRs, while the PRs felt RRTs should be 
responsible to them before CRTs, 

This finding is an indication of role conflict in the 
perception of the RRTs and CRTs versus that of the PR group and 
Supports a previous finding in this Section regarding the responsibilities 
of RRT's to CRTs and PRs where PRs seemed to be in disagreement with 
the other two groups in the study. It seems apparent that conmun- 
ication is lacking between the three groups regarding responsibilities 


of RRI's to others, particularly between PRs and RRTs or PRs and CRTs. 


Section IT, Part D: Responsibilities of Other Groups to RRTs 

1. There was strong consensus across all three groups to 
the majority of the listed role responsibilities of "Other groups 
to RRTs" in three of the four "other" groups (CRTs, PRs, other 
specialists). The strong consensus of opinion across all three groups 
in their perception of the responsibilities of CRTs, PRs, and "other 
specialists" to RRTs suggests the possibility of "role harmony" for 
RRTs in their relation to at least the PR and CRT groups. As "other 
specialists" were not included in the study, it was not possible to 
determine whether their expectations of themselves matched those of 
the RRTs, but at least all three groups in the school (RRTI, CRI, PR) 
agreed upon the role of "other specialists" in relation to RRTs. 

2. All three groups in the study were less uniform in their 
perceptions regarding the role of central office administrative personnel 
in relation to RRTs. The PR and CRI groups agreed on the responsibilities 
of this group to RRTs, while the expectations of the RRIs themselves 


from central office administrative personnel were somewhat different. 
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RRTs strongly agreed that central office administrative personnel should 
inform them of their duties and provide them with feedback on their 
teaching performance, while PR and CRT groups saw these as relatively 
unimportant functions of the central administration. 

The possibility of role conflict for the RRT in relation to 
central office administrative personnel and to PRs and CRTs in strongly 
implied from this finding. RRTs seem to be asking administrative staff 
for help while PRs and CRTs think it is umnecessary. This suggests that 
RRTs may be viewed as "experts" by the PR and CRI groups but not by the 
RRTs themselves, who see themselves in need of advice from this source. 
This implication is in keeping with an earlier finding in Section II, Part 
A (Teacher Education of RRI's) where PRs and CRIs viewed RRTs as requiring 
expertise in various fields of education. As RRTs seem to be asking for 
help from others considered more "expert" than themselves, the indication 
is that RRTs do not view themselves as "experts" in this capacity. 


SECTION III: REFERRAL AND PLACEMENT OF 
STUDENTS IN RESOURCE ROOMS 


Section III, Part A: Criteria for the Initial Placement of Students in 
RRS 
1. The three groups in the study were in agreement to the 
first and second ranked choices as criteria for RR student placement. 
These criteria were that children: 
(a) Are of average I.Q. or above but are not achieving 
accordingly academically. 


(b) Have poorly developed language and speaking skills. 
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2. There was consensus across the three groups to three of 
the listed criteria of "characteristics manifest in each child 
considered for RR placement." These were that children: 

(a) Be of average I.Q. or above but not achieving 
accordingly academically. 

(b) Are achieving below peers in Reading. 

(c) Are in the grade 1 - 4 range. 

These findings suggest that the criteria for the referral and 
placement of students in the RR in the Edmonton Public School System 


presently seems to be well established and supported among the PR, CRT, 


and RRT groups throughout the system. This is indicated by the uniformity 
of the responses by these groups shown in relation to the provided list of 


criteria for RR placement. One would expect to find few problems arising 


in schools throughout the system to the present method used in referring 
students to and placing them in the RR; yet prior findings (Section I, 
Part B: Function of the RR) suggested that problems were evident when 
all three groups in the study mentioned "mis-referral of students to the 
RR" as a major weakness of the present RR program. As this response 
was generated by the respondents themselves and not by structured check- 
list questions, the indication is that mis-referral was considered a 
problem by the respondents. As earlier findings suggested a difference 
in the concept of RRs (Section I, Part A: Functions of RRs; Section I, 
Part B: Role Responsibilities; Section II, Parts C and D) by all 

three groups, it seems reasonable that referral and placment may also 
be an area of conflict, Will CRTs want to refer students to the RR 
when they know the RRT is more interested in building students' self- 


confidence while they themselves are more concerned that deficient 
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Language Arts skills be built? 
Section III, Part B: Scheduling in Resource Rooms 

1. The majority from each of the three groups were in 
agreement to students attending the RR on a daily basis. 

2. The three groups were less uniform in their views 
regarding the specific length of time per day sufficient for students 
to spend in the RR. The RRTs andPRs were in agreement with "30 
minutes per day", while the CRIs indicated that "more than 30 minutes 
per day" was necessary. 

The above indication that CRIs would like to see students 
spending more time in the RR than either the RRT or PR groups indicates 
that there may be some dissatisfaction among CRTs regarding this aspect 
of scheduling. Blowers (1979) indicated that students spent an average 
of 30 minutes per day in RRs in the EPSS. The present study now 
suggests that CRIs find this time inadequate. CRIs may wish to see 
the student spend more time in the RR to acquire necessary deficit 
skills necessary to reach grade level as quickly as possible. This 
coincides with their perception of RR function. RRTs, on the other 
hand, with less emphasis on "skill development" may find 30 minutes per 
day as the maximum limit that children can attend the RR and benefit. 
Regardless of the cause for the descrepancy, there appears to be a 
problem which should be discussed by the RRT and CRT groups or 
pursued in further research on RRT-CRT communication. 

3. There was limited agreement across the three groups 
regarding appropriate time-blocks during the school day for students 
to attend the RR. All three groups agreed upon only one out of five 


choices regarding this issue: that children should not attend the RR 
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during classes involving novel experiences and activities. 

4. The RRT and PR groups were more in agreement regarding 
appropriate times to schedule than were RRTs and CRTs or PRs and CRTs. 

5. All three groups were strongly in favor of RR students 
attending the RR "when RRTs and CRTs co-operatively decide." 

These findings indicate that the only aspect of RR scheduling 
agreed to strongly by all three groups in the study is that students 
should attend the RR on a daily basis. Scheduling of students in RRs 
appears to be more of a problem in the Edmonton Public School System 
than referral of students. Although all groups expressed the importance 
of CRIs and RRTs working co-operatively in deciding the most appropriate 
time during the school day to schedule students in the RR, these findings 
Suggest that such a procedure would be difficult even if the willingness 
to co-operate is present. Firstly, CRTs feel more time should be spent 
by students in RRs on a daily basis than do RRTs and, secondly, there 
appears to be no particular time block in the day which both groups 
strongly agree would be an appropriate time to send students to the RR. 
The finding that CRIs and PRs are having difficulty in deciding when 
students should be scheduled in the RR is consistent with the 
discrepancies between the two groups in relation to their basic 
philosophies of the function of the RR program (Section I, Part B); to 
the major strengths of the RR program (Section I, Part C): and to 
referral and placement of students (Section II, Part A). It is also 
consistent with the finding that RRT-CRT communication is viewed by all 
groups as a problem and has been perceived as such by the CRIs and RRTs 
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SECTION IV: TERMINATING STUDENTS! VISITS 
TO THE RESOURCE ROOM 

1. One criterion for terminating students' visits to RRs 
identified by all three groups was "when she/he has reached his/her 
grade level in Reading." This, however, was not the primary criterion 
for all the groups. 

2. The criterion considered of primary importance to the PR 
and RRT groups, and considerably less by the CRTs, was "when she/he has 
regained his/her self-confidence in academic ability:" 

3. Primary consideration for terminating RR students' visits 
to the RR by the CRI group were when she/he has: 

(a) Reached grade level in Reading. 
(b) Seems to be achieving on par with peers in most subjects. 

The findings that the primary considerations of the PR and RRT 
groups are related to the self-confidence of the student is consistent 
with earlier findings in the study. In Section I, Part B (Functions 
of the RR Program) RRI's were found to view RRs as places to "prevent a 
child's loss of self-confidence" and the RRTs now emphasize the 
necessity of RR students regaining their self-confidence as a primary 
consideration in deciding when the child no longer requires RR 
assistance, Similarly for PRs in Section I, Part C (Evaluation of the 
RR Program), it was found that this groups' major perceptions of RR 
strengths were related to students and, as for the RRTs, their primary 
consideration for terminating students' RR visits was when the students 
had regained their self-confidence. These findings are also consistent 
for the CRIs who, in Section I, Part C (Evaluation of the RR) considered 


RRS primarily as places where students go to "overcome their skill 
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deficits in Reading and Language Arts" and, subsequently, whose primary 
consideration in RR termination is "when the student has reached grade 
level in Reading" and "is achieving on par with peers in most academic 
subjects." These findings, therefore, are in keeping with the CRTs' 
"subject-matter" focus and the RRTs' and PRs' emphasis on "the child". 

4. The majority from all three groups felt that only CRTs 
should be responsible for assisting RRTs in deciding when students no 
longer require RR assistance. 

This finding implies the necessity of an increased amount of 
RRT-CRT co-operation. The different focus held by RRTs and CRTs 
regarding the primary criterion for terminating students' visits to 


the RR appears to indicate that this decision will be difficult. 
SECTION V: RESOURCE ROOM INSTRUCTION AND CURRICULUM 


Section V, Part A: Areas of Instruction 

1. All three groups agreed that "Language Arts with an 
emphasis on Reading, Writing, and Oral Language" was the area of 
instruction of primary importance in RR instruction. This emphasis 
on Language Arts and Reading is consistent with findings associated 
with RR concept (Section I, Part A), RR function (Section I, Part B), 
Teacher Education of RRTs (Section II, Part A) and Responsibilities of 
RRTs to students and PRs (Section II, Part D) which all emphasized 
that "Reading and/or Language Arts" be the major thrust of the RR 
program in the system. 

2. The PR group ranked social and self development as their 
second choice and RRI's as their third choice while the CRIs ranked it 


as their sixth. 
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Consistent with earlier findings (Section I, Parts B and C; 
Section II, Part A; Section IV) the greater emphasis by PRs and RRTs 
on "the student" is evident. It is also in keeping with the PRs' 
concerm for "educational psychology" courses in Section II, Part A and 
with the CRTs' perception that a child development focus should not be 
the major emphasis of the program. 

Section V, Part B: Resource Room Curriculum 

1. The majority from each of the three groups agreed that 
RR curriculum should be developed by CRIs and RRIs working together. 
However, this was important to 90% of the PRs versus 66.6% of both the 
RRT and CRI groups. 

As earlier findings indicated, CRIs and RRTs are less 
enthusiastic than the PRs that they should plan jointly (Section I, 
Part B; Section II, Part C). Blower's report (1979) indicated that 
CRTs and RRTs are provided time for such planning, yet they are 
still reticent about the task. As there appears to be some agreement 
by the two groups regarding the subject areas to be dealt with in the 
curriculum (Section V, Part A; Section II, Part A) perhaps the "subject 
matter versus child controversy" is creating the conflict. 
Section V, Part C: Methods of Instruction 

1. The method of instruction favored most strongly by all 
three groups was "Teacher instruction in small groups." 

2. The RRT and CRT groups agreed much less than the PRs 
that: 

(a) "One-to-one tutoring of child by teacher;" 


(b) “Individualized, pre-planned programs for students ... 


were effective forms of RR instruction. 
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That all three groups favor "Teacher instruction in small 
groups" is consistent with the RRTs earlier Suggestion regarding RR 
size: that RRs provide "adequate space" for students, programs, and 
materials (Section I, Part D) and somewhat inconsistent with the 
perceptions of the PRs and CRTs that RRs be "the same size as regular 
classrooms." Is a large classroom necessary for instructing small 
groups of students? 

That "one-to-one tutoring and individualized instruction" were 
perceived as more useful methods of RR instruction to PRs than to RRTs 
or CRI's seems to imply that perhaps it appears more useful to PRs 
because they are not involved in the actual program planning. It may 
also be linked to their emphasis on the importance of "the child". 

3. Implications are that PRs would be willing to support 
the RRT financially in the purchasing of RR materials. It seems that, 
if a wide range of books and materials to suit various reading levels 
was to be provided and easily assessible to students, a larger sized 
room would be required. This is related to the CRTs and PRs idea that 
RRs be "regular classroom size". 

Section V, Part D: Instructional Materials in the RR 

1. Respondents from all three groups in the study were 
uniform in their responses regarding appropriate RR instructional 
materials. The first, second, and third ranked choices for all three 
groups were that RR materials consist of: 

(a) A wide variety and range of Language Arts and 
Reading programs. 
(b) A wide variety of library and leisure books to suit 


varied reading levels. 
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(c) More instructional games than "work-like" paper- 
pencil activities. 

The emphasis on Reading and Language Arts is consistent with 
earlier findings (i.e. RR concept, RR function, RRT education, Areas of 
RR instruction) which all focus on Reading and Language Arts as being 
the major thrust of the RR program. They are particularly related to 
the CRIs "subject-matter" focus and less consistent with the emphasis 
by PRs and CRTs on "the child". The strong agreement across the three 
groups in relation to RR materials suggests that they are perceived as 
an important feature of an effective RR program in this system. 

2. All three groups strongly agreed that RR materials should 
support effective instruction and should be shared by RRTs with CRTs. 

If RR materials are to be shared with CRTs, several problems 
are immediately evident. Who is responsible for looking after the 
materials? Are they to be returned to the RR? When? All of these 
questions have implications for the necessity of effective CRT-RRT 
co-operation. 

If RRTs are to share materials the implication is that these 
two groups are using similar programs in their respective classrooms. 
This is a positive finding in terms of each reinforcing the other's 
work, but also implies that adequate agreement exists between the RRTs 
and CRIs if common materials are to be shared. Further research into 
the nature of this communication is necessary to determine whether or 


not CRY instruction 2s similar tovthatlot the RRP. 
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GENERAL CONCLUSIONS 


Bacon (1971) mentioned four sources of role conflict: 

Source 1: Disagreement within the referent groups defining the same 
role. 

Source 2: Disagreement among referent groups, each having the right 
to define expectations for the same role. 

Source 3: Individuals' own perceptions of behavior expected of him in 
his role may differ from and conflict with the expectations 
of other groups. 

Source 4: Contradictions in expectations of individuals about two or 
more roles which one may be occupying at the same tire. 

(Oe so—7 9) 

To determine whether or not role conflict existed for the RRI's in this 

study it was necessary to consider the questionnaire findings from 

Bacon's four sources of role conflict. 


(1) Did all RRTs agree upon RRT role responsibility and function? 
(Source 1) 


Questionnaire findings indicated that the majority of RRTs 
were in agreement with some of the issues expressed in 39 of the 42 
questions in the questionnaire indicating consensus of opinion within 
the RRT group regarding RRT role responsibilities and function. There 
was less agreement within the RRT group to Section I: Concept of the 
Resource Room as this section included questions associated with the 
group's RR concept development which appeared to develop spasmodically 
for this group. Overall, the RRIs appeared to hold similar views in 


relation to RRT responsibility and function. 
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(2) Did RRTs, CRIs, and PRs similarly define their expectations of the 
RRTs role? (Source 2) 


Of the total number of questionnaire items, there was a 
majority agreement expressed by RRTs, CRIs, and PRs to 74% of these 
items. The three groups were in lease agreement with Section I: 

Concept of the RR which concerned itself with how each respondent 
developed his/her RR concept. Responses to this section were not 
uniform across the three groups. With specific reference to Section II, 
Part C: Responsibilities of RRIs to Others there was majority agreement 
by all three groups to between 75% and 100% of the listed items suggest- 
ing similar definitions of the RRT's role in relation to "Other groups" 
by the RRTs, CRIs, and PRs in this study. Similarily, all three groups 
agreed strongly on the responsibilities of other groups to RRTs 

(Section II, Part D) excepting the central office personnel group whose 
function was seen differently by the RRT group than by the PR and CRT 
groups. Generally, then, RRTs, CRIs, and PRs had similar expectations 
for some of the RRT's role requirements. 


(3) Does the RRT's perception of his/her role conflict with that of 
CRTs and PRs? (Source 3) 


There were indications of role conflict in several of the 
sections of the questionnaire. They included the following general 
findings: 

1. PRs consistently appeared more in favor of "co-operation" 
between RRT and CRT groups in planning for and working with students in 
RRs than either of the CRT or RRT groups. 

2. CRIs were consistently emphasizing the importance of curric- 
ulum content and student achievement (subject-matter focus) while PRs and 
RRIs consistently emphasized the importance of building students self- 


confidence (student focus). The basis philosophy of CRIs versus RRTs 
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and PRs appears somewhat in opposition. 

3. The RRIs' perception of central office personnel was 
different from that of the CRTs and PRs in that RRTs saw central office 
performing a consultant role to themselves as a group much more than 
did either of the other two groups. 

4, CRIs and PRs regard RRTs as "experts" in their field 
more than RRTs do themselves. 

5. The concept of RR is not stabilized among the three groups 
in the study but is changing, not necessarily in the same direction, 
for RRIs, PRs, and CRIs as a group. 


(4) Were the RRIs asked to assume one or more roles in addition to that 
Of RRT? (Source 4) 


Findings indicate that RRIs were primarily expected to assume 
one role, that of "resource room teacher", suggesting that "contradictions 
in expectations ..." was not a criterion of role conflict for RRTs in 


this study. 
SIGNIFICANCE AND IMPLICATIONS FOR FURTHER RESEARCH 


This study indicates that, although there are many aspects 
regarding RRT role and RR program function agreed upon by RRIs 
themselves and by RRIs, CRIs, and PRs together, there is also evidence 
of a lack of consensus within and across groups in certain areas which 
makes role conflict a possibility for RRTs and possibly CRTs. The 
major Significance of this study seems to be that it has raised 
further questions in relation to the RR program and RRT role which 
should be of interest to educators, particularly with the present 


movement in education to change the role of RRT and CRT consultant 
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(Rhodes, 1980). The following questions have been generated from the 
findings of this study and would seem to be worthy of further research. 

1. Are RRIs and CRTs ready and willing to work jointly in 
making decisions regarding RR students, particularly when the RRT is 
viewed as the "expert" in relation to the CRT? The finding that "lack 
of RRT-CRT communication" is perceived as a major weakness of the RR 
program by all three groups in the study suggests that this is an area 
which needs further investigation. How can this lack of communication 
be overcame? 

2. Do RRTs actually have the expertise required to fulfill 
the expectations of CRTs, PRs, and the RRTs themselves of the RRT role? 
Do they have the expertise to work in the capacity of CRT consultant 
which Rhodes (1980) suggests will be their major role responsibility 
in the near future? 

3. What effect will "school-based budgeting" have on the 
RRT's role and the RR program in the future when RRTs appear to be 
more dependent on central office for support than the CRT or PR groups? 

4. As PRs seem to be suggesting that RR program planning 
and curriculum be the joint decision of RRTs and CRIs, will the quality 
of such work not suffer if these two groups are not communicating 
effectively and if PRs choose to make RRIs and CRTs soley responsible 
for these decisions? Former research (Blowers, 1979) indicates that 
time has been available for RRIs and CRIs to meet and jointly plan or 
make decisions regarding the RR program, while this study indicates 
that effective co-operation between the two groups remains a problem 


even when time has been available. 
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CONCLUDING STATEMENT 


The somewhat unstructured design of the questionnaire which 
allowed for the free flow of the respondents' ideas was successful in 
gathering information which was important to the purpose of the study: 
to explore perceptions of RRTIs, CRIs, and PRs of the RRT's role. Many 
of the perceptions of these three groups were in accord. However, 
several findings indicated the possibility of role conflict for RRTs. 
These indications of conflict served to generate more questions which 
require further research particularly in the area of the nature of 


resource room teacher/classroom teacher communication. 
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"Other" Suggestions - Section I, Part B, question 2 (j) and (k), 
(from questionnaire, p.2) Functions of the RR Program 


RRT Group 


(3) 


(k) 


i 
2. 


To provide enrichment programs. 

To ensure that children are not over-paced in their reading 
programs. 

To provide a language arts milieu in which a child can be 
successful and challenged. 

To make learning fun and rewarding; a tum on. 


Keeping a record of standardized, EPSB and reader tests for 
each pupil. 


PR Group - no other comments. 


CRT Group 
(j) 1. To provide instructions to students to bring them up to their 


"Other" suggestions - Section II, Part A, question 3(e), (f) and (g), 


potential which may not be grade level. 


(from questionnaire, p.6) Teacher Education of RR Teachers 


RRT Group 
(e) 1. Discussions, meetings with other RR teachers. 
2. Reading, talking with other teachers. 
3. CEL summer program. 
4, Observation of experienced RRTs in RR. 
(f) 1. Association for children with learning disabilities (meetings) . 
2. Private reading. 
(g) No "other conments. 
PR Group 
(e) 1. CEL sumer program. 
2. Behavioral problems/classroom discipline. 
CRT Group 
(e) 1. Classroom experience. 
2. Should be primary teachers if possible. 
3, Experience. 
(£f) No "other" comments. 
(g) No “other" comments. 
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"Other" Suggestions - Section II, Part B, question 1 (k), (1) 
(from questionnaire, p. 7) 


RRT Group 

(k) 1. Sense of humor. 

(1) No "other" comments. 

CRT Group 

(k) 1. Has a sense of humor. 
(1) No "other" comments. 


PR Group — No "other" conments. 


"Conments" - Section II, Part C, question 1 (from questionnaire, p. 6) 
Responsibilities of RRTs to Students 


RRT Group 

1. (a) I don't worry about I.Q. scores. I make all students with low 
grades a priority. 

2. (c) I don't work with students after two years of RR instruction. 

an, (CG) Aspriority. 

4. (e) Drill through games and exciting activities. 

5. (a) The program may not be so special, but be done in co-operation 
with a regular teacher. 

6. (c) Grade levels vary from school to school so this is very 
difficult to ascertain. 

7. (dad) Extremely necessary. 

8. (e) Perhaps, or capitalize on strengths. 

9. (b) Informally you do this often. Unless requested. 

VOCS (Cy Lys ito. 

11. (d) Definitely! Always! 

12. (e) Unless requested for individuals. 

13. (a) Average I.Q. worries me. If verbal skills are now in I.Q. these 
skills should be worked on - not eliminate student. 

14. (e) Don't feel drill may be that effective. Probably most need more 
than isolated drill. 

15. (c) Must have realistic expectations. 

16. (d) Very important to the acquisition of the process of reading. 

17. (e) I'd rather drill on their weaknesses while working. 

18. (a) it is for this group of students that resource rooms are 
deve Lloped. 

19. (b) Measurement should not be compared with peer group. 

20. (c) Grade level scores are rather nebulous. The concern should be 
to provide the student with confidence and skills necessary 
to read. 

21. (e) Provide experience working through strengths. 

22. (a) When applicable to particular students. 

23. (d) At all tines! 

24. (c) Or until good improvement is achieved. 
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CRT Group 


ass 


(a) 


A special time and place each day for skill practice work in 
reading and language arts should prove helpful. 


2. (b) "Measure from level to level." 
3. (c) Teachers should work with students until an improved attitude 
and progress is evident. 
4. (d) Once the student feels confident that he can, he will. 
5. (e) Practice should help overcome areas of weakness. 
6. (a) May be able to help pupils catch up faster in a small group 
setting. 
7. (b) Classroom teacher probably has a better idea of how pupils 
perform compared with his/her peers in the rest of the class. 
8. (d) If their performance in language arts improves, likely their 
self-confidence will also improve. 
9. (e) Drill on isolated skills will not improve performance in 
language arts. 
10. (b) Classroom teachers job. 
ll. (c) If this happens readily (2 - 3 mos.). 
12. (c) This may be realistic. 
13. (d) This is not done enough. 
14. (e) Limited, not extensive. 
15. (c) This is only an ideal. You can hope for improvement but not 
to correct 1% years of being behind in  hour/day. 
16. (d) But this will come incidentally if the program is good. 
(£) Other. Have some fun once in a while. Play some games, write 
stories, These children often don't have time for extras. 
Talk to children. Get to know them. 
17. (a) To help them overcome their disabilities. 
18. (b) They're individuals but must meet a standard. 
19. (c) Aids students' confidence. 
20. (d) Et helps. 
21. (e) Very important. 
PR Group 
1. (a) These are the children she will most likely help. 
2. (b) Diagnosis, evaluation; not measurement in relation to peers. 
3. (c) Not necessarily. Work for as long as can help child improve 
up to class level. 
4, (a) However, I.Q. tests measure what I,Q. tests measure and we 
work with human beings. 
5. (c) It is difficult to accommodate the 22 year old grade one. 
6. (da) Most important. 
7. (e) Use a fun approach! 
8. (c) The major job is to get the child "back on track". 
9. (e) But only in as far as it helps the child learn- 
10. (e) Only if indication as the suitable approach. 
11. (a) These are best risk pupils. Work with slower pupils if above 
not feasible. 
12. (b) To determine areas of weakness and strength. 
13. (c) Not always possible, Attain close to potential as possible. 
14. (e) Ego strengthening very important. 
15. (e) Language arts cannot be easily fractionated. 
16, (c) Ability level and grade level are not necessarily synonomous. 
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"Comments" - Section II, Part C, question 2 (from questionnaire, p. 8) 
Responsibilities of RRTs to CRTs 


RRT Group 
1. (f£) After discussion with teachers, RRTs make final decision. 
2. (1) (Other) Make teachers aware of latest info on EiD.; etc: 
3. (£) Not necessarily accept but look at. Test and discuss students 
and accommodate the # you can. 
4. (a) Function of RR. 
5. (£) Screening is required. 
6. (g) Perhaps on occasion. 
7. (h) Student should not require a special program. Teacher should 
understand instructional level. 
8. (f£) Sometimes not possible or child really doesn't have the 
difficulties as perceived by teachers. 
9. (a) Need not be just remedial. 
10. (1) (Other) Assistance with keeping pupils on programs suited to 
them. 
ll. (b) Especially at beginning of year when you're new to school. 
12. (c) Often at noon. Frequently should be done during school time. 
13. (d) Only if they ask. 
14. (e) Only if they want it. 
15. (£) Numbers in RR have to be realistic. 
16. (g) If possible - if teachers and students still in school. 
17. (£) RRT may not have time available to accept all students. 
18. (g) Not necessary but as needed. If a child has made good 
progress in regular classroom, regular consultation may 
not be necessary. 
19, (h) If the classroom teacher has time for such a program. 
20. (a) Need not just be remedial. 
21. (a) This is our purpose. 
22. (b) Sometimes more necessary than one realizes. 
Zo. (C)) Inportant. 
24. (d) If requested. 
25. (e) If tine allows. 
26. (£) Impossible. 
27. (g) Occasionally. 
28. (h) If they have reached grade level they should "fit in". 
29, (d) A two-way process. 
30. (e) Impossible; but volunteer program helps. 


CRT Group 
1. (g) In case they need encouragement. 
2, (h) Very important. 
3. (a) Remember the written aspect. 
4. (b) Again, especially new teachers. 
5. (c) Should be % day where teachers are released by sub; especially 
new teachers. 
6. (£) Time/space would not permit this. 
7. (g) Teacher could or should do this if felt necessary. 
8. (h) For teacher with little experience. 
9. (a) But should stick to materials. 
10. (g) Once in a while. 
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ll. (h) The final responsibility for child is CRT's. The RRT can 
offer suggestions and help in any way she can, but should not 
be responsible for entire L.A. program for groups of children. 
If the child still needs a lot of help or a special program, 
he is probably not ready to go back. 

12. (a) By program.s 

13. (g) Not necessary unless recommended. 

14, (b) Perhaps at staff meeting. 

15. (c) Perhaps once a month. 

16. (d) If time permits. 

17. (£) Screen applicants. 

18. (g) No time on a formal basis, perhaps informally. 

19. (h) Time? 

20. (a) They could also give the teacher advice so she/he could work 
more efficiently with these pupils. 

21. (b) All the teachers should agree on what the resource room 
teacher should be doing. 

22. (c) It is imperative that CRTs and RRTs work together toward 
common goals. 

23. (f£) The resource room should not become a dumping ground for 
children with behavior problems. Many times this happens. 

24. (g) RRTs would not have time to consult with CRTs but idea is good. 

25. (a) Students with low I.Q. need different kind of instruction. 

26. (b) Otherwise the teacher might neglect to refer candidates for 
this program. The students would suffer. 

27. (c) A second opinion is helpful. 

28. (d) Anything to help CRT to be more effective. 

29. (e) A team effort would work best. 

30. (£) Just accept those who fit this category after careful diagnostic 
testing. 

31. (g) Teacher should take initiative and consult RRT. 

32. (h) Depending on situation and child. 

PR Group 

1. (a) Must be related to student capability - what does 
underachieving mean? 

2. (g) This is not always a realistic expectation. 

3. (a) As much as possible. Also in the class. 

4. (b) To utilize same strategies. 

5. (c) Alert teacher to progress. Inservice. 

6. (£) Some children may not benefit if problem is chronic. 

7. (a) Purpose of program. 

8. (b) Needed for co-operation and success of program. 

9. (c) Necessary. 

10. (d) If needed. 

11. (£) Time limits - need to prioritize. 

12. (g) Follow-up should be done by contact with child's teacher. 

; Responsibility of CRT. 

13. (h) If necessary.and/or requested. 

14. (b) Principal's job. 

15. (g) Nice to do but should not allow. 

16. (h) If enough tire. 
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Lo. 
20. 
eke 
22. 
Zoe 
24. 


(£) To test and determine if they can help the child but not to 


accept all referred children. 


(g) But only to ensure child is "back on track"! 

(g) To the extent which they can. 

(h) To the extent which they can. 

(d) This is a two-way street. 

(£) Can't be done. 

(g) Should be during and follow-up. 

(g) This would be impossible. Should be available for 


consultation at request of class teacher. 


"Comments" - Section II, Part C, question 3 (from questionnaire, p. 9) 
Responsibilities of RRTs to parents 


RRT Group 
1. (d) A home reading program is essential. 
2. (e) (Other) Utilize parent volunteers. 
3. (a) Send letter home when child enters RR. 
4. (b) If parents desire or care. 
5. (c) If part of every school. 
6. (d) If such suggestions are welcome. 
7. (e) Other: Ask them to read to their child. We learn to read 
by reading. 
8. (a) Must have co-operation of parents if program is to be 
successful. 
9. (c) Not required for referral. 
10. (d) Very important - also to encourage parents to provide some 
assistance at hone. 
ll. (c) Discuss it with them after testing so more info is available. 
12. (e) Other: Familiarize them with other places their children can 
be helped (i.e. AACLD). 
13. (a) Individual letters and phone calls good for this. 
14. (d) Parent newsletters serve this purpose. 
15. (d) Possibly - if consistent with CRI's ideas. 
16. (a) Group meeting early in year to outline priorities. 
17. (b) Written and interviews. 
18. (c) Memo. 
19. (d) Handouts at meetings are appreciated. 
CRT Group 
1. (a) They might get a negative opinion about the RR program 


unless they know what it's all about. 


2. (b) A note should be sent home with each report card. 
Ker (CC) 


4. (d) 


5 (G) 
6. (d) 
Le ta) 


The parents might object to their child being pulled from the 
regular class. 

A simple reading system such as signing their name to a book 
that they know their child has read would be good. But 
nothing too involved. 

CRIs might be in a better position to do this. 

Perhaps both teachers could do this together. 

Let parents know what's happening. 


170 


4 4 PMs om _ 4 .. < 
i { Fi 7 t ry ij aon 7 nt on, mn ei a ah 
Y hee 8 ie fg AS aD a eee Pu se sia! 
; my ue he ty: ne 
a ie ath . ay oats y Ad 
y ] = ’ « , Os aun" ey, as ony k a or’ 
ay \ ; PyY t Wan i 0 ¥ f ie nt 3 Ke @ we 
tei < me) rae We, shoes oe vn | 
ee a ae : 
| ea I crag ox + 
x - ‘: eth ee Wt Me ray ita os NH fy net bhi { . 
Pie wt Pibeirte Pe ri Renton 5 ud om rer od a ‘oO? 


“Ait ! Teed 3% oo ma « re rh ~* rie. pore? ol 
+ 


: a ; 

oi wihdtehtene pone Fat SHRI 
Wiha ebiscaiy ap 15 (S00) 2} 
EES hia Ra wigs gibt bxeett te ) MA 
RTOS | Sy ey beget Bharata} bs oF fy) 

| Balk ee hn 7 ITO 

NE Sy dhe Liat) i 
mt as gurls “tyst 
; ; . & 
a Ce t Sou I neta 2 e sate a ot See 
Ae ‘e ‘tear oth 

» Lert es ay), Ries nLite — nh 

wor oie eng #s ‘ 

“i ( : qeuradae A } 
% oss Lees Lh Yan “Aaah ae ny tah +e 4 eb Eat 
by Ait I a ; ; ; rvial a eats ‘eet 7 ‘Y "tier : 
; ; } a MTS + ihe nls ad 

4 ota ies ete oe i aay fre Sagien i 
eu ye RLY ae ae j ansogacl stim Aim (ane jnvtes a 

tek ft ZR) cy Seen basins KE yidiaeot’, 
oT ata tye "ON FS Abele, fabian ese: ne 
er. i — vs a Dee, tea 


ay : ma . ro i! anbae nilioen cs esc 
7 : ; y : ; : ‘i 
i f ib, iy 


f » ah 


i f Peg J = 


by “er ie ale i 

’ oe ve , ‘ ' ; : 

= ae ee) ee ne 
aa 5 


Li 
rs 


(b) At the end. 

(d) At the end. 

(b,c,d) This should be done by the classroom teacher. I think 
a written report to the parent about the child by the RRT 
is a good idea at report card time. 

(a) Newsletter sent by administrative staff should do this. 

(d) Would enhance program if parents follow through. 


PR Group 


i 
Pa 


"Comments" — Section II, Part C, question 4 (from questionnaire, p.9) 


(c) Parents should be informed. 

(e) Other: Parents and helping hands. Set up supplementary 
programs. 

(b & c) To the extent it is possible. 

(a) This is the administrator's job to be shared by the teacher. 

(a) Principal's job. 

(c) Principal advises parent. 

(a) Should be administration and CRT. 

(b, c, d) Necessary for success of program. 

(a) As much as possible. 

(b) Yes, ideally, but not possible realistically. 

(c) Parent should be aware. 

(d) If parent wishes to help. 

(c) I'm not sure permission is required to offer an authorized 
educational service to children. 


Responsibilities of RRIs to PRs 


RRT 
Pr. 


Group 


(a) I dislike word "remedial". 


(b) Talk together and send frequent written sunmaries. 

(c) Depends on school size. 

(a) Open invitation. 

(£) Other: Provide enrichment program. Enrichment program 
operates out of RR in our school. 

(b) This is done as a joint effort. Principals and RRTs work 
out goals together. 

(c) Possibly, but at least 2 - 3 times per year. 

(£f) Other: Provide long range plans of programs. 


(a) To provide a program to suit the needs of a particular school. 


(e) When requested. 

(c) Only when requested for specific students. 
(e) These are available. 

(b) In handbook. 

(c) Time? 

(e) If desired. 


Group 


. (c) Time probably does not permit. 


(e) Files are open for PR to see. 
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3. (a-d) I think it is important to make the principal aware of what 
you are doing. How you do it is not important but I think 
the results are worth showing if there's improvement. Make 
your room look like things are happening and he will see that 
the program is worthwhile. 

4. (a) Only in LA. 

5. (b) For program supervision. 

6. (c) No time/informally. 

7. (d) Occasionally. 

8. (a) Not unless the teachers request this. 

9. (6) The principal should be made aware of what the RRT's goals are. 

10. (c) Would take too much time. 

11. (b) If parents are questioning him/her about the RR room, he/she 
will have answers. 

12. (c) Twice a year. Once to explain why certain students have been 
chosen and once to consult about the progress made by these 
students. 

13. (d) She/he might have good suggestions. 

14. (e) The PR should know specific student's progress. 

PR Group 

1. (6) This is to be worked out co-operatively. Teacher does not 
"own" program. 

2. (e) These reports should be available as part of record-keeping 
associated with the program - not especially for the PR. 

3. (a) Purpose of program. 

4. (b) So philosophy of program is consistent. 

5. (c) Only if required. Special problems. 

6. (d) Unless there is a need. Should do so himself. 

7. (e) Although some report on progress is required. 

8. (a) May make the teacher aware but RR is waste of valuable time 
for underachievers. 

9. (b) This should be a joint project before RR is set up. 

10. (a) Purpose of program. 

ll. (b) Initially and only when changed. 

12. (c) Regularly. At the end of each session. 

13. (d) Depends on circumstances, experiences, etc. 

14. (e) Available if and when needed. 

15. (b) This should be done as a staff. 

16. (d) But the principal should do this anyway. 

17. (e) At specific times of the year. 

18. (d) Should come anyway just as to classrooms. 

19. (e) So long as administrator is kept informed. 

20. (c) Generally - not necessarily each student. 

21. (e) On request or in special cases. 
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"Comments" - Section II, Part D, question 1 (from questionnaire, p. 10) 
Responsibilities of CRTs to RRTs 


L£ 


RRT Group 
1. (d) CRT is ultimately responsible whether child is in RR or not. 
2. (e) A two-way process. RRT should reinforce CRT's work. 
3. (a) As they wish. 
4. (e) Discuss together. 
5s ((a), If required. 
6. (b) A great deal of two-way co-operation is required to maintain 
a good RR program. 
7. (dad) With continued help from RRT. 
8. (d) RR students are always responsibility of CRIs except for 
half an hour per day. 
9. (e) There is joint effort between CRTs and RRTs. RRT is not 
necessarily the "expert" nor should she come across as such. 
10. (a) If RRT is viewed as competent. 
11. (d) The child is the responsibility of everyone: parent, RRT, 
PR, and most important, the child himself. — 
12. (e) And adapt to her own style of teaching. 
CRT Group 
1. (a) Yes, this should reinforce his/her own teaching. 
2. (b) Yes, so she/he will have a second opinion on areas of 
weakness. needing work. 
3. (c) This is very important. 
4, (d) The child is no longer the RRT's student. 
5. (e) Listen to suggestions and then use own judgement whether to 
implement . them or not. 
6. (b) Both teachers must be working toward common goals with child. 
7. (e) Both teachers should be working with children in a similar 
way. RRT may have some insight that the CRT does not have. 
8. (b) As time permits. 
9. (e) If possible and appropriate. 
10. (e) Ask for suggestions if you want them. 
11. (£) Other: Get the children there on time. 
12. (g) Other: Encourage reading at home with the entire class. 
13. (a) If it is needed. 
14. (a) If required. 
15. (b) Time should be provided. 
16. (c) Teacher's job. 
17. (da) Teacher and RRT "both" decide. 
18. (e) The RRT knows the child. 
PR Group 
1. (a) When there is a need and a value. 
2. (e) CRTs main responsibility is the student - RRT. 
3. (a) Unless they can provide same service. 
4. (b) As much as possible. 
5. (c) Referral should be by teacher's felt need. 
6. (d) As much as possible. 
7. (e) As much as possible. 
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8. 
9. 
10. 


(e) Two-way street! 
(d) With the guidance of the RRT. 
(a) Purpose of program. 


"Comments" - Section II, Part D, question 1 (from questionnaire, p. 10) 


PRs 


' Responsibility to RRTs 


Group 


1 
ae 


De 
4. 
5 


(e) I feel this task is more for RRT and CRT to accomplish. 

(£) Maybe initial interpretation; from then on RRT could 
assume this role. 

(e) It already is. 

(a) When possible. 

(£) "Principal" support is highly dependent upon RR functioning 
effectively. His encouragement of its use and materials 
encourages teachers to partake of the service. 

(b) Believe in what's happening - yes! 

(£) With the RRT. 

(£) RRT should be able to do this. 

(c) As staff decides. 

(£) If necessary. 

(e) RRT's responsibility. 

(£) RRT's responsibility. 


Group 


1. (£) With the help of the RRT. 

2. (b-f£) I think the PR needs to support the RRT in her selection 
of candidates. This is something that has to be decided on 
with the staff. Who goes? Who doesn't? What do we want 
our RR to do? The function of the RR should really fit the 
needs of the school - not the goals in the handbook. 

3. (dad) If possible. 

4. (£) The RRT can do this. 

5. (£) The RRT is probably in a better position to do this. 

6. (a) It deserves adequate room as it increases LA effectiveness. 

7. (b) So those involved in it will have more incentive. 

8. (c) This will foster a chance for better instruction. 

9. (d) Knowledge of all programs in the school is important. 

10. (e) Integration should be done by teachers involved. 
11. Staff is more likely to support program better. 

PR Group 

Le (&)eOrehel poRRisrdotsoy 

2. (f£) Jointly with the RRT. 

3. (£) And to parents. 

4. (a) With the assistance of the district. 

5. (d) At least to the philosophy of the program. 

6. (e) Not necessarily. This depends on the school's plan. 
7. (£) In discussion and sharing with the RRT and staff. 
8. (£) When required. RRTI can do herself. 

9. (a) Every program responsibility. 


174 


eae 0 et ened 


is i . oak a i i 7 a 
\ i iF 7 ' fe, A i , ia 
1 J i oe iL , 
\ as ra De L 
imme mix is 
: Ay en 
@ 
ow 
\ 
be A . 
Ly, 


vo. 


ae mort) 2 meldeenia: i ated te 't 
. sr ext ‘yd bictben eer 
pris hieedin ote 5 up 


FR nll “ ie 


lm ary HY 9 {> Ty) . te ih rp eran) at aea kiss > dean 
val? Rio (Rec dee nk teks ant” ‘edad 
* vette miele ‘eurera 
ao ~ ak yOeenfa: oo a 
ee eee si dhewog oan Ys) 
dis | la pret ak 1 ‘nen futon” oe 
Cale HES ene eed ee vee i chy! TAN: wiavisetto. | 
4 i or #8 ph we mag aepwunens | j 
epi ¢ ade i) ovebtan @ 
7, he ‘2 are se 2) 
“pelea ee at “ake rr we fofarosta: TAN: 
oe anton ‘Vieve | ah io} a 
ohare ue ASM oT 4! . i 
«ak xliddpae KX envied 3) 
ee LL Selttrurgeery a’ DRA (2) 
: a 


aw 


2s = 


19 
hi 


} Re acc se A a inet pe -. 
oN, (GL. See ee Bist od dee BA ays dates 
Neneh ts sm mts ullity, pngek ies 6 
Any rn A: Seb oleae % ‘f ph ini wey) CD: | bey e wd eb 
CP 0) Shed che a eth Goer eaceioro Geir ey. cae ae we 
Pree Be OT bor? quit dave Sees: ect? Jo ebestt— 
) Rue) be eee eqlelinewc’ 25 eh ne 
pane! 4 ee ee ce Bc 
BERS Oh Oe Agane Set hea tal Bs Ria vl ied St TSR os 
aaaiay ito 1S (7h eee Ahr a eae Ati 2 iene 
a sag ae? Soe tvs fitn tah oeti bow tennnd | i} 
-Pionanarr att, dnd veh "$OqH: piers. gectentr LFAw's La | a) a 
aie Gh Tension ans abet ee apy: Sn te state y (Re ‘of 
Se ateerye “ (fqn 1 lume obtinYpetdl i 
oaeetot Cy Quy cpap oan at Baad | 
- ’ ae ie i 
\\ : eidcen oD 


: aby Ee hvthed 


1 -aO' (2) #4, , 


oe “pl @* Lewd. ere; ci 2 
Pigs Sane 228 ‘bs 


BW5 


10. (da) As much as possible. 

11. (e) Encourage as much as possible. 

12. (£) Allow RRT time to do so at staff meetings. 
13. (GE) (ifichescan: 

14. (£) With help of RRT. 


"Comment - Section II, Part D, question 3 (from questionnaire, p. 11) 
Responsibilities of Other Specialists to RRTs 


RRT Group 

1. (e) Very difficult with numbers. 

2. (a-f£) All very important. 

3. (a) Especially when special ed placement is under consideration. 

4. (c) When possible. 

5. (d) Acquainted with teachers. Impossible for students. 

6. (a) When requested. 

7. (e) Whenever possible - a physical impossibility! 

8. (d) Would be nice if it could be. 

9. (f£) Other: I would like to see a team approach for specialists 
working with students. 

10. (d,e) Great difficulty would be encountered if both were 
attempted to any degree. Our bureau teams are very busy 
testing and their time is limited. 

11. (a) And quickly! 

12. (d) Hardly realistic! 

13. (e) Depends on numbers and severity of diagnosis. 

14. (a) RRT should be able to test unless in an exceptional case. 


CRE Group 


Es 


is 
a2. 
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(d) They should become acquainted with teachers but not students 
unless there is an unusual problem. . 

(e) No, except in a very exceptional case. 

(d) If possible. This takes time which perhaps these people do 
not have. 

(b) This is difficult but essential. 

(c) No time. Would be nice. 

(d) Not practical or worth time. 

(e) Not practical or worth time. 

(c) It would be nice. 

(d) If they have time. 

(£) Other: In accordance with and to assist the major school 
philosophy. 

(a,b) All the expertise should be utilized. 

(d) Time does not permit. Idea good. 

(e) If possible. Depends on load. 


PR Group 


1. 
2s 
3. 
4 


(a) As available. 

(b) If required and situation beyond RRT's ability. 
(a) Ideal. Time does not permit. 

(e) Periodic check. 
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If there is time. 

It would be nice but... 

Reading. 

Time is a factor. 

If required. 

If required. 

If assistance required. 

Should but often can't due to pressures of time and workload. 


"Comments" - Section II, Part D, question 4 (from questionnaire, p. 11) 
Responsibilities of Central Office Consultants to RRTs 


RRT Group 


Bs. () 
Z. (Cc) 
8. (d) 
4. (g) 


5. (b) 
6. (9) 
Fs (a) 
8. (b) 


For new RRIs. 

For new RRTs. 

Numbers prohibit this. 

Consultants advise and assist; not evaluate. Feedback comes 
only on request. 

But school also does this. 

This may be done more ably at school level. 

Can best be done with CRTs. 

Varies with each school. 


9. (a-h) These are all what I would consider to be part of the 


consultant's job, however, we no longer have RR specialists. I 
think the last person who was supposed to be a RR consultant 
was a phys. ed. major. 


10. (a) Methods, yes, but programs are to fit each child. 
ll. (d) Check regularly and provide assistance with management if 
required. 
12. (e) This has been very helpful before school-based budgeting. 
13, (e) Very helpful before school-based budgeting. 
14. (d) Was done in past. No longer is there a RR consultant. 
CRT Group 
1. (a) If needed. 
2. (a) RRT knows needs of school. 
3. (c) School budget dictates this. 
4 ok) CPEincipalts: job: 
5. (e) Only for new RRTs. Other teachers can often assist more, as 
they are in the job, whereas many consultants have not seen 
a classroom for years. 
6. (d) An RRT is a professional and doesn't need to be checked on 
any more than any other teacher. 
7. (g) This is the PR's role. 
8. (a) If asked. 
9. (b) This should be done at a school level. 
10. (c) Offer suggestions. What's the latest? 
igs.. (ojyeoustetorsthe first year. 
12. (g) This should be the PR's job. The supervisors aren't around 


enough. 
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13. (a) If asked. 

14. (b) Determined by needs of the school. 

15. (c) Each school's needs will be different. 

16. (d) Perhaps occasionally. 

17. (e) Coaching. 

18. (g) If requested. 

19. (a) If requested. 

20. (b) If necessary. 

21. (a) Offer suggestions as to general objectives, but leave it 

up to RRT to plan his/her own program. 

22. (£) No, unless the PR also requests assistance. 
PR Group 

1s {b) School«should:.dorthis. 

2. (£) Some specialists help in L.A. area. 

3. (d) Depends on circumstances. Regularly? 

4. (g) Their function is not evaluative. Should be facilitative. 
5. (a) Upon request. 

6. (>) Principal's job. 

74) (Q)ePrincipal's job. 

8. (£) Upon request. 

9. (g) Principal's job unless requested by teacher. 
10. (a) Within the school's plan. 
11. (b) Part of school's planning. 
12. (d) Provide assistance to school in maintaining a good program. 
13. (g) When asked to do so by the school. 

14. (c) If requested. 

15. (a) If inexperienced. 

16. (b) School should decide. Assist. 

17. (c) Suggest suitable materials. 

18. (d) If possible. 

19. (e) If possible. 

20. (f£) If possible. If requested. 

21. (g) Assist principal. Encourage and train. 

22. (b) Consultants may only advise. Suggest. 

23. (£) On request. 


"Other" suggestions - Section III, Part A, question 1 (from questionnaire 


p. 12) Criteria for Initial Placement of Students in RRs 


RRT Group 
(k) Other 
1. ESL pupils in 1 & 2 reading oral language. 


CRT Group 
No "other" comments. 


PR Group 
No "other" comments. 
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"Other" suggestions - Section III, Part B, question 1 (from questionnaire, 
Pp. 13) Scheduling in RRs 


RRT Group 
(e) Other 
1. As frequently as can be scheduled within parameters of RR 
schedule. 


CRT Group 
No "other" comments. 


PR Group 
(e) 1. On a daily basis for 4 - 5 days. 
2. As often as the RRT can provide the service. 
3. Child referred when experiencing difficulty, but treatment is 
daily. 
4, This varies - ideally daily, but often three times per week 
is good. 


(£) Other 
1. Most flexible time-table possible. 


"Comments" - Section III, Part B, question 3 (from questionnaire, p. 13) 
Appropriate Times for RR Scheduling 


RRT Group 

1. In consultation with CRT; a mutually agreeable time can usually 
be agreed upon. 

2. Scheduling should be determined by meeting with staff involved; 
rotating type of schedule so child goes at different time. 

3. Schedule for total L.A. if possible. Depends on child. Negotiate 
with teacher to decide what is best for pupil. 

4, A child must not miss the same class more than once a week. 
Ideally he should miss one L.A., one math, one social studies, 
one phys. ed, and one other period per week. 

5. Depends on size of RR, size of school, child's likes and dislikes, 
flexibility of classroom teacher, etc. 

6. Children attend when scheduling permits. We try to vary 
schedules so that a student does not miss all P.E. or music, 
however it may be necessary to miss one of these periods each week. 

7. Sometimes during L.A. Last class of the day not the best, but 
someone has to come then. 

8. The child need not miss the same subject every day. Students 
should not be taken from Math. In grades 1, 2 SS, or Science or 
Health are good subjects when child could be sent. 


CRT Group 

1. Assuming that the child experiences frustration, during the 
classes that involve L.A. 

2. RRT could be working with one group of pupils right in the child's 
own classroom during L.A. period. 


| TY ec rhs: Ome 
| PENRO Wel Mer AU a f 

: J . bya ‘ , ian Ne ey ue ts) ' 
| e — ye N he 1 nh rai i nen 


ch tne treme yea): Dea ay vaaat 3 ods on 


= eee alte 


, Ul ' i ne irmeie amen 

| OM, Ohara he 

n ‘ ey | ! Bae 
| Bes a oo ae 

an oleae cine bebanek ea re ry a eliabeperet 3 sf 


te 


SS (ORE SH OR af vitae @ ae 

i) Sista rity AM Oat tad bee WA? | 

; f>.. (oe ngeg iy pits rues p bgomsagt ewiw seta tee BE ni | 
bi ane ate 


ho welt Stak ai mad , 


clobho ss i ieigiten out fades Ube: in 


ie : vee ; , 
hb met ahs * *\ + tin da Ab . oF 
vet fn % 
{ Aleit P| x~? 
* ab baiee® v i lad ® 


a OP) cal el (uiegatne 7d euustre & | woe “s 7) patties 8 a0 FL 
) - UM wan an rates 7 i : 
enh Pudi WAS ded seta suit hivore ae fase 
ans? (eaten) oe, ae am Die Ties oe erat sTyenitienige te CoS sel base iS; 
idee hie hiereepeth later lope leded 20lp 
| MT ee ee oy marina eh 
, ee | oe eee net? ayes aga ley area ext Noa. kn dor jean id ; 
eee me eer ny ee ee iver Sine wi : 
Yee gin eet Coney, rd ie tainty Bday ae 28 

i Thiades Be mds Pani fists een ip. ma pag ol Sree Le nc 
’ pee tate swomesats lithe 
sit OF, eet ON ep okey core LePiet ‘mths tele eThl be 
in) allie i asa Fon. pene alo i adh et ie 
thang «4 033 i a oe LAs : cra vdakes 

: ey , 


7 


a8) bt: 40.0: ra Gy " ins 5 


‘7 ¢ 


Cie. 7 =a on ta 
eee ns we ars to (e2 b 
7h “as gana, miele 


eres ® cont: ow “3 
i 


at ce 7 sige oe “3 - ty ! 


4 
re 
G 


igs) 


3. Students should not be taken from core subject areas; Reading, Math, 
gym. (This they consider punitive and then they resent going). 

4, Entirely up to the teachers involved. 

5S. During L.A.; make it interesting and not a bore. 

6. Need all L.A. they can get. Would be punishing if they missed 
the "fun" subjects. 

(£) Other: During SS or Health - If they can't read they'1l have 
difficulty with these subjects anyway. 

7. Only during L.A: ‘time: 

8. L.A. time is best. 

9. L.A. is the area where their difficulties lie. The classroom 
activity is usually frustrating to them, so it's not a case of 
missing anything from class. 

PR Group 

1. Has to be done in co-operation with regular teacher. 

2. Should not be rigid; situation will vary. 

3. Problem in L.A. should be dealt with during that period. Time- 
tabling not always possible. Favorite subjects should be short- 
changed. 

4. Children should come out in a variety of times on a daily basis. 

5. It is necessary to schedule the whole day. If you're talking 
part-time, a.m. is best. 

6. (f) Other: Rotate time every week so that the student is not always 
absent from the same subject area. 

7. Should be none of these; however it is not always possible or 
feasible. 

8. Whenever timetable permits. Should be consultation. 

9. Highly individualized depending upon need and circumstance. 


“Comments"- Section IV, question 1 (from questionnaire, p. 14) 
Terminating RR Students' Visits to RR 


RRT Group 


de 


(c,d) These are the two most important points. Grade levels are 
relatively unimportant. It is hoped that as the student gains 
confidence and develops good work habits, and as his reading 
improves, his teachers become aware of the importance of having 
the child read at instructional levels, regardless of what 
"grade level" that may be. 

(c) Difficult to determine. 

(£) Something else should be done if this happens. 

(g) Other: RRT and CRI co-operatively decide. 

(e) Only if the problem is really severe and not until a 
counsellor and specialist have been consulted. 

(£f) Further testing with specialists should be done. Child may 
be in a period of consolidation. 

(a) If learning seems well entrenched. 

(c) Learning must also have taken place. 

(d) If work habits were the problem. 

(e) If all attempts to elicit co-operation have failed. 
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11. (£) Sometimes a period of two years is needed. 
12. (a-f£) When RRT and CRT and student feel he is ready. 


CRT Group 


(f) 


Often needs more time. Getting outside testing takes a 
month! 


2. (a) If good improvement is shown in both attitude and abLitty. 
3. (b) RR deals with L.A. remediation only. 
4. (c) This would be great but shouldn't be first criteria. 
5. (e) RR time is too valuable to waste. 
6. (f£) There obviously isn't the potential for great improvement. 
7. (a) Children should move in and out of the RR as quickly as 
possible. 
8. (d) RRI does not have time to work on this. 
9. (e) It is pointless to continue if this happens. 
10. (£) If this child is not being helped, another should be given a 
chance. 
ll. (a) The child has not obviously mastered some of the appropriate 
skills. 
12. (c) Besides being confident he should perform better academically. 
13. (d) Good work habits do not necessarily mean good L.A. skills. 
14. (e) No co-operation; no progress. 
15. (£) This would suggest child still needs help in mastering 
these basic skills. 
PR Group 
1. (b) Can fit better into a group in her classroom. 
2. (c) Won't be self-confident unless is at par with a group. 
3. (e) Essential. 
4. (£) Problem may be in need of a "Specialist" help. 
5. (e) Other action may be necessary. ; 
6. (£) Other resource may be necessary at this tine. 
7. (d) Should be home room teacher's responsibility. 
8. (f£f) As long as the student is trying to improve. 
9. (a) Decisions must be made re ability to reach a level and when 
back on track 
10. (£) Depends upon the child, teacher, and school plan. 
11. (a-d) These work together and depend on the child. 
12. (b) If possible. 
13. (e) If situation chronic. 
14. (f£) Unless RRT wishes to continue. 
15. (c) Providing he can maintain it. 


"Other" suggestions - Section V, Part A, question 1 (from questionnaire, 
p. 15) Areas of Instruction 


PR Group 
1. (i) Curriculum should meet the needs of the particular student. 


Major ultimate objective is reading. 
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"Other" suggestions - Section V, Part B, question 2 (from questionnaire 
pa 15) 


RRT Group 
1. (h) Other: For such short periods, the teacher's time should 
be spent working directly with the students. 


CRT Group 
1. (h) Other: This depends on the needs of the students, their ages, 
and the teacher. 


"Other" suggestions - Section V, Part B, question 1 (from questionnaire 
p. 15) Resource Room Curriculum 


RRT Group 

1. (h) Other: The curriculum cannot be laid out but it would be 
helpful to have specific methods and/or lesson plans for specific 
problems - e.g. Sequence, visual perception problems with middle 
parts with words, etc. 


CRT Group 
we (i) Other: °RRIs; “CRIS, ‘Principal P specialist. 
2. (h) Other: RRIs in consultation with CRTs. 


PR Group 

1. (h) Other: The RR curriculum should be developed by the RRT with 
the assistance of curriculum conmittee and specialists but 
implemented according to the school plan. 


"Other" suggestions - Section V, Part C, question 1 (from questionnaire 
p. 16) Methods of Instruction 


RRT Group 

1. (a-£) Most instruction should be a combination of oral instruction 
and reading/writing. Small groups are preferable to allow for 
sharing of experiences; however, one-to-one tutoring may also be 
effective at times. Pre-planned programs are for the benefit of 
the publisher and teacher; not the child, and should not be used. 

2. (a) Effective for new students for "catch up". 

3. (b) Greater communication through discussion; they learn through 
one another; small groups are less intimidating for speaking out. 

4, (£) Occasionally needed. 

5. (g) Other: Whole language based learning. Emphasis on language 
patterns. Writing and reading for purpose of small group activities. 

6. (b) I think that peer relationships in RR are helpful. 

7. (e) If interesting and varied. 

8. (£) The child should receive personal feedback and not just do 
more seatwork. 
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PR Group 
(a-£) Teacher screens children, determines their weaknesses and 


ae 


groups them with peers who have similar needs. Teacher plans to 
meet the needs using same of the ideas listed. 


2. (b) With related activities. 

3. (£) Often for a group who are having similar problems. 

4. (a) Ideal. 

5. (b) Most realistic and productive. 

6. (c) Too structured - program should fit pupil not reverse. 

7. (£) Good but time restrictions of teacher does not permit. 

8. (c) You use anything that works. 

CRT Group 

1. (b) Provides greatest student/teacher interaction. 

2. (b) Most effective to work with peers. 

3. (d) Learn by liking what you are doing. 

4. (a) Don't favor tutoring a child for a long period of tine. 

5. (£) Language Arts cannot be taught well in this "cut and dried" 
fashion. Also emphasis should be on pupil trying to achieve his 
own needs when trying to conmunicate better. Teacher assists 
him with this. 

6. (b) More instruction in small groups necessary in early grades. 

7. (c) If directions are clear and precise this method would be 
excellent. 

8. (d) Games provide motivation for learning. 

9. (e) Continuous repetition should result in learning. 

10. (f) Satisfactory as long as child has some kind of feedback as to 


whether or not he has performed correctly. 


"Other" suggestions - Section V, Part D, question 1 (from questionnaire 
p. 17) Instructional Materials in the RR 


RRT Group 
1. (k) Other: Manipulative materials, flannel board. 


CRT Group 


Ls 


(k) Other: Field trips; children bring in materials that interest 
them. 


PR Group 
No “other" comments. 
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APPENDIX B 


QUESTIONNAIRE INSTRUMENT : 
PERCEPTIONS OF THE RESOURCE ROOM 
CONCEPT AND TEACHER ROLE IN ELEMENTARY 
SCHOOL RESOURCE ROOMS 
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Hear Respondents: 


The following questionnaire is to be used in a Study to determine the various per- 
| ceptions held by classroom teachers, resource room teachers and Principals of the re- 
| surce room concept and the resource room teacher role in the school. These 3 groups 


|will be asked to share their perceptions of the following topics: 


GT) Concept of the resource room 
| (2) Resource room teacher 
| (3) Referral and placement of students in resource rooms 
| (4) Termination of students' visits to resource room 

(5) Resource room curriculum and instruction 


My personal experience as a resource room teacher gave me reason to believe that educators 


sometimes became familiar with the resource room innovation without adequate background 
knowledge as to it's Purpose and function, and, as is the case with many innovations, 
without having seriously considered the concept in terms of "necessity" to their part- 
icular situation. Events such as these could considerably affect the role of the 
‘resource room teacher in the school. The intent, then, is to gather information for 
‘Purposes of comparison among the groups mentioned above, of the perception of the 
‘resource room concept and resource room teacher role. The study will include only 
elementary schools in the Edmonton Public School system. Names of people and schools 
used in the study will remain confidential and each Will be identified by a number only. 


Your part in the study will be to fill out the questionnaire which will be picked 

up by myself before November 30, 1981. Our agreed time for this is : 
If you wish to know the results of this Stuc', I will be willing to share information 
with you on completion of the work. 


The following information would be helpful in compiling and interpreting the question- 
naire data: . 


(1) Number of years of teaching experience in regular classroom(if any) 


(2) Number of years of teaching experience in resource room (if any) 
(3) Number of years of teaching in present school 
(4) Position on staff: (Check those which apply to you): 

Principal : 


Classroom teacher 


Resource room teacher 


Vice principal 


Other. 
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Your co-oneration in this study is Sincerely appreciated. If you require help 


ininterpretina questions or have any other questions, I can be reached at the numbers 
below. 


Name of Investigator: Patricia Heffernan 

Phone: Home - 484-7654 (after 6:00 p.m. Wed. - Sun.) 

| Work - 432-3913 (can leave a message if unable to reach me here before 4:00 
on weekdays) 


Sincerely, 


Pat Heffernan 
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i Concept of Resource Room Program 


The following questions are intended to give the investigator information on: 


(1 
(2 
(3 
(4 


) Concept of the resource room program (Section A) 

) Functions of the resource room Program (Section B) 

) Assessment of adequacy of resource room programs (Section C) 

) Physical Features and location of resource room in the school (Section D) 


A. 


Concept of the Resource Room Program 


1. 


When I first heard the term ‘resource room' and before I had knowledge 
of it, I thought of a resource room as 


a eT ee 
a ee 
a a ee 
Then I began to develop my concept of the resource room through a: 


(Check one.or more of the following) 


a) Resource room teacher 

b) Superintendant 

c) Resource room consultant 
d) Principal 

e) Other(s) (Speci fy) 


A ES 2 Te SA Ea Pee 2 eee ee eee 
a a 

Through my initial encounters (1-3 months) with the person(s) identified 

above, I came to view the resource room as 

a Re Se a eee pee ee ee Rg ae Rens ys Se 

Eee Se nS Se ee ede Se ree wi ae ee wre ee WE a Cee ee eee 

After having had at least one years experience with the resource room, 

by teaching in it, or by other contact, my idea of a resource room is 
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a ee Ee eee? SS aia et, oe ee oe 
(If you presently have a different concept of resource room from number 4, 
go on to 5.) 


My present concept differs from former views I held about the resource 
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B. Functions of the Resource Room Program 187 
‘1. In your opinion, what SHOULD the functions of the resource room proaram 


be in the school? Below is a list of these functions taken from the 
EPSB Resource Room Teacher Handbook along with additional functions 


not listed in the handbook. 


There is also space for you to include 


additional functions if you wish. Including all the functions from a-k 
below (1) In column 1, check those which you feel should be functions 


of the resource room. 


2. In Column 2, rank those checked in Column 1 in order of importance, where 


l is the most important. 


Column 1 Column 2 
(What (Rank order — 
functions of import- 
should be) ance) 


b) 


c) 


Resource room Handbook (a - f) 
To help children in elementary grades overcome 
specific deficits in Language Arts skills be- 
fore these become crippling disabilities. 
To prevent a child's loss of self-confidence 
and enhance his/her feelings of success. 
To teach so the goals of academic excellence 
set by parents, teachers and students can be 
met. 
To enable resource room teachers and classroom 
teachers to use diagnostic teaching methods. 
To acquaint more teachers with materials which 
can be used for remedial reading in a classroom 
as well aS resource room settina. 
To plan and implement individual programs for 
pupils where required in co-operation with 
classroom teachers and specialists. 


Additional Functions (g - i) 
To provide instruction for students which will 
bring them up to their present grade level in 
reading and language arts skills. 
To diagnose students academic weaknesses and 
teach to them. 
To diagnose students academic strengths and 
teach to them. 


Others 
Other (state) 


rr 


Other (state) 
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C. Evaluation of Resource Room Programs 
1. (a) What do you consider the educational and/or other strengths of the 
resource room program as you have experienced it/them? Give specific 
examples to support your opinion. 
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Strengths Example 

eg. Provide more opportunity eg. Resources room teachers 
for teachers to consider in- work with small groups of 
dividual differences of students. 

Students. 


What do you consider the educational and/or other weaknesses of the 
resource room program as you have experienced it/them? 


Weaknesses Example 
eg. Teachers may be too Teaching of children neglected 
'diagnosis' oriented. because of too frequent testing 


Resource room programs as you know them now, should continue to be a 
part of the public school system. 
yes no 


Why or why not? 


What changes, if any, (philosophy, instruction, curriculm, function) 
would you like to see, in resource room programs? (If space is too 
limited, write on back of the sheet) 


If you do not think resource room programs should continue, what 
alternatives to them can you suggest? 
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Physical Features and Location of Resource Rooms in the School 


Comment on each of the following aspects of resource room physical structure 
and location in terms of what you would consider as ideal and functional in 
a school setting and why these aspects are important. 

1. Location of resource rooms in school 


(a) What is important? 
ale Se RTP Foe eta BY 


ee es eachers te other avoups toection ty 
(b) Why is it important? 
ere 3c, ee 
Si nay Ei a 
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2. Physical Size of resource rooms 
(a) What is important? 
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(b) Why is it important? 
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3. Physical Appearance of resource rooms 
(a) What is important? 

Ra EE ae ee ae 
a 
oa Se i 

(b) Why is it important? i 
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4. Physical arrangement of resource room furniture, equipment and materials: 


What is important? Why is it important? 


a) furniture | a) 
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II. Resource Room Teachers 


his section is intended to provide the investigator with your perceptions of several 
ispects of the resource room teacher role in the school. Answer tne questions as you 
inderstand or perceive the aspects of the resource room teacher role as listed below: 


1) Teacher education of resource room teachers (Section A) 

2) Characteristics of a desirable resource room teacher personality (Section B) 
3) Responsibility of resource room teachers to other groups (Section C) 

4) Responsibility of other groups to resource room teachers (Section D) 


A. Teacher Education of Resource Room teachers 
1. (a) Resource room teachers must have knowledge and expertise different 
from that of the classroom teacher. 
yes no 
(b) If no, why not? 


SS 


SD 


(c) If yes, go on to questions 2, 3, 4. 
2. Fields or areas in which resource room teachers must have knowledge and 
expertise are: 
(Check those which apply in Column 1 and rank in order of importance in 
Column 2 where 1 is the most important. ) 


Column 1 Column 2 

(Essential (Rank order 

fields) of import- 
ance. 


Reading and the other language arts. 
Child psychology 

Language development process 

Special education 

Diagnostic testing and assessment 
Clinical teaching 

Other (Speci fy) 

Other (Specify) 


3. Outlined below are several categories of sources from which resource room 


ro yoann Te 
Fe ee ee ee ee 


teacher receive education. Under the categories outlined below: 


(a) Check at the margin if you think the category from ( (a) - (g) ) is 
effective 

(b) List specific sources in the outlined categories which you feel re- 
source room teachers can gain effective education 

(c) Specify the nature of the sources — 
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Sources 


L9L 


. 


Nature 
(a) Courses (Cat- Number of & Kind/level or Subject Matter of 


egory or number) courses 
eg. Educational 3 
Psychology 


Assistance from 
eg. consultants 


other people 


Observation of resource room 
teachers in the classroom 


Inservice training from 
eg. Central office personnel 


| 


Conferences /Conventions 
eg. Learning Disabilities 


| 


Other (Speci fy) 


Other (Speci fy) 


Course 
child development 


SS? 
Pe aS en a A eb ni 
re ee 
antes ars Sees Ss hee eee 
eg. Provide ideas for resourse room 
activities. . 
phat Tita Pees Ceara ee ee See 
—_—— 
are a ore So 
eg. While teaching small groups 

ee ee Lee 


ae ee fe ee 
eg. Diagnosis procedure 


a I ee LS 
ek aL ws A Re AM Sa alana 
eg. Identification of L.D. children 


——————————— 
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Choose 3 categories from question 3 which you consider to be the most 


effective in the education of resource room teachers, and rank them in 


order of importance 


(a) 
(b) 
(c) 


(most effective) 


—_—_—— ese 


(least effective) 
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mieeot the following personality characteristics listed below 


C. 
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(a) Choose 3 which you feel are mo-t beneficial to the resource room 
teacher in his/her role and check them in column ~ 
(b) Rank them in column 2, where 1 is the most important. 


Column 1 Column 2 
(Desirable (Rank order 
character- of import- 
istics) ance) 


Has patience 

Is well-organized 

Has good communication skills 

Gets along well with other people 

Is enthusiastic about teaching program 
Is encouraging to students 

Realizes and accepts limitations of self 
Is flexible 

Is creative 

Is firm with students 

Other (speci fy) 

Other (speci fy) 
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Responsibilities of Resource Room Teachers to Others 


The following questions are concerned with your perceptions of what the re- 
source room teachers goals should be in fulfilling their responsibilities to: 


(a) Resource room students 
(b) Classroom teachers 

(c) Parents 

(d) Principals 


For each of the groups above (a, b, c, d) state whether the goals listed below 

should or should not be adhered to by reseurce room teachers when dealing 

with these groups. Comment on your answer. 

A Responsibilities of resource room teachers to resource room students while 
students are attending the resource room should be to: 


ves /no Comment 
Z, 


a) Provide a special resource | 
room program for those students 
with average to above average 
I.Q. who are having difficulty 
in reading and/or lanquage arts 

b) Assess and measure students a- 
bility in reading/language arts 
in relation to his/her peers 

c) Work with students until their 
reading ability is on par with 
his/her qrade level 

(d) Structure activities for stu- 
dents to strengthen their self- 
confidence 
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ves/no Comment 


(e) Provide extra-drill] in the 
area of the lanauaae arts 
(f) Other (Sneci fy) 
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(a) Other (Sneci fy) 


Responsibilities of resource room teachers to classroom teachers should 
mn 22 2 PUM LEacners 
be to: 


(a) Assist them by oroviding re- 
medial-instruction in the re- 
source room for those students 
who are underachieving in read- 
inq_and the other lanauaae arts. 

(b) Alert them to the resource room 
Program and it's function in the 

chool. 

(c) Schedule meetings with them to 
discuss progress of students 
while child is attending the 
resource room. 

(d) Familiarize them with different 
materials and methods to be used 
with underachievers, . 

e) Be available to them for consul- 
tation reaardina students. 

(f) Accent all referred students. 


(a) Consult with them reaularly 
reaarding students classroom 
Progress in aeneral after 
Students no lonaer attend the 

esource nn 

(h) Work with classroom teacher to 
structure a proaram for child 
when she/he returns to the 
classroom 

(i). Other (Sneci fy) 


(j) Other (Snecify 
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Responsibilities of resource room teachers to parents should be to: 


yes/no 


(a) Alert them to and familiarize 
them with the school's resource 
room program. 

(b) Consult with them regularly re- 
garding child's progress. 

ate AS eir consent before re- 
ferring child to resource room. 

(G Uffer suggestions to them for 
working with their child at home. 

e; Uther (Speci fy 


= 


(f) Other (Speci fy) 


Responsibilities of resource room terchers to principals should 


yes/no 


(a) Provide a remedial language 
arts program in the school to 
deal with underachieving stu- 
den 

(b) Provide him/her with goals and 
functions of the resource room 
Drogram. 

(c) Meet with him/her regularly to 
discuss student's progress 

d) Request that she/he visi e 
resource room to observe re- 
source room activities and 
instruction. 

(e) Provide him/her with written 
reports and files of student's 
progress. 

(f) Other (Speci fy 


(g) Other (Speci fy) 


In my opinion, resource room teachers should be responsible to: (Rank in 
order where #1 is the person or group to which you feel the resource room 


teacher should have the most responsibility: 


a) Principal 
b) Students 
c) Classroom teachers 

d) Parents 

e) Central office personnel 
f) Other (Speci fy) 


2 ‘ 


Comment 


Comment 
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Responsibilities of other roups to the Resource Room Teacher 


This section is similar in format to section C, the difference here being that 


tha emphasis is on the responsibilities of other groups to the resource room 
teacher. 
', Classroom teachers should: 

Responsibility yes/no 


(a) Utilize the resource room 
service in the school 

b Co-operate with the resource 
‘room teacher by meeting him/her 
regularly to discuss student's 
progress : 

C Ubserve students who are under- 
achieving and consider them for 
resource room referral. 

(d) Assume responsibility tor chiTc 
when she/he returns to class- 
room 

e) Listen to resource room teacher 
suggestions for classroom in- 
struction of child and attempt 
to implement them. 

Uther (Speci fy 


Comment 


— 


(g) Other (Specify) 


2. vrincisals snould 


Responsibility - yes/no Comment 
(a) Provide a physically adequate 
room in the school for the 
functioning of the resource 
room program. 
b) Support the program philisophi- 


cally. . Dyan 
Cc uppor @ program finacially 
. S. ° 
d Become aware of the activities i? 7 


and insturction of resource 
room proaram. 

(e) Integrate the program within 
the school with the regular 
school programs. 

f) Interpret the resource room 
Program to staff within the 
school. 

g) Other (speci fy 
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(h) Other (Speci fy) 
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3. Other specialists (psychologists, reading specialists, etc.) should: 


Responsibility yes/no| | Comment 


(a) Provinde further specialized 
testing of referred students. 

b) Assist with the development of 
remediation for children who 
have been assessed by offering 
Suggestions for materials and 
techniques. | 

‘(c) Act as consultants to resource 
room teachers. 

d Become acquainted wi resource 
room teachers and the children 
referred for testing before 

esting 
(e) Follow. the progress of the stu- 
dents who have been assessed. 

f) Other (Specify 


(g) Other (Speci fy) 


. 


4. Central office consultants should: 


yes/no Comment 
(a) Assist resource room-teachers 
in the planning of the Program 

D nrorm the resource room teacher 
Of his/her responsibilities and 
duties. 

(c) Assist the resource room teacher 
with the ordering of materials 
for resource room. . 

a eck regularly on the resource 
room teacher's management of the 
resource room. 

€) Provide in-service training for 
resource room teachers for the 
job. 

(f) Assist resource room teachers 
with problems which may occur 
poets in the resource room. 

g) Provide feedback on the re- 
source room teacher's per- 
formance of his/her duties. 

(h) Other (Speci fy 


(i) Other (Speci fy) 
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ferral and Placement of Students in Resource Room 
ee Ts tuceents in ReSource Room 


Dissension can result in schools when and if there is not a clear understanding 
among staff as to which students are placed in resource rooms and how and why 
they came to be there. The intention in this section is to solicit your views 
on the referral of students to and their placement in resource rooms. 


A. Criteria for initial placement of students in resource rooms 


Check those characteristics from the list below, some of which you think 


L 


teachers sh 


ould see when. considering children for resource room placement.. 
The children 


Are of average I.Q. or above but are not achieving accordingly 


academically. 


AUTH TT 


From those 


“Are in the Grade 1-4 range. 


Are achieving below peers in reading achievment. 

Have a short attention span and poor listening skills. 
Are hyperactive. 

Have poor writing skills 

Have poorly developed oral language and speaking skills 
Rarely finish assignments 

Have poor physical - coordination skills 

Are disruptive in class 


Others (Speci fy) 

EE Se Eee) ae Se a ee 
era el 
Se ee Oe en ee ee 


characteristics checked above, indicate below those which you 


feel should be manifest in each child who is referred to the resource room. 


(a) Do you feel that there are certain ages or grade levels when children 
Should benefit most from resource room instruction? 


Yes 
(b) If yes 


specify when and give a reason for your choice 
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Bs scheduling in Resource Rooms 


1. If referred for resource room assistance, the child Should attend the 


resource room. 

a) On a daily basis 

'b) On a weekly basis 

C) Bi-weekly 

d) Whenever the child is having difficulty in the classroom 


e) Other (Speci fy) 
SrCSRpapPes paesir pe ne | ee 
Sa hr ie 
? es 

(f) Other (Speci fy) 
si...) 


2. How long (minutes, days, hours, etc.) do you feel a child should attend 
the resource room? 


room to the resource room? That is, are there times to schedule the child 
which are more approporiate than others? Indicate from the list below 
which of these criteria should be used and comment by writing yes or no for 
each line mentioned. The child should attend the resource room: 

yes/no Criteria ) Conmen* 


‘a) Curing language arts 

b) During ohys. ed and/or music 

c) uring classes which involve 
novel activities, experiences. 

(d) Curing the fist class of the day 

(e) During the las class of the day 

(f) Gther(s) (Speci fy) 


SSS 


4. The child should attend the resource room: 


a) When ever scheduled by the classroom teacher 

b) Whenever scheduled by the resource room teacher 

c) Whenever resource room teacher and classroom teacher CO-operative- 
ly decide. 

d) Other (Speci fy) 


a SA near ee 
: 


IV. Terminating Students Visits to Resource Rooms 


What criteria should resource room teachers use to decide that their students are 


ready to remain in their regular classroom full time and cease their regular visits 
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to the resource room? Indicate yes or no to the criteria below and comment on 
your answer. 


A child should not contine resource room visits when: 


Criteria ves /no Comment 


1. (a) She/he has reached her/his grade 
level in reading achievment. 
5 e/ne seems to be achieving 
: on par with her/his peers in fre si 
most subjects. | 
(c) She/he has regained her/his 
self-confidence in academic 
ability. 
d e/ne has developed good 
Classroom work habits. doe Wy 
2 e/ne does not co-operate 
with the resource room teacher seg 
f) Her/his classroom work does no 
improve after 2-3 months in- 
struction in resource room. 
g Uther (speci fy iors | 


n) Other (Speci fy | a 
2. (a) Should the resource room teacher be responsible solely for deciding 


when a student no longer requires assistance in the resource room? 
yes no 
(b) If no, who else should be responsible for deciding? 


rr 


(c) In your school, who generally makes this decision? 


eS 


(d) Are you satisfied with this Procedure used in your school? 
yes no 


(e) Why or why not? 
a 
———O————————— 
eeeeSeSeSSSSSSSSSSSSSSSsSsSesesesesesesesessssSssssssSs 
V. Resource Room Instruction and Curriculm 
Se LUE ON aNd Curr i culm 


A. Areas of Instruction , 
1. (a) In which areas (school subjects or personal development) below should 
resource room teachers be responsible for instructing? 
(a) Check those which you feel are important in Column 1, 
(b) Rank in Column 2, those checked in 1 (a) in order of importance 
where 1 is the most important. 
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Column 1 Column 2 
(Important (Rank order 
areas ) of import- 
ance) 
a) Language arts with an emphasis on reading 
SKU Se 
b) Language arts with an emphasis on writing 
c) Language arts with an emphasis on development 
Or oral language. 
d) Language arts with an emphasts on reading, 
writing, and oral language. 
e) Mathematics 
f) Perceptual - motor training 
-9) Social and/or self development’  ~7: 
h) All areas in which child appears to be weak. 
i) Other(s) (Speci fy) 


2. In your Opinion, instruction given children in resource rooms should be: 
(Check those which apply) 


a) The completing of written seatwork activities. 

b) Mostly oral with an emphasis on discussion. 

Cc) Combination of both written and oral activities. 

d) Student-initiated, self-paced instruction biwan programmed 

- learinging SRA Rdg kits.) 

) In small groups where children are grouped by ability: 

) With individualized Programs for each student developed by 
resource room teacher. 

y Combination of all of the above. 

h 


Other(s) (Speci fy) 
Sa al eer ee a reece 
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B. Resource Room Curriculm: 
=e ROOM Lurriculm 
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you feel should be responsible for deciding resource room curriculm? 


a) Resource room teachers as a group 

b) Resource room teachers individually 

c) Combination of a and b above 

d) Classroom teachers 

e) Classroom teachers and resource room teachers together 
f) Curriculm committee of specialists and teachers 

g) Curriculm committee of specialists and teachers 

‘s Reading specialists or psychologists 
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Other(s) (Speci fy) pee ee ee 
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2. Should the resource room curriculm: 


a) Complement classroom teachers curriculm? 

b) Supplement classroom teacher's curriculm? 

c) Replace classroom teacher's Curriculm? 

d) Be written up officially by central office personnel listing 
goals and objectives for resource room? 
teachers as guidelines with Suggestions for instruction? 


e) Be left to the discretion of the resource room teacher and class- 
room teacher wrorking together. 


f) Other(s) (Speci fy) 
a 
Pave) ISG ete Tl St ee CRS Ee! betes 1 


C. Methods of Instruction 


ft. The following instructional techniques are generally considered to be accept- 
able forms of resource room instruction. 


(1) Rank them in order of importance in terms of your priorities for effect- 

tive resource room instruction. 

(2) Comment on your choice 

Comment 
a) One to one tutoring of child 
by teacher. ‘ 

b) Teacher instruction in sma 

student groups.’ 

Cc) Programmed instruction (pre- 
planned, structured program 
Providing immediate feedback 
in Distar, SRA, Sullivan Rda. 

d) Teaching and learning through 

io games 

@) Learning through oral and 
written drill 

f) Teacher provision of eac 

Student with pre-planned, 

written program, planned es- 

pecially for student to suit 
his/her needs, which child 
follows in a checklist 
fashion. 

Other (Speci fy 
ie SEEM. 2H BY Packs ae 4: 

h) Other (Speci fy) 
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D0. Instructional Materials in the Resource Room 
Ee he at in tne Resource Room 


For question 1 below 
1, Check those materials you consider to be important aids to resource room 
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instruction in column 1. 


Of those checked, rank them in order of importance in column 2. 


The kinds of materials which should be used in the resource room are: 
Column 1 Column 2 


a) Complete language arts/rdg. programs which are 
the same as those used in child's regular class- 
room. 

b) Complete language arts/rdg. Programs which are 
different from those used in child's regular 
classroom. ; 

c) Awide variety and range of language arts/rdg. 


Programs and materials. 
d) Awide variety and range of library and leisure 
. reading books to suit varied reading levels. 
e) More instructional games than “work-like" 
Paper-pencil activities. 
f) More paper-pencil "work-like" activities than 
games. 
g) A complete oral language development Program j.e. 
Peabody. 
h) Materials to aid perceptual-training 
2) Self-concept, personal development programs j.e. 
Duso Kits 
j) Wide selection of A-V materials 
k) Other (Speci fy) 
ne 
1) Other (Speci fy) 
(a) Resource room materials should be restricted for use by resource room 
teachers. . 
yes no 
(b) If no, who should use them and how? 
See ee ey tH 
2 a ee OU eee «. 
(c) For a resource room to operate effectively, the instructional materials 


Should be: 
) The central elemént of instruction with or without the 
teacher 
b) Support to effective instruction by the teacher. 
c) 
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Other (Speci fy) 
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